 CAMBRIDGE

* COLLECTION







UNIVERSITY PRESS

by R
Sor

e
TR e

Ty

%

NNy

G
g
Lot g
gy

3 Rise § 8. g”&s ! y.'{
lEeRs
R R T,
SRR e Fe el
GEee, 15 g
5 1

o Halsh e

A,

il
et

i

R sk
i

Lo

o

S
o

LRI
3o

@
S
Tt e

&
P
s

i R

FEEgLATAs

hininih

L 3
Sen
Sei ninehat.

Shnah
SebE L

7

o s aen)
eidGs
&

3 §
SRR
SRERERE
R PEREY
bt







Contents

Map of the book

introduction

Thanks and acknowledgements

Unit
Unit
Unit
Unit
Unit
Unit
Unit
Unit
Unit

1

Ww 00 =N & U A WM

Unit 10
Unit 11
Unit 12
Unit 13
Unit 14
Unit 15
Unit 16
Unit 17
Unit 18

Personoal information
The family

Daily activities
Homes

Town and country
Travel and tourism
Food and drink
Describing people
Describing things
Friends and relationships
Health and fitness
Leisure time
Education

The world of work

Money

Past experiences and stories

Science and technology

Social and environmental issues

10
16
22
28
34
40
46
52
58
64
70
76
82
88
94

100
106
112






1 Personal information

Elementary

1.1 Write around
the world

Intermediate

2 The famtly
Elementary

" 1.2 The numbers
game

Upper-intermediate

1.3 Famous last

words

2.1 77 years of

marriage

keypals

names and

personal
characteristics

what famous

~ Topic - -

people said

longest married
couple in Britain

AL R ST S e A T e

Intermediate

Upperintermedlate 2 3 Is thatfur

3 Daily activities

Elementary

Intermediate

2.2 What’s the best

age to get

_marri ied?

comment?

3.1 Where did i see
you?

3.2 “Meh Who cook

At

BRI

Upper-intermediate 3.3 Snail mail

R B T B e

4 Homes
Elementary

Intermediate

Upperintermediate 4.3 Hi-tech homes

Elementary

5 Town and country
5.1 What does the

Intermediate

Uppermtermedmte 5 3 Amma! cgty
dwellers

L

4.1 Roomto lat

4.2 How do you
explain that?

5ign say?

Lt Bt ot

6 Travel and tourrsm

Elementary

Upper mtermedaate 6 3 How stupld can
you be?

Intermediate

6.1 Look behind you

TR T e S e

6.2 Keeping in touch

5.2 Where would you
prefer to I;ve?

e P LA A ot T TR

bestagetodait

the British and

their pets

A b R L R N el 2r

PR PRI T g M S

what happened
last waek

snails' addiction

to saliva

accommaodation for
language students

urban myths

B O A T

&Oo,kih..g s

cohnected with
the home

homes of the

future

Activity type Reading focus - Time
read-and-match reading for specific 40-50 mins
information, reading for
deta:l
read-and-do recogmsmg main xdeas 30-40 mins
code-breaking intensive reading

before they died

marriage and the

signs in town and
colntry

wild animals that

have heen found

in cities

PR R

—

City or country
living

urban myth about
a terrifylng driving
experlence

atripto

New Zealand

matching quotations
with people

reading
camprehension

text cohesion, 40-50 mins

paraphrasing

skimming for text type and  40-50 mins
topic, scanning for specific

waords, identifying pronoun

references, inferring

information from textual

clues, text reconstruction

note-taking

identifying idioms in

a text, working out
thew meanmg

probiem solving
through groupwork
question-and-answer,
role play

note-taking

understanding an
authentic newspaper
article

matching people with

~accom odatlon

readmg about a
situation and suggesting

an explanation

students make
predictions and

check them ina text

LI TR R L T B

understanding signs

...... T T e e i

skimming to identify topic,

deducing meaning,

R R T AR R R T T

scanning for names, 40-50 mins
reading for detail,

separating fact and opinion

deducing meaning
from context

40—50 mins -

i

extracting key
information

40-50 mins

40-5C mins
recognising main ideas,

reading ‘between the lines’

40-50 mins
Inference, sumimarising

reading for detail 40-50 mins
extracting key 40—50 mins
infarmation,

reading for specific 40_50 mins

information

T i S e A ST B i 1

understanding main
message, identifying

40-50 mins

fuﬂctlon paraphrasmg

note-taking

completfng a text usmg
clues to work out the
content of another text

ordering a story and
suggesting its ending

ordering e-mails and
working out a traveller's
Jtmerary

recreatin a text

extracting key information

Speed-read!ng, 30-40 mins
recognising main ideas

reading for detall 40—50m|n5

information gap,

text organisation 40-50 mins

40-50 mins

Journeys with a separatmg and speed-reading, text 40-50 mins
difference ordering stories organisation, summarising,
racreating a text



[

e

e

[N

7 Food and drink

- Vliée,ad_in:g focu _

Elementary 7.1 Putting your healthy diets questionnaire making a personalised 40-5C mins
eating habits to completion response
the test
Intermediate 7.2 Wsnotwhatyeu  food-and-drink matching beginnings sentence structure, 30--40 mins
eatand drink ...  guotations and endings of paraphrasing
it's what you say quotations
Upperintermediate 7.3 How to diet humaorcus prediction and text text structure and 40-5C mins
approach to completion coherence, identifying
dieting humorous ideas

T ——

A I I o Bk B 430 DG G Y AT R ST B 5

8 Describing people

i 0 e e )

Elementary 8.1 How doilook? profile of acircus  reading comprehension  skimming for gist, 40-50 mins
performer recognising main ideas,
text cohesion
intermediate 8.2 His or hers? escape from a ordering a story text organisation 40-50 mins
prisoner-of-war
camp
Upper |ntermed|ate 8 3 What do men cosmetlc surgery note-taking reading for detall, 40—50 mins
really think of identifying topic
cosmetic surgery? sentence
9 Describing things
Elementary 9.1 Don't go out crime prevention  understanding how a using illustrations to 3040 mins
without your . product gadget works deduce meaning,
mmder extractlng key |nformat|on
Intermediate 9.2 Don' tforget to hollday ltems matchmg texts with sklmmlng for general sense, 40—50 mins
pack .. photos identifying main points
Upper-intermediate 9.3 Can't live bananas reading comprehension  scanning for names, 30-40 mins
without .. of an authentic extracting key im‘ormat[on
bananas . newspaper article readsng for detall
10 Friends and relatlonshlps
Elementary 10.1 Whatis a friend?  texf based around reading and recognising dictionary 40-50 mins
the word friend{s) matching definitions and separating ' F
from examples, speed-
~ reading, scanning for
specific words, skimming
o for text type
intermediate 10.2 How to make ways to meet nete-taking raading for detail, 40-50 mins
rew friends new people inferring information
from textual clues
Upper mtermedaate 10 3 Flancée Ioses her customs and reading extractmg key 30—40 mins
ring in Easter egg  traditons comprehension information
Swap
11 Hea!th and fltness
Elementary 11.1 Daily wake-up and exercise routine following instructions using illustrations 30-40 mins
warm-up and carrying out an to deduce meaning
exerc;se routlne
Intermed\ate 11.2 What shall I do, hea!th okes matchmg punch lines sentence structure 30--40 mins
Doc7 with joke guestions paraphrasmg
Upper- |ntermedtate 11.3 ‘Insane’ daredewl sknng down understanding an aNSWEring your own 40-50 mins

skis down Everest Everest authentic newspaper

article

IR D A R R T S I A £ B TN SR SR £t T Y nega 4 T B

EESLE AR e

12 Lelsure tlme

Elementary 12.1 Alife of leisure jeisure activities authentic everyday

guestions about a text

T T b R SR T S e R S TR T W, T R R e

speed-reading, identifying  40-50-mins

texis text types from visual clues,
reading for specific
information
Intermediate 12.2 The National photography, everyday text reading for specmc 40-50 mins
Museum of film and {brochure} information
Photography, Film television
and Television
Upper-intermediate 12.3 Adrenalin capital extreme sports getting main points identifying topic, 40-50 mins

from mini-texts

N G I R T R R I 5 BEFRYES SRR S AT AR s A T R R RSN T S

paraphrasing,
choosmg tlt\es

O B




13 Education
Elementary 13.1 Cambridge English using guided

Readers readers

13.2 Best cay,

T armediate
Inte worst day

”"'[jnbgé;—'ig;:érmediate 13.3 Bzcon, hamand  part of a Just

Willlarm

P

eggs

work

14.1 Start your own
business

story

P PR YRS B R e e 0

P

14 The world of

Elementary being your own

hoss

mtermedlate 14.2 1t's 3 risky work-related risks
business

teacher's best and
worst day at school

RN AP L R U e

Readmgfocus

pre-reading activities predicting storyline from

{before reading a readar) cover, blurb, chapter
headings, list of characters,
llustrations, shadow reading

40-50 mins

40-50 mins

reading comprahension reading for main message
and to identify writer,
deducing meaning of
unknown words,

paraphrasing, summarising

ordering a dialogus- 40-50 mins
based story

text organisation, deducing
meaning of unknown words

AT T e ey

read-and-do identifying topic area,
recognising main ideas,

intensive reading

40-50 mins

matching related 40-50 mins

paragraphs

intensive reading,
checking predictions

"‘""“'L]‘;;;;;:;—mi‘rrl;é.rmediate 14.3 Work, sweet work perks in the work

environment

e s e T T T e P e
B
A TS o

{5 mMoney Yok
entary 15.1 You know vou're
Elem & shopaholic

when ..

shopping to
EXCESS

T ptermediate

Wworst |

" Upper-intermeciate 15.3 Gold fever

the biggast gold
nugget found in
Scotland

TR RIS

o R T S A R o

IR

16 past experiences and stories

16.1 Home and dry a man’s amazing

mentary .
Ele achieverment

16.2 James Cook,
navigator

Captain lames
Cook

w‘”{;;;rmediate

a modern
version of a
traditional tale

e ;';iﬂtermediate 16.3 The Frog Prince —
Upp inthe 21st
century

15.2 The best and giving and
present  receiving presents

T R T R A T b b

reading comprehension  reading for gist, scanning  30-40 mins

for specific information,
paraphrasing, reading for
detail

T e

matching beginnings
and endings of
humorous sentences

sentence structure,
paraphrasing

40-50 mins

recoghising main ideas, 3040 mins

reading ‘between the lines'

note-taking

extracting key information,  30-40 mins
creating questions based

on a text

A B T T R T

understanding an
authentic newspaper
article :

SR I R

reading comprehension
of an authentic
hewspaper article

reading for detail,
extracting key information,
reading ‘between the lines’

30-40 mins

scanning for specific 40-50 mins
words, skimming to identify
S0urce, recoghising main

icleas, note-taking

matching fexts with
visuals

ordering a story text arganisation, identifylng 40-50 mins
differences between the
rmodern and traditicnal tale

T G L TR B RO R e Ty

1”7521wence and technoiogy
17.1 Last man on
the moon

Elementary space exploration

" ntermediate .
as-science

adventure park

o erintermediate 17.3 Idiotic daft inventions
PP inventions ...
and products we

could live without

T R T TR BT I S e ”

nd environmental isssues

18.1 How much do you earthquakes
know about ...
earthquakes?

18.2 Mummy, oh
Mummy

s T

18 Social @
Elementary

"”"""m'{';‘éh;ﬁédiate pollution

- Uppermtermedlate 18.3 Guilty! lawyer jokes

T TS B T e S s e

g B R
B AL
e T

17.2 Flame and fortune steslworks re-used

R T A B e TR T e

T BT R e

L T Tt T T8 S v AT TR e

reading comprehension

scanning for specific words,  40-50 mins

recognising main ideas

reading comprehensicn skimming for gist, reading  40-50 mrns

for specific information

reading a text and extracting key information,  40-50 ming
choosing a title, using  asking and answering
the title to work outthe  questions anout a text,

content of anothar text  recreating a text

T e R i WS e S G P s ST LA B S T e

problem-solving
through pairwork

identifying missing
information

40-50 mins

question-and-answer

text organisation, 30~40 mins
understanding the main

message

ordering iines in a
poem

text cohesion, 40-50 mins

paraphrasing

B e gy

matching punch lings
with joke situations

TR T P T s

U R ASE T e







Introduction

Whe is Reading Extra for?

Reading Extra is a resource book containing photocopiable materials for supplementary
classroom work. The activities provide self-contained lessons for the busy teacher. Each
activity consists of a page of clear, step-by-step instructions for the teacher and a
photocopiable page for the students. The material is aimed at young adult (16+) and adult
learners. However, most activities can be easily adapted for the needs of younger students.
Reqding Extra offers teachers an exciting collection of topic-based skills activities from
elementary to upper-intermediate level.

How will Reading Extra help my students?

In our everyday lives, we read an enormous number and a great variety of things — from
theatre tickets to newspaper articles, encyclopaedia entries to recipes, brochures to
questionnaires. Yet, students are not always exposed to such a variety of text types in the
language classroom. And for this reason, they are not encouraged to read in ways which
reflect a genulne purpose in reading.

The materials in Reading Extra aim to do two things. Firstly, to give students practice in the
reading skills they need in real life, e.g. scanninga TV schedule to find out what time a specific
prograrmme is on, skimming a magazine article to identify the writer’s opinion, intensive
reading of instructions to find out how something works. Secondly, and perhaps more
importantly, to give students practice in dealing with unknown words — by using inference
from context, genaral knowledge, morphology — S0 that they become sufficiently confident to
tackle authentic texts, both inside and outside the classroom. While the material has not been
written specifically for exam preparation classes, much of it will be suitable for such students.

Thare are two benefits from working with reading texts in the classroom. The more students
read, the better they will read. Furthermore, their knowledge of the language will increase at the
came time. For students who are keen to improve their English, reading is the best way forward.

How is Reading Extra organised?

Reading Extro is divided into 18 units, each focusing on a different theme. Each unit
approaches the theme from an interesting and original angle. The themes cover many of the
noputar topics found in standard coursebooks. Therefore the activities can be used to
supplement existing course material, offering diversity and a refreshing approach to these
familiar themes.

cach unit offers three activities at the following levels: elementary, intermediate and upper-
intermediate. A map of the book provides a clear overview of the 54 activities, enabling the
teacher to quickly locate a suitable activity for thelr class.

How is each activity organised?

Each activity has cne page of step-by-step teacher's notes and s photocoplable sheet on the
opposite page for the students.

There is minimal preparation before ciass. Several activities provide & worksheet for each
student, 50 teachers simply have to photocopy the appropriate number of worksheets.

Sometimes they need to cut up the photocopies — either because students wark with a
different text each in pairwork or groupwork, or because parts of the text need matching or
ordering. For matching and ordering activities, pieces of text should be jumbled and then
either held together with a paperclip or stored in an envelope. This may seem time-consuming,
hut such materials can be used again and again. Students may like tc keep 2 record of the
reading they have done - so they may also like a copy of the werksheet in its entirety.
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UJnit 1 Personal information

Write around the world

Warm up

1 Write the word keypal on the board. Elicit or explain that a keypal is someone you
exchange e-mails with as a hobby but whom you usually haven't met. Encourage students
to talk about any keypals or penfriends that they write to.

Main activity

1 Explain to students that they are going to read descriptions of keypals.

2 Give each student a photocopy. Read the introduction and ook at the chart with the class.
Encourage students to work out the meaning of any unknown headings from the
information already in the chart.

3 Ask Who is 247 Students read the descriptions quickly in order to answer the guestion,
Explain that one piece of information is given about five of the people; the compietely
empty section of the chart is for the sixth.

4 Ask students to read the descriptions and complete the chart. Encourage students to
work together in pairs so that they can halp each cther.

5 Check the answers with the class. Ask a question using the information already given in
the chart to identify each person, e.g. Who is Polish? Then ask How old is she? Where is
she from? What is her job? What are her hobbies?

7 Divide the class into pairs and allow students five minutes to find the best kevpal for each
person. Encourage them to think of reasons for their choices.

8 Write We think (Paulo) is a good keypal for (Maria) (because) ... on the board while
stucdents are working. When the time limit is up, get siudents to tell the class about their
choices, e.g. We think Claudette is a good keypal for Mikhael. He's Russian and she went
to Russia last year,

Encourage other students to say why they agree or disagree, e.g. We don't think
Claudette is a good keypal for Mikhael. She's 25 and he's 20.
There are no right and wrong answers for this matching activity.

9 Ask students Who is @ good keypal for you? Then write the results on the board to
discover who is the class’s favourite keypal.

Follow up

& Setunan activity in which students become keypals {or penfriends) within their own or
anctrer class. Alternatively, students can find genuine keypals via an exchange
programime or using a keypal websita.




Write around the world

Do you want to practise your English? Do you want to make friends around the world! Then read about

the keypals below and start writing!

/HeIioE My name is Belén Lopez and I'm
looking for a keypal. I'm twenty-two years
old and 'm from Madrid in Spain. I'm a
nurse. | work long hours, but
in my free time | do a lot of
sport. And | like eating out
with my friends. in Spain we
eat very late in the evening.
Write to me at Box 001.

Hello. 'm a 20-year-old Russian university
student (engineering). | live with my family
in Moscow. | want to write to other people
around the world. My
hobbies are computer games
and the internet. Please
write to Box 003 to find out
more. | nearly forgot — my

_ name is Mikhael Pavlov.

/

Hi! My name’s Claudette Romand and I'm
French. My home is in Lyons, but | work in
Meribel — I'm a ski instructor there. | work in
the winter — but in the summer
| like to travel. I went to Russia
last summer.) | like photography
too — so 1 always have a camera
with me! Oh yes, I'm 25 years
old. Contact me at Box 005.

-~

Hil My name is Paulo Dias and I'm Brazilian.
| live in Rio de Janeiro near the sea - | love
water sports! | teach music in
a school. | love music too!
What else? I'm twenty-four
years of age and I'm single.
My box number is 002.

/I’m Stefan Zilliken and | work in a travel
agent’s in Munich in the south of Germany.
| was 23 on January 1st. My hobbies are

football - | play and | watch -
and walking in the mountains.
{ also get some free holidays
with my joh! Perhaps 1 can
come to your country! I'm at
Box 004,

ﬁm Maria Szopen, twenty-one years old,
and I'm from Warsaw, the capital of Poland.
I'm a computer programmer. In the
evenings | go to the cinema -
but English films are difficult
for mel | also like running —
I'm a member of a big
athletics club. You wilt find
me at Box 006.

name

age 24

nationality Polish

home city Lyons

job travel agent

hobbies computer
. games,

internet
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Unit 7 Personal information

The numbers game

Warm up

Ask students if they ever do magazine quizzes or guestionnaires that aliow them to find
out more about themselves. Explain that they are going to read a text which will allow
them to find out more about their personality.

Get students to suggest words to describe personality and write a list on the board. Elicit
or introduce the words in Kay languiage, which are all in the text,

Main activity

Give each student a photocopy. Look at the heading The numbers game with the class. Ask
students to look quickly at the text and decide how the game works. Letters of the
alphabet equal numbers, which can be used to describe personality types.

Tell students to read the text as far as so Mary Brown's lucky number is three, Make sure
that they understand that they can find out what kind of person Mary is by reading the
description of threes.

Write the following names on the hoard;

Alice King, Gareth Jones, Cathy Parker, Simon West,
Jane Lee, Alan Brown, Sally Frame, Peter Crisp, Anne Thorne.

Explain that the names on the board belong to the people in the pictures. Students follow
the instructions in the text and find out each person’s lucky number using the letters of their
name. They then match the people with their pictures. if you Iike, you can tell the class that
the women’s names are Alice King, Cathy Parker, Jane Lee, Sally Frame and Anne Thorne.

Check the answers with the class. Say each name in turn and get students to call out the
number. If there Is any disagreement, get a volunteer student to copy the name onto the
beard and to work out the number as for Mary Brown.

Get students to suggest the name of a famous person and write the person’s name on the
board. If you like, get students to suggest adjectives to describe this person and write a
list on the beard.

Tell students to work out the number of the person they chose. Ask them if they agree
with the description of this person.

Ask students to work aut their own number. Ask them if they agree with the description.

Follow up

Stucents write an alternative description for their own number. Tell them to describe how
they would like to be, e.g. Eights are the most thoughtful people in the world. They can
then read all the alternative descriptions for the numbers and decide which they prefer.
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The numbers game

 Follow these instructions and work out your Tucky
- number. Then find this number and read about

1 ONES

Ones are the most confident
and determined of all the
numaers. They can do
anything when they want to.
Ones hate people telling them
what to do, but they like telling
cther peopte what to do.

2 TWOS

Twos are kind, shy, thoughtful
and polite. They love animals,
reading and staying at home.
They usually feel really happy
or sad.

3 THREES

Threes are certainly not [azy.
They always do their work on
time and still have lots of free
time for hobbies. They're also
honest, sensible, reliable and
patient with other pecple.

4 FOURS

Fours are cuick and clever,
and they can make people
laugh. They're not shy about
saying what they think, but
people don't always like what
they say.

5 FIVES

Fives are quicker than most
people. They're more
intelligent too. They're
interested in lots of different
things and are very friendly.
They love travel and trying
new things.

6 SIXES

Sixes are the happiest and
the most optimistic of all the
numbers. They find
something good even whean
things are bad. They've got
lots of friends bacause
they're so nicel

7 SEVENS

Sevens are clever, serious
and quiet, and usually have
only one or two close friends.
They like being alone. They
don't fike noisy crowds and
large groups of people.
Sevens love animals and

the countryside.

8 EIGHTS

Eights are sensible, reliable
and nice. In fact, they're
sometimes too kind to other
people. They work hard and
try hard at their hobbies.

9 NINES

Nines are clever and
imaginative, but they're
sometimes lazy. They like

having fun, and they dre funio .

be with. Peopie usually like
nines a lot, but nines are not
always kind to other people.
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Unit 7 Personal information

Famous last words

Warm up

1 Bearin mind that death is a taboo subject and shouid be treated sensitively. Begin the
lesson oy revising and/or pre-teaching words associated with death. Ask students to
explain the difference between died (stopped living) and killed {made somecne die). Write
the two words on the board and give students time to think of ways of dying and ways of
killing. Encourage them to work together in pairs or small groups so that they can help
each cther.

2 Check the answers with the class. Make sure that you include the following wards which
are all in the text: died: committed suicide, drowned; killed: shot, hanged.

3 Explain to students that they are going to read and discuss some famous last words, i.e.
what famous pecple said before they died. Ask students if they know of any exampies. For
example, W. Somerset Maugham, the British writer is supposed to have said, ‘Dyingis a
very dull, dreary affair. And my advice to you is to have nothing to do with it’ hefore he
died in 1965,

Main activity
1 Give each pair of students the Quotations.

2 Discuss the first quotation with the class. Ask students to think about who might have said
this before dying, not necessarily which specific person, but what kind of person and in
what situation. Do not confirm or correct students’ predictions at this point.

3 Ask students to work in thelr pairs and predict who might have said each of the things.
They write their predictions in a list.

4 Give each pair of students a set of people with their situaticns. Tell students to match the
people with the quotations.

5 Askstudents to comment on how each person died and the significance of their words.

Follow up
e Discuss the quatations with the class. Which do students particularly like?

e
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t Quotations E E
E 11 am just going outside i Captain Lawrence Oates '
i and | may be some time. 1 British explorer, a member of Scott's lii-fated 1912 expedition to i
E i the South Pole. Said as he walked out of the tent to his death. !
: ittt A L LR 133
i 2 They couldn’t hit an i General Sedwick !
i elephant at this dist ... 1 American Civil War commander; shot at the battle of Spotsylvania. ;'
: E Foolishly standing ug and looking at the enemy army. 5
i 3 |fieelin goodform, | shall 1 Albert I E >3
E take the difficult way up. ff1do ! King of Belgium, killed in a climbing accident 1934. To his t
i not, | shall take the easy one. :  companions as he set off on his own route. ;
i I shall join you in an hour. ; i
! 4Sonereitis! . Cleopatra : ><
: E Queen of Egypt, committed suicide 30 BC. On finding the E
E i poiscnous snake in a bowl of fruit, :
: T o e 129
| 5 Shoot, Walter, shoot, asif it v William 1t |
E were the devil, i King of England, killed in & hunting accident 1100. To his servant, who ‘
: E_ fired, but not at the deer. j
1 6 Stand away, fellow, from my i Archimedes i >
3 diagram! ; Greek mathematician, killed 212 BC. To the invading soldiers who d
E 1 killed him. E
17 | shall hear in heaven! E- Ludwig van Beethoven 'i >3
' E German composer, deaf for the last 25 years of his life, died 1827. E
i 8 Did | nottell you | was writing E Wolfgang Amadeus Mozart i >3
E this for myself? E Austrian composer, died 1791, Playing his own ‘Reguiem’. E
: B e N e e e e e e e R e e e - =
i 9 Ihope i have not bored you. i Elvis Presley : ]? ><
i i American rock superstar, died 1977, His final press conference ended !
! i with these words. i
i 10 A horse, a horse, my kingdom E Richard I} E >
E for a horse! 1 English king, killed at the battle of Bosworth Field, 1485. :
: E (According to Shakespeare’s Richard iIl.) i
: T e e e e e e o e e e e e e e >
i 11 | am tired of fighting. I guess ! Harry Houdini (Erich Weiss) :
i this thing is going to get me. i American magician and entertainer who had performed many amazing E
i ! escapes, died 1926. !
] P o o e e e e e e e e 1>
I 12| can’t feel anything in my i Monelete (Manuel Laureano Rodriguez Sanchez) :
! rightleg. | can'tfeel anything | Spanish bullfighter, kilied in the bullring 1947. E
I inmy feft leg. Doctor, are my E :r
! eyes open? | can't see. : !
: e oo {>s
! 13 | have offended God and ¢ Leonardo da Vinci !
f mankind because my work 1 Italian scientist and artist, died 1519. E
! did not reach the quality it .: !
1 should have. : :
i T 1>
' 14 Go on, get out! Last words are 1 Karl Marx |
i for fools who haven't said i German philosopher and eccnomist, died 1883. Asked by his !
i enough. i housekeeper if he had a last message to the world. i
| d oo ooosoossesesoeso oo 133
! 15 No. | came here to die. Notto  +  Cherokee Bill’ :
i make & speech. The guicker i American criminal, hanged 1896. Asked if he had anything to say. :
U this thing’s over the better, E ' ;
B et T L g J2
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parts (the text
xercises} :

Unit 2 The family

([ years of marriage

Warm up

1

Write the words and phrases from Key language on the board in random order. Tell
students that they are going to read a text which inciudes these words. Ask what they
think the text will be abaut (someone’s lifel.

Ask students to put the stages of life in order. When you check the order, elicit the past
tense form of the verbs.

Main activity

1

Glve each student the text. Telt students that they have one minute to took at it. Then ask
a) where the text is from, b) what it is about and ¢) who is in the photos. Draw students’
attention to the date of the article.

Ask students to read the first paragraph and find four of the stages of life on the board.

Explain that newspaper articles often give the main points of the story in the first paragraph
and then return to them later in the article. Ask students in which paragraph the stages of
life are mentioned again. Then ask what paragraph 4 is about .

Elicit the pronouns and possessive adjectives which are used to talk about Fred {he, him,
his}, Olive (she, her, her) and the couple (#hey, them, their!. Ask students to find these
words in the text and to check that they all refer to Fred, Olive and the couple. Elicit that
the use of he and kis in paragraph 7 refers to John, their son.

Ask students to find examples of I, my, me and we, us, our and decide who they refer to.
Point out that these can all be found in the direct speech, and depend on who is speaking.

Give each student the exercises. Encourage students to work together in pairs so that they
can help each other with Exercise A. Then they complete the summary of the text for
Exercise B.
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Fred and Olive Hodges, who have
been married for 77 years in April,
are about to enter the Guinness Book
of Records as the UK's longest
married couple. The couple first met
in 1915, then were separated by the
First World War, They met again in
1918 and fell in love. They got
engaged and married — but only
after six years, when they had saved
£600 to buy their first house.

The couple, whe are both 102, mat
in their teens as they skated on a
frozen river in Northampton in 1915,
Fred had left school at 15 and
started work for the local gas
company; Olive had left at 14 and
worked in a leather factory.

1 wasn't really interested at the
time, I just wanted te have fun on the
ice,’ said Olive. ‘Fred cams up
behind me and knocked me down. He
told me years later that he did it
because he wanted to pick me up.'

But, three years later, when he was
18, Fred joined the army and was soon
fighting in France. Many of his
cotnrades were killed. Fred published a
book of his memories, Men of 18 in
1918, in 1988. In his book he describad
how a sudden silence signalled that
war was over. ‘Now [ knew | was going
to have a Iife after ali.’

77 years of marriage

Exercise A

The sentences below are not in the text. Use other
information in the text to decide if the sentences
are true or false. What information helped you’?

1 Fred and Olive first met in winter.
2 They were from Narthampton.

3 Fred joined the army in 1915.

4 They got married in April 1925.

5 They bought a house in Northampton,
6 John and Brenda didn’t have children.

Back hame in Northampton,
Fred renewed his friendship
with Olive. The couple had a
six-year engagement bhefore
their marriage. They had iwo
children, John and Brenda. Fred
became chief cashier af the gas
company. Olive stayed at home

while the children grew up.
The couple now have 11
grandchildren and 12 greai-

grandchildren — the latest just two
years old. Two years ago they had to
ieave their own home because of
Fred’s poor health. They now live
together in an old people’s home in
Wellshorough, Leicestershire.

‘We have lots of lovely memories
but the hirth of our twa children is
the most special,” said Oliva, And
the best decade for me was when
Fred retired in the 1960s. His
retirement just meant we could
spend more time togethar | love
Fred so much. I don't know what |
would do without him.’

Their son, John, 73, a retired
professor of genstics who lives in
Austria, is full of praise for his
parents. ‘They are completely
¢evoted to each other, he said.
‘And my sister and | could not have
more loving parents.’

‘My mother gave up her life for
her family and home. Our parents
cpened doors of opportunity for

us which they never had
themselves and encouraged us to go
through them.

SIER el R et L e

Exercise B

They fell 3

Fred and Olive 2
The couple 7 102, Thay now have 8

@ Caters News

1915. They met againin 4

2

Ean s R ORIRET

) g £ 2w D &
Fatesia it iEata it i Rl etn by

Complete the sentences and write a summary of
the newspaper article.

Fred and Olive first .

war.

engaged. In 1925 they bought 4. married.

children. Fred & 1%05.

great-

grandchildren, They live 2 home. They have been 10

in April. They are

Iongest married couple.
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9 Allow students time to read each profile again. Tell them to underline facts with blue pen. Make

Unit 2 The family

What's the best age to
get married?

Warm up

1 Cxplain to students that they are going to read about and discuss the best age to get
married. Ask the class how many students are married. How long have they been married?
Ask the unmarried students if they wouid like to get married. When?

Main activity

1 Divide the class Into pairs. Gve each pair of students the texts. Allow students one minute
te find the names of the five speakers and their partners.
Check the answers with the class. Write the names on the board. [See Answer key below.)

Give each pair of students Exercise A. Add columns 1-4 to the chart on the board. Make
sure that students understand how the exercise works.

4 Tell students to copy the chart on the board. They then read the texts and complete the
chart with information about each speaker.

5 Check the answers with the class and complete the chart on the board. Encourage
students to find evidence for their answers in the text. For Paula, for example, 1 James and
I goi married, 2 when Iwas 35, 3 I only met James three years ago. It's a pity we didn't
meet sooner,

6 CGive each pair of students Exercise B. Explain that each of the six statements refers to one

of the speakers. Go through an example with the class. Elicit that She comes from
Birmingham refers to Katie.

7 Askstudents to centinue to work in pairs, They decide who each statement refers to.

Check the answers with the class. Then ask students if the statements describe facts or
opinicns.

sure that everyone agrees that most of the information expresses the speakers’ opinions,
although sometimes there is an overlap between fact and opinion. For example, did Victoria’s
friends have ups and downs in their refationships, or is that simply Victoria's opinion?
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“James and L'got married when
.~ Iwas 35/ says Paula Dawson,
“ayoga instructor from Beistol.
I wanted to get married when
s youpger, but Ididh't

‘My parents are divorced, so 1 suppose | wantgd security, sat\_,: Vl;’f;abom
Kidman, a teacher who married her partrder, ‘:ﬁch:;d\;v;v:gzm e:nd oot
‘ i ’s parents were quite old when .
‘(2;i b:: lzof’ai‘ecr ;r:esnphe’s stifi young. ! felt wg’d made an important sta’;ement
— that we wanted to spend the rest of our lives Itogether. Since we a_?nod -
married, lots of cur frisnds have had relationship ups and do;\.:gs:t !
just glad we mads a commitment when we were young amf:i i nt T
those problems. Getting married after knowing each other f?r ]uts e “\,’/ o
meant we stili had things to discover about gach other. Getting to kn

other as & married couple made it very special '

2 T S TR e

‘Twenty-four i$ just too young,' says
Jill Boston, 38, whao married a’cr that
age .but is now in the process of
fgettmg divorced from her husbangd
Yoy haven't had €nough experiencle
of H'fe 1o really appreciate the person
you're with. William fet he'q missed
out at waork, becayse he had twe
smali children, and | felt #'d missed
out on that carefree, irresponsible
gttitude you're only allowed to have
in your 20s. Even though getting
married young was the ultimate
proof of commitment, and |
appreciate being a reiatively young
Mum, your 20s are your only chance
for putting yourself first.
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‘It’s estimated that one third of cou

Exercise A
1

2021, says Amanda Brown. ‘And my parteer Tom and I will be one of those
couples. We're both i our mid-thirties now, and
ten years. We have three children, too. Tom a
married, but we don’t see why we should. We
df) we have to prove to the world? Plus the fact that botk Tom’s brothers are
divorced - that has rather put him off marriag
takes a lot of organisation — the ceremony,
It’s not for me!’

ples in Britain will be unmarried by the year

we've been together more than
nd I have talked about getting
know we love each other, so what

e. Also, of course, getting married
a party, the clothes. No, thank you.

Exercise B

Is she married?

If the answer is yes, go on to question 2.

If the answer is no, go on to question 4.

Did she get married young?

If the answer is yes or ho, ¢o on te question 3.
Is she happy that she got married when she dig?

If the answer is yes or no, go on to the next
Dersen,

Does she want to get married?

If the answer is yes or no, go on to the next
person.

She has three children.

W N

She comes from Birmingham.

She got married when she was 24.

She’s pleased she and her hushand married
when they were young.
5 She thinks getting married younger is better for
you if you want ta have children.

6 She thinks you don't know what kind of parson
you want to marry if you're young when you get
married.
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Unit 2 The family

|s that fur comment?

Warm up

1 Explain to students that they are going to work with some English idioms. Explain that an
idiom is an expression whose meaning is not obvious from the individual words. For
examole, the apple of someone’s eye means the person who someone loves most and is very
proud of, but we cannot know this by lcoking at the individual words. The best way to
understand an idiom is from its context. It should be possible to work out the meaning of
the apple of someone’s eye from this context: Pete’s daughter was the apple of his eye. He
adored her and she could do no wrong. Encourage students to tell the class any English
idioms that they know.

2 Explain to students that they are going to read an article about the British and their pets.
Ask what pets they think the British have.

3 Read out the title of the article. Explain that the use of fur in the question plays on the
question s that fair conmment?, which means Is #hat a reasonable thing to say? Read out
the bi-line below the title. Explain that the writer feels that animals are portrayed
negatively in English idioms.

Main activity

T Give each student the text. Tell students to raise their hand as soon as they know which
pet the writer has.

2 Askstudents to find the idiom in the first paragraph. Then ask them to work out the
meaning of the idiom from its context and paraphrase it in everyday English,

3 el students to read the texts, and find and underline 14 further idioms which they should
then try and paraphrase. Encourage students to work together in pairs or small groups so
that they can help each other. Particularly if students are struggling, point out that the
idioms are alf within double quotes, although not everything in double quotes is an idiom.

4 Check that students have found all 15 idioms. Get individual students to read out an idiom
each. Do not check paraphrases at this point. Instead give each student a set of paraphrases.
Ask students to match the idioms with the paraphrases.

5 Check the answers with the class. Read out the idioms in the order in which they appear in
the text. Get individual students to read out the corresponding definition. The paraphrases
on the worksheet are in the correct order,

6 Give each siudent the Exercise. Students complete the sentences with the idioms.

Foliow up

* Students write personalised sentences using the idioms. Point cut that it is more
important, however, for them to recognise the meaning of an idiom than to be able to use
it themselves.
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Is that fur'
-;comment? o

;'fllkehhund doesn’t referto a dat. at all
: "‘Gat” IS an abbrewatlen for the cat 0—:-:_

something you say which means that
life is hard and unpleasant

a country or organisation is becoming
less successful than it was in the past

something that has been done very
badly (informal)

& man who is unpleasant or not to be
trusted, or an unattractive woman

someone is annoyved with another
person because of samething they have
done {informal)

something you say which means when
the person in authority is absent,
people will not do what they should do

T e e e e T ———————— -

someone annoys other people by
lnoking very pleased with themselves
because of something good that they
have done

something you say which means that
there are several possible ways of
achieving something thumorous)

something you say to describe a place >3
that is very small {informal)
________________________________________ >4
to be extremely good
"""""""""""""" NP B>
to tell people secret information, often :
: without intending to ]
e e -l><g
something you buy or accept without ‘
first seeing It or knowing what it is ke, 1
with the result that it might not be what ! ,
you want '
--------------------------------------- A2

something you say when it is raining
very heavily (old-fashioned)

means that if you really love someone,

about them {saying)

B o il LT R Rt Syt bRyt [N SN TR IR |

|
you will have to accept everything i
]

X

X

X

i

53
i Exercise 8 You can pay by chegue, credit card or cash. ..., i
! . , you know. :
! 1 You should have seen the dress after | ironed it. _ _ e timol !
; It was a complete ... . 9 ... inmy office. It's tiny! :
L2 | don'tlike Jim at all. He's @ real 10 She thought she was ... with her new haircut. :
1 . P . :
| 3 I've got to do my homework, tidy my bedroom, 11 | Was trying to keep my age a secret, but my i
i then help my dad— ... . sonwentand . E
' 4 Some workers say that this company has ... | 12 Hewas . after the meal. | don't know what :
: l ; o ; he'd eaten. i
ister, 5o I'm . . 1
i 3 l{ég;}%Ot fo post a letter for my s 13 Your boss might regret taking such a long !
: heliday. You know, ... . i
i 6 There's water running down the street. . out _ ;y Wf . ) E
i therel 14 Sonia’s new boyfriend doesn’t like childran, j
! ' and she’s got three. “.’, as they say. :
; in the exam, 50 she was R _ ;
i 7 !;t::jlzr]golti;gp marks In the 15 Booking a hotel over the phoneis ... . You :
i g o don’t know what kind of room you will get. !
Tt e ST A i o
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Unit 2 Daily activities

Where did | see you?

Warm up

1 Askstudents what they did at the weekend. Make sure that they use the past simple
correctly. Encourage them to ask questions, e.g. What did you do on Saturday? Did you
go fo the cinema on Friday?

2 Explain to students that they are going to take part in a role play in which they talk about
what they did last week. They are going to work in groups of four, with a diary each. They
imagine they are one of the four diary writers and they must ask questions to fing out
which other person did the same thing at the same time as themsaives.

Main activity
1 Divide the class into groups of four. Give each student in the group a different diary.

2 Draw the following chart on the beard and tell students to copy it. They then read their
diary and complete the column me with the activity they did. Point out that it is not
necessary to understand every word in the diary, just the main points.

me the others

Monday

Tuesday

Wednesday

Thursday

Friday

Saturday

3 Askstudents to work in pairs within their group. They take it in turns to ask each other
questions until they find cut on which evening their partner did the same activity as they did.
They then write this person’s name next to the activity in the column the others. For example,
Sarn writes Pat In the top row of her chart because they both went to a restaurant,

4 Tell students to work with all three group members and complete their chart.

5 Check the answers with the class. Encourage students to talk about when they did what
other people did, e.g. I'm Sam. On Monday Pat and [ went to a restaurant. On Friday Jo
and I went to the iennis club.

6 Teli students to find out a) the evening when none of the four people did the same thing,
and b} the evening when everyone did the same as one other person,

7 Check the answers with the class.

Follow up

® Students copy the chart again. They complete the column e with six different {imaginary)
activities. They then ask auestions to find cut what other students did and write in the
others column the name of any student who did the same activity.

2
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Monday

I went to San Marco's with some people from work.
I love Italian food!

Monday
T went o the new Italan restaurant with Mum
and. Pad. Very rice!

Tuesday
I didn't feel well, so I went to the doctor's after
work. Perhaps it was something I ate last night?

Tuesday :
In the evening, I went fo the cinema with my
sister. We saw The latesT Bond Him.

Wednesday

I didn't go to work. T didn’t feel well, so I stayed
at home all day,

Wednesday E
1 went to my art dass after work. Unforfunately, 1
my painting snt getting any better. E

Thursday

T didn't feel great, but I decided o go to the
cinema. I saw an awful film in Spanish.

Thursday
T went swimming with Rob. We swam Fifty lengths -
and. taked all the fime!

Friday

I played tennis at the club with three friends.
Mel and I didn’t win!

Friday
One of wmy colleagues was having a party. I stayed
for an hour, then T went home.

Saturday

I went to a party at my neighbour Paul's house
with Mel. We had a great time!

Saturday
I went o the theatre with some people From wark.
I love Snakespeare!

| wend +o my Lriend Pau’s party in Hhe

Ashley had some tickets for Romeo and Juliet.
evening. There were lots of people +here/

I fell asleep in the middle!

R T T S R O R
Jo Chris
| Monday Monday
i [ went 1o the swimming pool after work, [ didnt 1| 1 plaged tennis for a couple of hours at the !
i s{anj 101’\3 - 'H‘ue water WAS rea\hj cold! club. Then i+ started 4o rain. E
Tuesday Tuesday i
i I watched a football match — I don 't like Kin and | went 4o the cinema atter work. :
E foctball, but my brother was playing! James Bond films are our Lavourites !
. Wednesday Wednesday i
; [ went to the I{a'llan restaurant that OPEhE-d | had 4o qo 4o the doetor's alter work, | i
+ last month. | had some delicious spaghetti! needed some itiections before my holiday. |
Thursday Thursday
v 1t was late—night Opening at the museum, so I | wend to the dapancse exhibition at +he E
{ went for on hour after work, museum aster work. | loved e kimonos. :
. Friday Friday 5
{ L went Lo the femis club after work, T played Some. of my colleagues were qoing 4o a wine
i really badiyl bar, 8o | wend with them. | didn’+ stay long.
Saturday Saturday
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Unit 3 Daily activitieg

Men who cook

Warm up

1 Explain that you are going to discuss some words from the text. Deal with the words inke
language. Write the word dish on the board. Explain that a dish is both a shallow Containg
for food and a type of food prepared in & particular way. Give examples of a dish, e.g. '
paelia, beef stroganoff. Then give examples of ingredients for these dishes. Continue with
the equipnient, e.g. a pan, and then talk about where you would cook the dish.

Main activity

T Give each group of three students the texis. Ask them to check the topic of the text. Tall
thern that these texts are based on an article from a British cookery magazine.

2 Askstudents to read the texts and work out if the writers are men or women. Encourage
students to lock at one text each.

3 Discuss the answers with the class, but do not confirm whether students’ answers are Correct

. Alithree spea y :
. end, e el eazonwhy boys 14?0

4 Give each group of students the three photos. Ask them to match the photos with the
texts. Get thern to suggest a title for the magazine article.

5 Make statements about each writer, e.g. &) He lived in a flat last year, b) He bought
himself a special pan to cook his speciality; ¢) He talks to his wife while he's cooking
Ask students to raise their hand if the statement is about the writer of their text.

Write the questions in the chart in Answer key below on the board.

7 Tell students ta copy the questions and complete a chart about the three men. Again
encourage them to look at one text each, but to show their partners the information éhey
have found. Students who are loaking at the same text can work together, and then report
back to their group. Point out that each writer may not answer all the guestions; students
should read 'between the lines’ and suggest their probable answer,

Check the answers with the class. Get individual students to answer a guestion each,

PREPARATION
One photocopy for -

Follow up
e Tell students to imagine that the writers have invited them to eat their specialities. Which

dish/meal would they choose? wWhy?

e Students work in groups, and plan starters and desserts to accempany the specialities,
Students from the other groups then decide which meal they would prefer. Remember the
students not the writers will cook this meal!
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| often perform four ar five nights a week in concerts. Gwenda, my wife, is
a great concert-goer, so we tend to eat when we get home, between 10
and 11pm. That's not ideal for digestion, so we try to eat lightly.

| do all the cooking. Gwenda loves food, so { like cooking for her. I'm
happy with this arrangement. If | do the cooking, she does the washing up.
| like preparing dinner parties for friends too.”

‘I started cooking when | was a student because | didn’t have enough
money to eat out. [ taught myseH to cook using books. Until recently |
always used recipes. Now, I'm starting to experiment and create my own
dishes.’

‘We own a VW Camper van and when my concert tours take me out of
London, we spend the weekend in it. Theras no oven, but it's amazing what
you can do with two burners and a grill’

'My favourite dish is risotto. It's really relaxing because you have to stir all
the time. The rice takes half an hour to cook; | have a drink white I'm doing
it, and my wife and [ talk while I'm stirring.’

| love the feeling of achievement that you get from cooking. | feel
comfortable in the kitchen and cooking is great after the stress of work.’

r

When | was 10, my mother, who Is an amazing cook, taught me the basics.
Then | cooked throughout university, mainly because | got tired of pasta.’

‘[ tend to cook at weekends, when | have lots of time, and then live off
that during the week. Cooking should be relaxing, and ! like taking a long
time to cook things.’

‘I have fots of recipe books by my bed and | lave reading them. | tend to
read lots of recipes and put them together. Following a racipe word for
word is not relaxing, My speciality is cog au vin, and my own recipa comes
from reading three cookery books.”

‘Women like the fact-that | cook uniil they find cut that I'm a
perfectionist, My girlfriend cocks very well, but she rarely gets a chance to
cook for me. ] like cooking for friends and | cook for my mum too. But the
real reason that boys like cooking is because they fike all the gadgets. Any
man that disagrees is lying! When 1 first started making cog au vin, | bought
myseif a heavy-bottomed pan to cook the chicken. ft's nice to have the right
equipment.’

"My dad is & great cook. He has his own racipes from when ha used to
cook in a pub he managed with Mum. He just throws ingredients together,
sees how it turns out, and it's usually delicious. We often cook together
and he is very encouraging. | tend to make things up too, but use recipe
books for dishes | haven't tried before,

‘| love the process of cooking. It's great fun and helps you to relax. And |
[ike the sociable aspect of cocking for other people. Last year my tocking
improved enormously because { lived in a fiat with six other studens. |
cooked every day — lunch and dinner — and everyone else ate it. Our
favourite meal was fresh tuna, with chilli and coconut sauce. We had that
alet’

‘| plan to become a chef and then open my own place. | grew up in
Switzerland and there is a café there I'd like to model it on. Next year I'm
getting a flat with a friend who likes cooking tog, so we'll have to choose
our kitchen carefully.”
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Unit 3 Daily activities

Snail mail

Warm up

1 Explain to students that they are going to read an article from the British newspaper The
Guardian. The article has not been simplified in any way. in order to improve their reading
and not to slow it down by constant reference to a dictionary, they need to be able to try
and work out the meaning of any unknown words. This wili not always be the exact
meaning, but a probable or general meaning.

2 Draw a snail on the board. Get students to name the animal and to say what they know
about it, e.g. soft body, shell, tentacles, no legs, slow, leaves trails of slime. Write the word
siail on the board. Then add mail and ask students what this means.

il means traditional s

Main activity

1 Give each student the article. Tell students o read the first paragraph and decide if the
article is about snails or about snail mail, or about bath.

2 Use the envelope to clarify the meaning of saliva, animal glue and seal.

0 somines

3 Discuss any unknown words In the rest of the first paragraph with the class. Ask:
a) What is another word for 'pillar boxes'?
T b) What is another word for ‘slimy creatures'?
_ KEY LANGUAGE - e ¢} What have the snails been doing io the post?
culinary delicacy, .- - - e
€defphrmum, e o 5|
. draught excluder,
© drawback, foliage, licked,
pillar box, saliva, sedl,
slime, snai, stamps, -
tentdcles, tickled -

f

4 Discuss the meaning of the first paragraph with the class. Ask: What problem has the
conmon snail been causing? Students paraphrase the first paragraph.

5 Explain to students that they are going to read the rest of the article and find out if the
problem was solved. If yes, how was it solved? if not, why not?

6 Give each student a set of wardcards. Tell students to continue reading and to consider
the questions for any word that they do not understand. Tell them notto use dictionaries.

7 Divide the class into pairs. Ask students in their pairs to discuss the words on the
wordcards and help each other with their meaning. Encourage them te ask g
questions about any other unknown words in the article,

each student - cut into
" three parts {the: Lo
1" - wordcards cut into |
‘strips, the text aljd't’he“
- summary); an unused

~envelope, whichis
. addressed but not.

. sealed; and a stamp

ne phétocopy for milar

8 Discuss with the class how the problem was solved, and what other problem this has created.
9 Discuss students' understanding of the words on the wordcards.

10 Point out that the article also contains references to Britain. Ask the following questions:
a) Where is Devon and Cormoall? ¢} What is on all British stamps?
b) Where is Truro? di Do British people like snails?

Foliow up

Discuss the organisation of the article with the class. Make sure that everyone agrees that
the main points are in the first, third and final paragraphs, and that the important words to
understand on the wordcards were licked, draught excluders and drawback

¢ Tell students to summarise the article in 50 words.

® Give each student the summary. Ask students to compare their version with it. Did they
include anything in their version which the summary didn’t mention? Did t

: ey forget to
mention anything that the summary included?
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Lurking inside the |
postbox:
snail mail ¢

The common snail has become addicted to
British saliva and the animal glue used to seal
envelopes. All over Britain, it seems, slimy
creatures have been crawling up pillar boxes,
climbing through the hole and dropping several |
feet into the pile of letters where they have been |
munching through the post in great snail feasts. ¥

The problem was first noted in Devon and
Cornwall, especially in postboxes set in stone
walls and surrounded by foliage. “We were
finding 20, even 30 snails, at a time in the
bottom of boxes,” said Tom Potts, the man in
charge of boxes in the south-west. ‘It wasn’t :
just ones or twos. They were leaving their slime |
everywhere, getting into the letters, licking the b
paste. But they left the stamps alone, very
respectful of the Queen’s image.’

But the Post Office thinks it has got the snail
mail phenomeneon licked. Tony Gilbert, a Truro
postman, came up with the idea of fitting
draught excluders to posthoxes. The snails, it :
seems, do not like having their stomachs tickled {:
by the plastic bristles.

Hundreds of boxes around Britain have been
fitted with excluders. ‘People have been
phoning from everywhere, saying “What can we §
do about them?” ', said Mr Potts.

The British, who tend not to view snalls as a
culinary delicacy, also have a particular dislike
of the creatures because they target prize
delphiniums and vegetable gardens.

But their value is at last belng recognised:
scientists are trying to adapt hundreds of
poisons from some shails into drugs to combat
pain, epilepsy, depression and schizophrenia.

The draught exciuder solution has had one
drawback, however. Installing them has cut off
a source of income to the Post Office and its
parent company, Consignia. ‘We used to put the
[damaged] envelopes in a plastic bag and then
surcharge the addressee,’ said Mark Lunnen,
the Devon collections planning manager.

-

-

Summary

Snails climb into posthoxes. They lick the saliva and glue on envelopes, and destroy them. The Post
Office have fitted draught excluders to keep the snalls out. The disadvantage of this is that the Post
Office can’t charge people for putting their damaged letters into plastic bags.
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foliage (line 10)
Noun, verb or adjective?

Where do snails usually live? What do they usually
eat? Can you sometimes find this around postboxes?

licked (line 19)
Noun, verb or adjective?

Note that ‘lick” here has an idiomatic meaning. It has
been used because of its connection with the topic
of the article, but has nothing to do with sealing
envelopes. Read on and find out if the Post Office has
solved its problem. What does 'licked” mean?

draught excluders (line 21)

Neun, verb or adjective? What is the opposite of
‘exclude’?

Where exactly are the snails entering the postboxes?
How could you stop snails getting in, but still allow
people to post their letters? Something with ‘plastic
bristles? Something you put on the bottom of a door
when coid air {a ‘draught’) is getting in?

tickled (line 22)
Noun, verb or adjective?

What happens when you run & feather across the
back of your hand? What is the feeling?

culinary delicacy (line 29)

Which word is an adjective? Which is a noun?
What do people in other countries, 2.g. France, do
with snails? Do the British do this?
delphiniums (line 31)

Noun, verb or adjective? ‘Prize’ is usually a noun, but
is it here?

What do snails eat {or ‘target’}? What type of thing
do they eat that might win prizes?

combat / epilepsy, depression and
schizophrenia (lines 34-35)

Why do we use ‘drugs’ with ‘pain’? You may hot
understand exactly what ‘epilepsy, depression and
schizophrenia’ are, but what type of thing are they?

drawback (line 37)
Noun, verb or adjective?

Read on and work out if ‘drawback’ means
‘advantage’ or ‘disadvantage’.

X

Y
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’ 40—50 minutes

KEY LANGUAGE.

Present simple -

PREPARATION.

One photocopy for
each pair of students =
cut jnta seven parts
- {thelistof .~ -
- :'é_\d\{af{_is'e:m_eﬁtsf_a_n_d};. :
©* the six Profiles}. -

: '23_

iinit 4 Homes

Room to let

Warm up

1

Explain to students that they are going to read and discuss some accommodation
advertisements.

If you are teaching in an English-speaking location, invite individual students to talk about
their own accommodation. If you aren't teaching in an English-speaking location, remind

students that they will need to find accommodation if they go abroad to study English or
work.

Main activity

1
2

Give each pair of students the list of Advertisements

Draw the chart from Answer key below on the board. Write the guestions and the letters
in the chart. Work through an example with the ciass. For advertisement A, elicit that if 3
Sixth person is wanted, five pecple already live there. Encourage students to guess the

meaning of a) miixed and b) bills.

Tell students to copy and complete the chart. Remind them that it is not necessary to
uncerstand every word in the advertisements, they only have to find the information
heeded to carry out the task.

Check the answers with the class. Encourage students to iustify their answers and use this
as an opportunity to clarify the meaning of any unknown vocahulary.

Explain to students that they are now going to read profiles of six people who are going to
Cambridge to study English for three months. They have to match each person with the
mast suitable accommodation.

Give each pair of studenits a set of Profiles. Set a time fimit, e.g. ten minutes, for the
matching,

Write We think accontmodation (4) is good for (Christophe) because ... on the board
while students are working. When the time limit is up, get students to tell the class about
their choices, e.g. We think accommodation A is good for Chrisiophe because the house
has got parking space and he's got a car. Encourage other students to say why they agree
or disagree. There are no right and wrong answers for this matching activity, but on the
warksheet the people are probably next to the most suitable accommodation.

Follow up
® Encourage students to look for accommodation advertisements in English-language

Rewspapers. Get students to talk about which accommodation they would and wouldn't
fike to five in. Ask them to bring ta the next class the best advertisement for thelr needs.
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Advertisements

A Wanted: sixth person to
share mixed house. Own
bedroom, share kitchen,
bathroom and garden.
Parking space available.
Only £275 per month +
bills.

B Single parent offers free
accommodation in exchange
for four hours a day childcare
(James, 6, Helen, &). Hours:
8.30 am — 9.30 am, 3.00 pm —
6.00 pm. Non-smoker.
Weekends free.

C Share city-centre
3rd-floor flat with three
foreign students. £100 per
week, plus electricity.
ldeally located for shops,
restaurants, railway and
bus station.

D Hovse-sit for three
Months while owner is away
in Torkey. Cheap vent i
retvrmn for answering phone
and gacdening. Wovld suit
covple. £250.00 pet, all
inc lysive.

E Bedsit available from
end June. Bedroom-cum-
living room, plus kitchen
facilities, toilet and
shower. Basement, easy
access to street. £600 per
month + bills.

F Cat lover wanted to
share house with young
married couple and two
cats. Six miles from city
centre. Transport needed.
£350 inclusive per
calendar month.

X

X

Profiles

Christophe Pires is 21 years old and from
France. He has driven to Cambridge from

his home in Lyons, and plans to drive back

there twice a month to see his family and

friends. Christophe doesn't like children or
animals, He loves meeting new pecple and
_ making new friends.

Ekatarina Mostovoi is 18 years old and
from Russia. She has just left schoel and
this is her first time abroad. Ekatarina
doesn’t have much money, so she is
locking for a very cheap room. She
wants to train as a nurse when she

goes back to Moscow.

Roberto Costa is a 28-year-old engineer
from S&c Paulo, Brazil. He travels a lot
for his job, so English is important to
him. This year he has been fo Egypt,
Turkey and Germany, Roberto doesn't
like cooking, so he probably won't spend
much time in the kitchen. He wants to
visit lots of places while he's in England,

Tomasz Karwan is 23 years old and comes
from Poland. His English is alraady very
good, and he hopes to become an English
feacher. Tomasz loves plants and animals,
and being outdoors. His girlfriend, whe &lso
wanis to teach English, may come and stay
with him in Cambridge.

Dorothea Kahn is a Z5-wear—old law student
from Stuttqart, Germany. Dorothea is in
England 1o improve her English. She also
wants to prepare for her low exams while she
is here. She doesn L Phh 1o g0 out much while
she s in Cambridge. She will probably spend
most evenings at her desk,

Carmen Morientes is an elementary student
of English. She is very keen to improve her
English and would like to live with an
English family. Carmen is 22 years old, and
loves animals. She is also very keen on
sport. She goes running three times a week,
and cycling at the weekends. She comes.
from Andalucia in southern Spain.

X




Unit 4 Homes

How do you explain that?

Warm up

1 Explain to students that they are going to read and discuss four urban myths connected
with the home. Explain that an urban myth is a story that is heard and repeated until
nobody knows if it is true or not.

2 Askstudents if they know any urban myths, particularly any urban myths connected with
the home, Encourage students to tell the class any myths they know.

Main activity
Give each pair of students the Situations.

2 Students work in their pairs and read each situation in turn. They then discuss an
explanation for the situation and write a short ending to the story.

3 Discuss students’ explanations with the ciass. Get individual students to read out their
pair's explanation. Encourage other students to comment on the likelihood of the
explanation.

4 Cive each pair of students the Explanations. Tell the students to read the explanations and
compare them with their own.

5 Discuss the explanations with the class. Find out which pair's explanation is closest to the
explanation givan.

. 'informa

HOLImatior i 6 Askstudents to continue working in their pairs and to choose a title for each story,
P"_Eidiéting-,_Stb_r\,'ki-i'h_e_ .t . 7 Discuss students' titles with the class. Get students to vote for the best title for each story.
SRR S AN If you mention the titles below, elicit or explain that if someone is eagle-eyed, they notice

TSME ER R averything, even small details.

. -‘__404_5'50'minut'e?s' N

 Pastsimple .

PEE. % RATO R Follow up

. One photocopy for- - ® Dictate one or both of the explanations below to the class. Students then work in pairs or
“each pair of tudents ~ ‘ groups of three and discuss a situation for the explanation. They then write the beginning
g CLthtotwopaFtS(th of the story. Discuss students’ situations with the class. Then read out the situations below

* Situations and the -

5o that stucents can compare them with their own.
 Explanations) B s
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Situations

1 A couple came home one evening

and discovered an enormous hole
in their roof, their dog dead and
their furniture covered in litres of
horrible-smelling matter. Upset

by what they saw, the couple

phoned the police who soon
arrived to investigate. After
several phone calls, the detective
was finaily able to explain to the
couple what had happened.

2 A man in San Diego bought a satellite dish and decided to set it up

himself. He climbed up the ladder and attached the dish to the side
of his house. Then, with his wife inside the house shouting to him
when the reception was best, he adjusted it. When they were
satisfied, the man and his wife relaxed for the evening in front of
the TV. Even though the next day was very hot, the couple decided

to stay at home and watch
television, That afternoon they
heard fire-engine sirens and

lots of shouting outside. When P
they went outside, they saw [
that the house opposite was on
fire. The fire was put out, but

the firemen couldn’t work out
how the fire had started.

1

AN

3 An oid man from Hanover, Germany, had had enough of his cat.

He was fed up with her scratching all the furniture and making a
mess. S0 he gave her to a friend, who lived on the other side of
town. He told his friend that he was getting too old to look after
her. A week later, on a very cold winter day, the old man returned

home from shopping and was

surprised to see the cat
shivering on his doorstep. The
man was moved by the fact
that his pet had found her way
back from the other side of
town in such cold weather. He
took the cat inside and gave
her lots of loving attention.

4 Vancouver, Canada, a burglar

broke into a house and had filled his
bag with the owners’ possessions
when he suddenly felt a pair of eyes
on him. Looking up, he saw an eagle
staring at him- with cold, merciless
eycs. At first the man was too
frightened to move, but after ten
minutes he tried creeping towards
the door. However, the eyes just
followed him and he couldn’t move,

Explanations

It seemed that the container
holding the waste from the

lavatories on a passing plane had
burst open. The contents froze in

the atmosphere as they fell
towards the ground, and the
resulting block of ice had

smashed through the roof of the

unlucky couple’s house, killing

their dog before melting all over

their belongings.

The next day, however, a fire
inspector was examining the
burnt remains when a sudden
flash of sunlight caught his
attention. The inspector
eventually worked out that the
neighbour's satellite dish had
been concentrating the sun's

rays on the curtains of the house
and had caused the fire. The man

was fined $2,000 and forced to

take down his satellite dish. The

next year he got cable.

The next day, however, the old
man met another friend, who

asked him if he had found his cat.

The old man said he had found
her on his doorstep. His friend

told him, ‘Oh, well, | was on the

other side of town when | saw
your cat in the road. Although

she hissed and struggled all the

way, | drove her home and left
her outside your door.

Eventually, the homeowners
returned and found the thief in

their lounge. When the husband

turned on the light, the thief
could see that the eagle was

stuffed. But it was too late and he

was arrested. The homeowner
commented, That dead eagle

was better than any watchdog, |

can tell you.”
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iUnit 4 Homes

Hi-tech homes

Warm up

T Explain to students that they are going to read about and discuss hormes of the future.

2 Divide the class into pairs or groups of three. Students discuss hames of the future and
make notes about their features.

3 Discuss predictions with the class. Students take turns to tell the class one prediction
each. The other students say if they agree or disagree with the prediction.

Main activity

1 Give each student the list of Predictions. Students continue working in pairs or groups of
three and check that their predictions are in the list. Tell them to add any of their
predictions to the list if they are missing.

2 FEiicitthe meaning of thumbs up and thumbs down. Use gestures if necessary to make
clear the meaning.

3 Explain that students are now going to read about a hi-tech home which actually exists.
Read out the heading of the article Geekhouse, Explain that the dictionary definition of
geek is a person who is boring and not fashionable, but the term compiiter geek is often
used to describe someone who is obsessed with computers.

Sl FIGTRR 4 Read out the bi-line Not every gadget in hi-tech home is g success. Encourage students o

X KEY LANGUAGE L suggest which features of a hi-tech home might not be a success.

fﬁ"’?"ﬁ?m'?{" 8991(:‘3?-65(» i 5 Give each student the article. Students read the text and decide which of the predictians
- thumbs down,” -~ in the list are mentioned. They then decide which of the features got thumbs up and

| fhumbsup Lne which got thumbs down in the original house. Encourage students to continue working
B SR together in pairs or small groups so that they can heip each other,

6 Tell students to add tc the fist any features that are mentioned in the text, but are not
already included in the list.

7 Discuss the answers with the class. Ask students if they are surprised by any of the
changes that will be in the modified house.

Follow up

@ Students rephrase the predictions given in the active voice in the passive, and vica versa.
For example, Gutters will collect rain water for washing and for drinking, Weather
Jorecasts will be received by a salellite and passed on to the central heating unit.

e Ask students if they would prefer to live in the original or the modified house.
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Predictions in
text Down

Loty

1 Rain water for washing and (after
purification) for drinking will be
collected in gutters.

2 A satellite will receive weather
forecasts and pass them on to the
central heating control unit.

3 The kitchen computer wil! store
recipes, monitor food stocks and
program the oven automatically.

4 Light switches will be activated
by voice.

5 The toilet will analyse your output
and give a health report,

6 An enclosed, temperature-
controlled garden will profect planis
from pollution.

7 A basement storage system will be
run by a computer.

8 Dirt will be sucked into cleaning-
system pipes in the walls and then
coilected In a central unit.

92 Homes will have an entertainment
rocom with a wall-sized screen for
viewing virtual-reality holograms.
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. months fam:hes have been Watched Bsg 'Brother-'.;;
tyle whzie they playeci wnh the Iates‘c ng[TIOS and:?,

for teenagers.

11 Many pecple will work at home, so
they will add office modules te
their houses.

12 Automatic security shutiers linked
to sensors outside will be fitted to
all windows.
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Unit 5 Town and country

What does the sign say?

Warm up

1 Show the class photos of various typical town and country scenes. Ask students to say
exactly where the photos were taken. Try to elicit the place names in Exercise A.

2 Show each photo to the class again. This time tell students to imagine that there is a sign
i the photo. What could the sign say? Elicit suggestions, e.g. Ne fishing near a river.

3 Explain to students that they are going to look at some signs which can be found outdeoors
- either in a town or in the country.

Main activity

1 Give each student a photocopy. Ask students to match signs 1-12 with the places in
Exercise A. Encourage students to use a dictionary where necessary and to wark in pairs.

2 Askstudents ta look at signs 13-18 and decide where they would find these signs. Point
out that the six places are in the list in Exercise A,

3 Askstudents to decide which sentence in Exercise B explains the main message far
signs 13-18.

4 Discuss different kinds of signs with the class. Write the headings from the chart below on
the board. Use the notes and examples in the chart to explain the meaning of the headings.

- One photocopy for -
h'éac'h: si:ud'éﬁt" 'ph”c'a'fo's : information prohibition warning instruction
Gftyp caltown and - - telt you what tell you not to do tell you about tell you to do
ERiaa something is for something danger something
EXIT NO DIVING FROM BEWARE OF THE PUT YOUR RUBBISH
BRIDGE BULL IN THE BiN

5 Askstudents to put signs 13-18 into the four categorias in the chart. Point out that some
of the signs are in more than one category.

A6 information finstuction 18 infarr

6 Students put signs 112 into the four categories. They then write a sentence for each sign
explaining the main message.

' 7= You can camp here for £10.00 or£15.00 pernight.. 1
. 30 prohibition / information - You must:notride a horse or bike: You' canonty walk. -,
1-1’_inf0_rm'ation_—-YQ%J;.;&n*énter-t’he-pari;(-}ciet\ii_rejem:th‘(ése;h_q ST T

12 insttuctiol nust close the gate. You must keep your dog ana fead. -
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NO -
SWINIMING

| SHORT STAY

| CAR PARK
- Pick up and set down for . 1
| rail users only =

7 Do not leany
your bike
| ajainst this |

wmew

i 20 mlnutes maxn"num hmlt =

1
Do not cross
here
Use subway
4 5
/' BEWARE \
¢{ FALLING ROCKS
7 T g o R T o S T 36 TR e 8

FIRE!
DANGER TO TREES

Take care with cigarettes.

Tents per night
£10.00 — one or two people
£15.00 - family size

<

“SHEEP

Please close gate.
Keep your dog
ona Iead

13 14

Siow down!
Children crossing

16 17
"ENTRANCETO

ALL PLATFORMS
_ T

vi)rchard Hous’é-;:

Superior farmhouse . -
accommodation ks

Sueue hore Tor G
boats to i Staff entrance

Seal Island 1
1 VISITORS Please use door |

and
Kittiwake Cove at front of museum

o L
s

Exercise A

Look at signs 1-12. Match them
with the places below.
a) onabeach

b) cutside 3 building

¢) atacampsite

d} outside a farm

e) by zfield

f) inaforest

@) at a railway station
h) up a mountain

i} outside a park

jy nearapath

k} near ariver

) inastreet

Exercise B
Look at signs 13-18. Which sentence explains the
message for each sign?
13 A You must drive slowly.
B Children must walk slowly.
14 A You must stay here,
B You can stay here.
15 A You must be careful in the water.
8 You must not go into the water.
16 A You must go through here to catch your train.
B You must not go through here to catch your train.
17 A You cannot go to Seal Island.
B You must wait here for a boat,
18 A Visitors can use this door.
B Visitors must not use this door.

From Reuding Extra by Liz Driscoll © Camboridge University Press 2004 PHOTocomABLE )
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Unit 5 Town and country

Where would you prefer
to live?

Warm up

1 Ask students if they are happy living where they do. Or wouild they prefer to live in a
different environment? Explain to students that they are going to read about and discuss
living in the city and living in the country.

2 Askstudents Whal are the good and bad points of living in a city? Then ask What are the
good and bad points of living in the country? Make four lists on the board.

3 Explain to students that they are going to read about the experiences of four pecpie. Ask
students to predict the kind of things the people will say. Use the headings in the chart in
Answer key below {after 6) to guide thern. Add the headings to a chart on the beard as you
discuss what the people will say. Then write the four names down the side of the chart.

Main activity

1 Give each student a photocopy. Allow students two minutes ‘
to find the names of four cities and four country araas in the text. |

2 Check the answers with the class. Use a map of Britain to _ _
explain where the places are. 7

7
3 Teli students to copy the chart on the board. They then read 5 (\,’E s %;iake et
the texts quickly to find the answers to the questions Where | 55 1 o P.Eﬁﬁt[r}iﬁg;fatm :
does the speaker live now? and Where does the speaker want 5~ fffﬁd;:';m  Sgirminghem |
to live? They complete the chart with either city or country. | = T eldndon
ier

4 Check the answers with the class and write them in the chart T
on the board. Make sure that students understand that Patrick R
was only on holiday in the Cotswolds.

5 Askstudents to read the text again and make notes in the last column of the chart to
show the reasons each speaker gives for wanting to live in the city or country. Remind
students to use the four lists on the board that they discussed in the Warm up.

6 Check the answers with the class and write them on the board.

Follow up

& Tell students to imagine that a year has passed. Alice and Jake have both moved. But
something has gone wrong, and life has not quite worked out as they imagined! Ask
students to write a paragraph about where one of them lives now.
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Alice: T work a3 an architect. I went to 9
university in Exeter and then just stayed on :
alterwards. I've been here for ten years now, but I
don’t really like the noise and dirt of city life. So, I'm selling
my flat and moving to the Lake District. When I was a child,

T used 1o vislt my grandparents in the Lake District and I
loved it. My grandfather and I went walking every day, and
my grandracther taught me to swim in one of the lakas. My
goodness, the water was cold! Three years ago, I met two
other architects — ai Iny grandfather’s funeral, in fact. We got taelking and soon became
frisnds. I started visiting them at weckends, then they suggested that I move up there
and start working with them. What an opportunity! The air is go frech, and the views i
are out of this world. I can’t wait to gell my flat. o

R A
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Unit 5 Town and country

Animal city dwellers

Warm up

Explain to students that they are going to read about and discuss animal city dwellers. Ask
them to name any animals, domesticated or wild, that can be found in cities.

Also explain to students that they are going to work with a partner who has reac a
different article. They must not show their partner the article they have read.

ain activity

Divide the class into two halves, A and B. Give each student A: Big snappel takes bi.te of
Big Apple and each student B: Koalas try suburban jungle. Tell students to f_ead their text
and guess the missing phrases. Encourage students to work together in pairs of small
groups so that they can hefp each other.

Do not check the answers at this point. Instead give each student a set of wordcards.
Explain that eight of these phrases go In the gaps in their text. Get them to match the
eight phrases with the gaps. Again, do not check the answers at this point.

Divide the class into pairs sc that each student A is warking with a student B. 'Partner's.
check that they have each chosen eight different phrases for the text-completion activity.

Check the answers with the class. The phrases on the worksheet are in the Correct order.

Remind students that the other eight phrases go in the gaps in the article they haven't
read. These provide useful clues as to its content.

Student A tells student B what they think article B is about. Then student B tells student A
what they think article A is about. They can also ask questions to find out More
information about the article they haven't read.

Students summarise orally the main points of the article they haven't read. They must use
each of the eight phrases.

Give each student the article they haven’t read.

ow up

Discuss the titles of the articles with the class. Elicit or explain that Big Apple is often used
for New York. Explain that jungle can mean an unconirolled or confusing mass of thinigs. In
the phrase Ii's a fungle out there, it means Life is difficult and you have to fight for what
you want.

Students continue working with their partner. They have to find three differences and
three similarities between the articles. Give one or two examples to get them started, e.g.
Difference: Big snapper is about one animal while Koalas is about a group of animals.
Similarity: Both texts mention an island.



(ki

[
5
1
1
1
1
1
]
]
1
1
]
1
!
1
1
1
1
1
1
t
]
i
1
i
]
1
]
]
[}
L}
1
1
]
I
1
1
1
1
3
F
1
1

Pl G b

[T,

i

[ S e L L L e e R e e e e T T T T

Big snapper takes hite
of Blg App]e Michaei Ellison

in New York
The nearest thing to confirming the urban
myth that dangerous reptiles five below as
well as above the pavements of New York
amerged yesterday whena {1) ... .
alligator was discovered living in the wild.

Tom Lloyd, a contractor out for a stroll
with his four-year-oid daughter, saw a
12] I that he took to be 2 toy among
the ducks and geese in a stream on Staten
Island. But when prodded with a stick, the
object came alive and snapped at him.

The (3} .o of the creature —

alligator mississipiensis —is North Caroiina,
four states away. "Somebody probably
dumped him in there,” said Bill Holmstrom,
supervisor of Bronx zoo's reptile
department.

Two police officers, directed by the city’s
resident (4) oo , Robert Shapiro,
lassoed the 16kg gator's jaws, pulled it from
the stream and taped its mouth shut.

Then they put the alligator, whose age
was put at between two and five years, on
the back seat of & squad car and drove it to
the Manhattan (5) ................ run By Mr
Shapiro.

“He was hissing, but he wasn't darting at
us or anything,” said Mr Shapiro who has
hundreds of unwanted reptiles in the back of
the shop and deals with about fivé
5 I crocodilians ~ alligators,
crocodiles and caymans — each year. These
have been handed over by owners who have
decided that they can no longer l00k after
them.

It has long been an urban myth that
7/ DO of Manhattan five crocodiles
and alligators which have been flushed down
the sewers by owners who no fonger want
them.

“Animals need to be basking in the sun,”
said Mr Shapiro before the new find was
13 J to a registered afligator keeper
in Pennsylvania.
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Koalas try |
suburban
jungle

Patrick Barkham
in Sydney

Koaias are lured by Adelaide

In search of the perfect suburban lifestyle
as well as plenty of (9) ..cccooooe. , koalas
are deserting woodlands for backyards,
bathrooms and cars in Adelaide.

Local conservationists have rescued
105 koalas from the suburban jungle
[ L0) IV , compared with just 20
sightings of the bearlike marsupial in the
city six years ago.

Cleland Wildlife Park’s operations
manager, Gary Fitzpatrick, said Australia’s
furry grey icon, a protected species and a
rare sight in the wild, had flourished in
the Adelaide Hills area since its
introduction (11) .................

“With high numbers of koalas,
competition for territory is increasing and
male koalas are moving towards urban
areas,” he told the Adelaide Advertiser,
“There’s also much (12) ................ in the
metropolitan area now, which is
attracting them.”

But life in the suburbs is not all
snoozing in backyards after a night spent
snacking on garden gum trees. Instead of
contending with bushfires, dingoes,
pythons and (13) ....... S , the suburban
koala must keep a beady eve out for dogs,
roads and railways.

“There was one koala found on the
South Eastern freeway - they just seem to
skip across there without any fear,” Mr
Fitzpatrick said. But he also reported
another case of a koala discovered dead
on a railway line with its (34) ................ )

The clearing of native woodland has
removed more than 80% of the koala's
natural habitat, but in some areas where
they were introduced to help preserve
the species they have swiftly reached
plague proportions, (15) ....cccoveeee. with
their voracious appetite for eucalyptus
leaves.

Hundreds of koalas were airlifted off
Kangaroo island in southern Australia
Q1) JT— to save rare trees, birds
and wildlife in the national park.
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“Pasttenses

PREPARATION -
. One pHotocopy for each -
- pair of students - cut
into two parts (the story
“cut into thirteen strips
i With--_fh_e_:ﬁh@i _stfipke_pt
-separate and the
“Exercise); a magazine
: ad\k'_erti=semé_'r_t_t; ofacar

Unit 4 Travel and tourism

Look behind you

Warm up

T Explain to students that they are going to read about and discuss a car journey.

2 Begin the lesson by asking students to name parts of the car. Use 2 picture of a car from 3
magazine as a prompt,

3 Give each pair of students the picture and the Exercise. Tell students to complete the gaps
with the verbs. Point out that they can use some of the verbs more than once.

4 Check the answers with the class, Get students te mime the actions, and draw diagrams
on the board to illustrate the meaning of overtake and swerve.

Main activity

1 Glve each palr of students the jumbled story. Telt students te put the parts of the story in
order. When pairs of students have done this, they can compare their order with other
pairs.

Check the arder with the class. Get ingividual students to read out a sentence sach,

3 Explain to the class that the final part of the story is missing. Ask students, working in their
prairs again, to work out how the man had saved the woman'’s life. Tell them to write the
final part of the story.

4 Get students to read out their ending to the class. Discuss the suggestions with the class.
Then either give each pair of students the final part of the story, or read it aloud yourself,
Then ask students to suggest a title for the story.

5 Askstudents if they think the story is true. It seems too unlikely to be true. Explain that it
is probably an urban myth - a story that is heard and repeated until nobody knows if it is
true or not.

Foilow up
s Ask students if they know any urban myths. Do they think such stories are true?

© Hereis ancther urban myth about a driving experience. Read the first sentence and get
students to predict what happened next. Then read the secand sentence and get

students to make another prediction. Repeat this procedure until you reach the end of
the story.




G Uw W

Exercise

You can Your car can
........................... your mirror. et YOUY hOPN,
........................... your tyres. ceteeeeneeee e, YOUF seatbelt,
........................... yourindicator. ... YOUT windscreen.
........................... yaur lights. e, YOUT €NGINE.

tory Strips

e S ittt ettt ittt 7
: A woman was driving home along a country road late ones night. !

E The road was completely empty except for ane car behind her. '

e ot e G e R e 4

; The woman thought nothing of it until the other car began to overtake. E

T = e e e e T e e e e e e e e e e e e e e e e oo -

i Then it suddenly braked, swerved back behind her and flashed its lignts. E

i The womnan-felt a bit nervous, particularly when the car flashed its lights again. E

| L e e e e e el L e L L L L L T s -

i She accelerated, but the other car stayed right behind her. i

o e :

' The woman was absolutely terrified by the time she got home. i

E And, what made things worse, the other car stopped behind her. i

' Her only hope of escaping was to get into the house and phbne the police. i

b o o o e o e o o o o o T R R T BB B e o e s e ok U e R P R e e e e e ey e P 4

E She got out of her car and began to run, but so did the driver of the other car. E

= = = e e e e e e e e e e e e e e e e e — o m e -

She screamed in terror, but he shouted, ‘Quick! Get inside and call the police!’ f

P m oo o e e e e e e e 4

i
i
i ‘When the police arrived, the woman discovared that the man wasn't trying to kill her — he had actually
i saved her life.
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init 4 Travel and tourism
Keeping in touch

Warm up

1 £xplain to students that they are going to read about and discuss a trip to New Ze€alanc.
They are going to read a set of e-mails and work out the writer's itinerary.

2 Askif anyone has been to New Zealand. What did they do there? Ask other students "E‘hatd
they know about New Zealand. Can they name any towns and cities? Explain th athAuc an
(on the North Island) is the largest city, but Christchurch {on the South island} is 1€

capital. Use the map, from the website mentioned in the Follow up, to shaw the location
of these places.

Madain activity

1 Divide the class into palrs. Give each pair of students a set of e-mails and a set_Of péciturzs.
Explain that someone called Jane sent these e-mails to her friends back home in ENgland.

There was a photo of Jane attached to each e-mail. Students have to match the photos
with the e-mails.

2 Check the answers with the class. The pictures on the worksheet are correctly mE’_tChEd
with the e-mails. The e-mails are also in the correct order, but read out their opennNgs. €.8.
We didn’t go up in the helicopier yesterday, in random order and get students tO hold up
the corresponding pictures.

3 Get students in their pairs to identify past events and future events in one of the e-Mails.
For example, We didi't go up inn the helicopter yesterday, it was too windy, we W f'“'if Of’_”
walk on the glacier are in the past, while we're spending tonight and Sunday m'ghf’ we're
going to walk the Routeburn Track are in the future.

4 Explain to students that they now have to put the e-mails into the correct order.
Encourage them to identify the past and future events in each e-mail. Ask one student to
read out the verb phrases which are about the past and the other to read out the VEd
phrases which are about the future.

5 While students are working, copy the dates in the chart below onto the board. Wt
ARRIVAL and DEPARTURE next to the first and last dates in the chart.

6 Check the order of the a-mails with the class, Then ask students to copy and corm plete the
chart with the names of the places where Jane stayed.

| PREPARATION
- Onephotocopy for |
Ccutintotwelve parts
- (six e-mails andsix
photos); map of New

7 Check the answers with the class. Use the map to cenfirm jane’s itinerary.

Follow up
* Students read the e-mails again and find the main activities of each day.
@ Encourage students to find further information about New Zealand on the website:

www.NZ.com. They can also research specific places. The website for the International
Antarctic Centre is wwwi.iceberg,co.ng, for example.
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Greetings from New Zealand! We arrived in Auckland
yesterday. This morning we went up Sky Tower. You can see
the streets below because the floor is made of glass. Looking
down gives you a very strange feeling. This afternoon we
visited Mum’s cousin. Tomorrow we're going to Rotorua. Will
write again soon.

We arrived in Wellington an hour ago after an all-day journey
from Rotorua. We spent two nights there, After arriving from
Auckiand the day before yesterday, we went to the hot
springs — they're like a very smelly swimming pool! Yesterday
we visited the Maori cultural centre and saw the geysers
there. They throw hot water into the air every few minutes.
Tomerrow we're going to Te Papa - the National Museum of
New Zeatand. I've heard that it's fantastic.

After two nights in Weilington we travelled to South Isiand by
ferry. We took the coach to Nelson directly from the port and
spent two nights with my boss’s sister - she was very friendly.
She took us to the Abel Tasman National Park yesterday. We
spent the day on the beach. Very soon we're going to get on
another coach - this time to Franz Josef, We're going to stay
two nights there. We want to go up in a helicopter over the
glaciers. It should be fun!

We didnt go up in the helicopter yesterday because it was too
windy. Instead, we went for a walk on the glacier. We had to
wear special boots because the ice was so slippery. We're now in
Queenstown, wheré we're spending toright and Sunday night. In
between we're going to walk the Routehurn Track - this means
staying two nights in huts. We have to carry our food, clothes
and sleeping bag. I hope my rucksack isn't too heavy. We might
stay two nights in Queenstown when we come back so that we
can go tandem skydiving on Monday.

Skydiving was great! I'm glad we stayed an extra night in
Queenstown. After ail, it's not every day you jump 4,000
metres out of a plane! The Routeburn was OK, but we got very
wet on our middle day. We traveiled to Dunedin earlier today.
Tomorrow we're going to the steepest street in the world.
Were also going to take a boat trip to see some penguins and
albatross — the biggest birds in the world. Then we're taking
the coach to Christchurch the day after tomorrow. This holiday
will soon be over!

We have spent two nights in Christchurch, and now we're at
the airport. Yesterday we went fo the cathedral, the museum
and the park. We also bought our souvenirs - and ancther
rucksack to carry them home! We checked in about thrze
hours ago, then went to the International Antarctic Centre.
This is a ten-minute walk from the terminal. I loved the ride
on the Antarctic vehicle! See you very scon!




AcTiviTy
separeti

summarising,
~and answerin

questions about a text,

- recreating a text

TIME
40-50 minutes: -

KEY LANGUAGE
Past tenses

PREPARAT?-ON
One photocopy: for
each group of three
students - cut into
eighteen parts and.
jumbtled
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Unit & Travel and tourism

How stupid can you be?

Warm up

1

Explain to stucents that they are going to read and discuss three stories about journeys
that went wrong. Ask them if they have made any journeys that went wrong. For example,
have they ever got on a train going in the wrong direction?

Main activity

1

8 Give each student the stories they haven’t read. Ask students if the staries have hagpy

Explain to students that they are going to work in groups of three. Each perscn will read a
different stary. They must not show their story to the others in thair group.

Give each group of three students the jumbled stories. Tell students that they have two
minutes only to work out which six paragraphs belong to each story. Each student should
collect the paragraphs for one of the stories.

Check the answers with the class. Read out the following lists of words, which show the
first word of each paragraph in alphabetical order.

Ask students to work apart from their group and put the paragraphs of their story in order.
Encourage students to work together in pairs or small groups with students who have the
same story so that they can help each other. Tell students to write a 30-word summary of
what went wrong in their story. Do not check the summaries at this point.

Students return to their criginal groups so that they are working again with the two
students who have each read a different story.

Point out to students that after dividing the 18 paragraphs into three stories, they must
know a little about the two stories that they haven't read. Explain that the two students
who haven't read the story must ask their partner questions so that they can recreate the
story. When they have done this, they then write a 30-word summary of what went wrong
in each story.

Students continue working in their groups and compare their summaries. Are there any
differences between the summaries?

endings. And if so, who far?

Follow up
®  Ask students to identify the point in each story where things went wrong. They then write

an aiternative, and much shorter, ending to the stories.
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On the airplane was a very happy A Western businessmarn living in
passenger. Mr Nicholas Scottiwas | Japan had been warned about
going back to his native country of 1 pickpockets in the Tokyo subways.

T
1
1
1
1
i
ftaly after years of living in San E They grabbed wallets just as

Francisco. subway doors were closing, leaving
the victim on the train, but without
his money.

The plane made a refuelling stop
at New York’s Kennady airport on
its way to Italy. Mr Scotti, who
didn’t speak English tco well,
misunderstocd the words
‘refuelling stop’. Thinking he had

One morning the Western
businessman was at his usual
subway stop when the train pulled
in. He boarded, and sure enough,
just as the train doors were about
to close, he felt a man rub up

i

r

1

I

1

1

1

1

1

1

1

i
i i
arrived at his destination, he got i against him, i
off the piane and went into the ! :
airport. : i
_________________________________ b e e e
His nephews weren't there to meet il Anxiously, the businessman i
him, but Mr Scotti assumed they ! reached for his wallet. It was gone! !
had been caught in the notorious 1 Helooked up as the doors began
Roman traffic they had told him 1 to close and saw that the man who !
about in their letters. So he found | had rubbed against him had now !
his own way out of the airport. 1 steppad off the train. i
: |
] 1
] i
1 1
________________________________ o = o e e W = ]

He was a little surprised at the
changes there had been in Italy —
but, after all, this was 1977 and it
was natural to assume that many
old buildings had been destroyed
since he had left. He was also
surprised by how many people
spoke English, but, after all,
American tourists were
everywhere. There were even
street signs in English!

Thinking fast, the businessman
reached his hands between the
ciosing train doors and grabbed
the sneering thief's jacket lapels.
The doors closed, with the thief still
on the platform, but with his lapels
trapped between the doors in the
tight grip of the businessman.

But Mr Scotti didn't have time for
speculation. He had to meet his
relatives. So he asked a police
officer in Italian for directions to the
bus terminal. The policeman, who
by coincidence was from Naples,
answered in fluent italian. When he
spoke to a second policeman, he
wasn't s lucky, How ridiculous,
thought Mr Scotti, that the
government employed policemen
who couldn't speak italian.

As the train began to puil away, the
pickpocket began screaming as he
ran along the platform with the
train. Finally, haliway along the
platform, the thief grabbed the
stanchion next to the door and his
jacket lapels were torn off. As the
train entered the tunnei, the
businessman thought that at least
he had got something for his loss.

Even when Mr Scotti was told in
ltalian that he was in the wrong
city and country, he wouldn't

E When he reached his officg, he
i believe his mistake. As a police car

called his wite to get his credit
card numbers so he could cance!
them. *You left your wallet on the
table when you went to work
today,” she told him,

rushed him back to the airport, he
pointed at the speeding cars and
said, ‘T know I'm in Italy. That’s how
they drive.
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In early 1983, a man from the Los
Angeles area had a great idea:
Why not fly instead of drive to his
girlfriend’s house?

And how would he do this? He
would get a light pool lounge
chair and attach helium ballcons.
Then he wouid simply float
upward into the sky. He would
take with him a beer — and an air
pistol, to pop the ballcons one by
one when he wanted to lose
altitude,

G 0 SOV

1
At first, things went according to
plan. The balloons rose, carrying E
the man and his lounge chairup |
into the sky. As the man achieved 1
his desired altitude, he gotready !
to shoot a few balloons. He took 3
aim ... and then dropped the alr E
pistol. E
Conseguently, the lounge chair i

kept rising. At ten thousand i
feet, the winds took him out !
riear the skies of LAX — Los !
Angeles Airport. :'
i
i
i

Soon airline pilots began to
report to the airport tower the
unusual sight of a manin a
lounge chair in the air lanes. One
pilot reported a UFC — it was
impossible that he could be
seaing a man in a lounge chair
with a beer at what was now
fifteen thousand feet above the
earth ...

Finally the winds blew the man
and lounge chair back towards
suburbia. And as the helium
slowly leaked out of the balloons,
the chair gradually began to
descend, and then, fittingly,
landed right next to a swimming
pcol.
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Unit 7 Food and drink

Putting your eating habits
to the test

Warm up

1 Revise food and drink nouns. Ask each student to suggest a noun in turn. Make sure that
they inciude the words in Key language.

2 Write these adjectives on the board: alcoholic, fresh, full-fat, low-fat, skimmed, whole-meal.
Get students to match the adjectives with the food and drink items they have already
mentioned. Then get them to say which food items can be baked, boiled, fried, grilled, roasted.

3 Practise expressions of quantity. Read aut each expression cn the left below. Get students
to suggest another way of saying this {on the right),

Four or fewer Fewer than four
Four or more More than four
Befween two and four Tiwo to four

4 Read out these adverbs of frequency: always, never, often, rarely, sometimes, usually.
Ask students to rank the adverbs in order from least frequent to most frequent.

40—50mm e 5 Ask students to predict what they are going to read about and discuss in the lesson.
S BRI Explain that they are going to answer a questionnaire about their diet and find out how
KEY LANGUAGE e healthy they are. Encourage students to say whether they are healthy eaters or not.

- alcaholc, boked,.. - Main activity
boiled, bread, buiter,

‘cheese, coffee, €ggs,
fish, fresh, fried: fruit,
full-fat, grilled, juice,
low-fat, meat, milk, -
pasta, roasted,
skimmed, teq,
vegetables, water,
whole-meal

1 Give each student the questionnaire. Allow students time to read the questions. Look at
guestion 6 with the class. Make sure that students undarstand that a serping is a partion,
e.g. ait apple, u glass of orange fuice, a plate of salad, some carrots with their meal, etc.

2 Divide the class Info pairs. Partners take turns to ask and answer the gueastions. They note
their partner’s answers.

3 When studants have completed the questionnaire and worked out how many answers of
each letter their partner has, give them the key. Partners lock at the key together and
work out how good their diets are.

4 Discuss the results with the class. Is ahyone surprised by the results?

Present simple;
expressions of
guantity; adverbs of.
frequency; should

Follow up

® Reac out each of the following pieces of advice. Ask students if they need to follow this
advice. Peint out that anyone who has answered A or B g quastions 1-4 will need to
follow this advice.

PREPARATION
One photocopy for
each student ~ cut into
two parts {the
guestionnaire and the
keyd

Students then write similar advice for the remaining questions where their partner
answered A or B,
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Putting your eating habits to the test

Do you pay enough attention to your diet? Answer the following questions to find out
whether you are giving your body what it needs or putting your health at risk.

1 How many glasses of
water do you drink every

day?

A Three or fewer
B Four fo seven
C Eight or more

4 How often do you eat
fried foods instead of
grilled, boiled, baked or

roasted?
A Usually or always

B Often or sometimes

€ Rarely or never

food instead of healthier

meals?
A Usually or always

B Often or sometimes

€ Rarely or never

10 How many servings of
dairy produce - butter,
milk, cheese, and red
meat - do you have

every day?

A More than eight
B Three to seven
C Two or fewer
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2 How many cups of coffee

and tea do you drink
every day?

A Eight or more

B Between four and seven
€ Fewer than four

On average, how many
alcoholic drinks do you
have every day?

A More than four
B Two or three
€ Cneornone

How cften do you eat
fresh fish?

A Rarely or never
B Once every month or two
C Moare than once a week

How many sugary foods
and drinks do you have
every day, inciuding sugar
in tea and coffee?

A More than eight

B Between three and seven

C Fewer than two

3 How often do you eat
whole-meal bread or
pasta?

A Rarely or never
B Often or sometimes
C Usually or always

6 How many servings of
fruit and vegetables do
you have every day,
including juice?

A Fewer than two
B Two, three or four

C Five or more

9 How many eggs do you
eat every week?

A Fouy or more
B Two or three
C Fewer than two

12 How often do you choose

low-fat over full-fat
alternatives, such as

skimmed milk for full-fat

milk?

A Rarely or never

B Three to seven

C Whenever possible

"-'the quesrsons however you

guld Lake steps to |mprove
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Unit 7 Food and drink

It's not what you eat and
drink ... it's what you say

Warm up

1 Write the following words from the workshe
materials, teetotaller, balanced diet. Elicit of
students tc predict what the lesson is ahgy,

et on the board: table manners, packaging
explain the meaning of the words. Ask
t {fond and drink).

Main activity

1 Explain to students that they are going to g
and drink, Point out that such quotations .
humeur!

ad and discuss some guoetations about food
& often noted for their general truth, and/or

Give each pair of students the list of Quotation beginings

Use the Notes below to provide backgroyng

‘ o information ab . |
Anon. is an abbreviation for Anonymous ang out the sources. Explain that

is used when the writer’s name is not known.

Sentence structure, . 4 Szcgct):traiie15tfﬁzr:fasr:1%Izretﬁi:trg:tavtv\cl)v%rq Or what kind of word may come next. In
hrasing: = = : - s most & et .
paraph ng SLAE the) or a pronoun {what, wher) st ikely to be an adjective, an article {a/an,
THME ' 5 Students work in thelr pairs and predict the endings of the quotations. They write thei
" . endings in a list. g q - 1NeY e their
30-40 minutes. -

6 CGive each pair of students the set of Quotar

ian i
endings with the beginnings. endings. Teli students to match the

KEY LANGUAGE -
balanced diet, <
* packaging materials
table _fnan'nérs;; i
teetotalfer

Check the answers with the class. Get indiyig, stucents to read out a full guotation sach.
Ask students to paraphrase the quotations.

PREPARATION
One photocopy for:
each pair of students -
cut into two parts (the
Quotation begihﬁingsi
and the Quotation
endings, _with the -
endings cut into twelve
strips) '

Follow up
® Discuss the quotations with the class. Which

d . , .
agree with? Are any of their own endings bet 0 students particularly like? Which do they

ter than the originals?
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Quotation beginnings
1 Hunger is
Cervantes

2 I'm only a beer teetotaller,
George Bernard Shaw

3 On the Continent pecple have good food;
George Mikes

4 One cannot think well, love well, sleep well
Virginia Woolf

5 A food is not necessarily essential
Katherine Whitehorn

6 With packaging materials in short supply,
The Economist

7 Nine out of ten people like chocolate.
John G. Tulliss

8 We each day
Samuef Smiles

9 My mama said life was like a box of chocalates,

forrest Gump

10 Adietis

Anon.

11 A balanced diet is
Anon.

12 Eat, drink and be merry for
Anen.

uotdtidn endings

From Reoding Extro by Liz Driscoll © Cambridge University Press 2004 (@




Unit 7 Food and drink

How to diet

Warm up

1 Explain to students that they are geing to read about and discuss dieting. Ask if any of
thern have been on a diet. What was their diet? What was it like? Did it work? Can they
give any advice to anyone else who is thinking of going on a diet?

2 Give each pair of students the Sentence beginnings. Go through an example with the
class. Discuss the first sentence and get individual students to suggest ways of completing
the sentence. Students then work with their partner and complete the other sentences in
their own words.

3 Compare some, but not necessarily all, of students’ suggested sentence endings.

Main activity

1 Give each pair of students the text. Explain that students have to check whether their
sentence endings fit into the text. They can modify any of their endings if they na longer
make sense within the text.

. Textstruc L 2 Cive each pair of students the Sentence endings. Explain that students have to match

- ahd coherence : the sentence endings with the gaps in the text. Go through an example with the class.
S e ST Ask students to find the missing ending for gap 3. (See Answear key helow.)

- identifying humerous: _

idéas' Sl 3 Askstudents to complete the text with the sentence endings.
RSP Check the answers with the class.
TIME. |

40—50 minutes

_ S 5 Askstudents to identify the writer’s function in creating this text. The main function is to
KEY LANGUAGE amuse, rather than to inform. Then ask them to identify which parts of the text they find

calorie consumption, - amusing and to explain why.
crash diet, diet, g
junk food, :

visualisation technique

PREPARATION
One photocopy for
each paif of students -
cutinto three parts”
{the text, the Sentence
“beginnings and the
. Sentence endings).

Follow up

® Students continue working in pairs and invent an excuse for eating biscuits. Give an
example yourself, e.g. T had to eat this biscuit, It was lonely in the packet on its own.
Encourage students to make their excuses as amusing as possible. They then take it in
turns to tell the class their excuse(s). Students vote for the funniest excuse(s).
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How to diet

The purpose of dieting is to lose weight, so that

you {1} ..o . Lots of people overeat because
(2) e . A good way to reduce your calorie
consumption is (3) ........ . A train, for example.

There are more different diets (4) ........ .
There's the F-Plan, C-Plan, etc. The most

effective dietis {5) ... . One useful tip is to
{6) .ooee. . This is really good for big eaters
because (7} ........ Finally, when you've finished

the list, eat it. That's your mea! for the day.
Crash diets are where you can lose a stone ina
week. This is otherwise known as ampulation.

For the really serious you can (8] ........ . But
remember that doing this (9} ....... i

You'll eat less if you learn to chew slowly and
savour your food. You will cut down your foed
intake drastically if {10} ........ . Avoid using this
technigue during important business lunches.

T'm following o new revolutionary dief!

A greatidea to make you think twice about
eating is to consider (11) ........ . For example,
imagine that huge slice of chocolate cake being
stored on your thighs. Go easy with this
visualisation technigue because you might start to
associate your thigh with chocolate cake and wake
up to find yourself munching away at your leg.

You can also try a treats system where
(12) e . Really fat people who eat nothing
hut junk food are using the same system: they
reward themselves with tasty junk food all their
lives and punish themselves by an early death.

ottt A Yy B o 4 3 e B Rt T e L e e e s

Sentence begmnmgs

-;The purpose of_dletmg is to Iose 'We|ghf:. o
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Unit 8 Describing people

How do | look?

Warm up

1 Telf students that they are going to read a magazine article about someone who works in a
circus. Write the word circus on the board. Get students to suggest words associated with
circus, e.g. clowm, monkey, and write them on the board. Introduce the words in Key
language if students don't mention them themselves.

Main activity

1 Give each student a photocopy. Ask students a) What is fhe name of the woman in the
photo? b)What is her job?

2 lookat the paragraph headings in A with the class. Students then read the text and match
the headings with the paragraphs.

3 Askstudents to read the text again. They find the words in the text from B and work out
what they refer to.

KEY LANGUAGE . .
caravan, circas, clown, ..~
costume, host, monkey, -
perform, performance,
performer, show, train,

" trainer, training . .

4 Tell students to underline the sentences in the text about the past. Get individual students
to read out a sentence each. Make sure that students understand taught, bought and
restored. Encourage them to work out the meaning from context and to help each other if
necessary.

5 Askstudents to answer the questions in C.

: ;P.reseﬁf simple; past :
Csimple

' PREPARATION .
-One photocapy for -
each'student

7 Ask students to answer the question in E. [n order to encourage students to talk about
Nell's clothes, make-up and state of mind, ask them What does she wear? What about her
face? How does she hope to feel?

Follow up
® Askstudents if they would like to work in a circus. Why? / Why not?
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Nell Gifford, .circus perfo_rmer

1 I get up early every mommg ancl pracuse on my
_ horse. Petlo isavery good horse. He kneels,
N ‘_stands on his back legs, goes: backwards and
~sideways. T fearnied to ride'when Twasa child. "
: But-Ii di_dﬁ’t Wam_'to work with horses then. 1 e
.wanted to be a monkey tramer I ha‘_ about 30

A Read the text. Match the headings (a—e) with the paragraphs.
a My health b Myhome ¢ My life with horses d My face e My clothes

B What do these words refer to?
Tthen (para 1) 2they(para 1} 3wel(para4) 4itiparad) 5then(para’) 6 this (para5s)

C Underline the sentences in the text about the past. Then answer these questions.

1 When did Nell iearn to ride?

2 What did she want to be when she was & child?

3 Where did she learn to train circus horses?

4 Who did she start Giffords Circus with?

5 What was the wagon like when Toti and Nell bought it?
6 What did they do to the wagon?

D Nell is a circus performer. What kind of performer is she? What three other things does she do in
her job?

E Nell asks: How do I look? How does she hope to look at the beginning of a show?

From Reading Extra by Liz Driscoll ©® Cambridge University Press 2004 @
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Unit 8 Describing people

His or hers?

Warm up

1 Revise items of clothing, including the itemns in Key language. Write these iterns on the board:
belt, cap, hat, jacket, leggings, mackintosh, muff, skirt, veil, waistcoat. Ask students if these
items are men’s or womer's ¢lothing.

2 Write barbed wire on the board. Elicit or explain the meaning of barbed wire. Ask students
where you find barbed wire. Elicit or explain the meaning of camp. Ask students to suggest
a link between barbed wire and camp. Repeat this procedure with the other words:
canteen, Commandant, gate, password, prisoner of war, sentry, soldiers, tunnel. Encourage
students to predict the topic of the story they are going to read.

Main activity

1 Give each pair of students the Story strips. Tell students to put the paragraphs of the story
in order.

2 Check the order with the class. Read out the first sentence or phrase from each paragraph
in arder.

3 Explain that the prisoner was called Heinz Justus and that this is a true story. Ask students
to read the text again and to make a list of everything Heinz wore when he was disguised
as a) Mr Budd, and b) the woman.

KEY LANGUAGE -
barbed wire, belt,

camp, canteen; cap,
Commandant, gate,

4 Check the answers with the class.

hat,jacket eggings,
mackintosh; muff, . e AN : : R
Nas il 5 Give each pair of students the Exercise. Ask students to discuss the questions in their
' pqsswor L pairs. Encourage them to answer the questions from memory, and then to return to the
prisonter of war, sentry, text to check what they remember and for further details. Explain that their answers

should form a summary of the text,

6 Check the answers with the class. Get individual students to give one part of the summary
each.

skirt, soldiers, tunnel,
veil, waistcoat.”

Past fenses

PREPARATION

One photocopy for: -
each pair of students -
cut into tweo parts (the

story anhd the exercise’.
with the story cut into.
ten strips} '

Follow up
®  Ask students what they think of the story. What kind of man was Heinz? Would they have
tried fo escape like he did?

@ Ask students if they know of any other famous escape stories.
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Story strips

| was taken as a prisoner of war in July 1917 to Colsterdale camp, near Masham, and | didn’t want to stay
there, | tried several times to get through the barbed wire and | also took part in one of the tunneliing
schemes which was, however, discovered by the British just before the tunnel was completed.

Then one day | had an idea — | would walk out through the gate disguised as our English canteen manager,
Mr Budd. So | started watching him as he left the camp every evening. | noticed that the sentries never
asked him for tha password. Everybody knew Mr Budd toc well for that. This was also, of course, rather a
drawback; but my idea was to escape in the evening after dark.

| understood that every male passenger in those war days had to produce a document when buying a raifway
ticket, particularly when travelling to London. As | didn’t want to walk there, | decided to travel as a woman.

Then | heard that Mr Budd was going to be sent to another camp. | had no time ta lose, s0 | began
collecting an outfit in the camp. My skirt was made out of an old blanket, and the hat and muff were mostly
composed of parts of fur waistcoats.

The day of the escape arrived and | put on all the clothes, man and woman's mixed together. | approached
the gate disguised as Mr Budd. | wore a false moustache and a pair of spectacles in exactly the way Mr Budd
wore tham. My cap, mackintosh and bag were also exact replicas of the ones with which Mr Budd used tc
leave the camp every evening. My friends all thought | really was Mr Budd when they saw me.

Mr Budd used to leave the camp at about 8 pm, so | decided to leave at about ten minutes to eight. Some
friends of mine would keep the real Mr Budd busy in the canteen until shortly after eight. As the sentries
were usually changed at eight o’clock sharp, | was sure that the new sentry would not be surprised to see
the second and real Mr Budd leaving the camp. So | walked to the gate smoking my pipe as if | were Mr
Budd after a day’s work at the canteen. | shouted ‘Guard’ as My Budd did. The sentry called out, "Who's
there? ‘Budd,’ | answered. ‘Right,’ he said and opened the big door.

| walked slowly away from the camp. It was a two-hour walk to Masham station; but | had only gone a short
distance when | saw our Commandant coming towards me. | tore off the moustache and spectacles as, of
course, | didn’'t want the Commandant to address the false Mr Budd. As | passed him, | just said ‘Good
evening’, and so did he.

Alittle further on | decided to change into a woman. | exchanged Mr Budd’s cap with the woman's hat and
veil which | carried in my bag, and took off my mackintosh, which covered a blue jacket, trimmed with all
sorts of lace and bows. My skirt was held up with a leather belt round my hips, so | undid the belt and
released the skirt. Lucktly for me skirts in those days reached down to the ground, so my leggings were
completely covered by the skirt and couldn’t be seen in the dark.

After some time | noticed three soldiers following me. They were from the camp. 1 thought about throwing
away my bag, but this was impossible. The soldiers came closer and closer until finally they overtook me.
They then stopped and said 'Good evening, miss. Have you by any chance seen a man with a bag like
yours? A prisoner of war has escaped and we are out looking for him.’

| tried for & time to speak in a high voice, asking them not to speak to a woman on her own. Could they have a
look at the bag | carried? | refused, of course, but | knew that it was all over with me. [ was found out.

-------------------------------------------------------------------------------------------------- -

3 How did he get the woman’s disguise?
4 On the day of his escape, how did he disguise himself 10 What happened when the scldiers spoke to him?

Exercise

T How did Heinz decide to escape from the camp?
2 Why did he decide to dress as a woman after his

6 How did Heing’s friends help him?

7 Why didn’t the sentry ask him for the password?
escape? 8 Would the real Mr Budd go past the same sentry?
9 When did Heinz change into the woman's clothes?

as Mr Budd?

5 Why did he decide to leave at ten to eight?

A N T T I A AP S SN SR EE R AR RIS
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Unit 8 Describing people

What do men really think
of cosmetic surgery?

Warm up

1 Explain to students that they are going to read about and discuss casmetic surgery. On
which parts of the body do people have cosmetic surgery? What do students think of
casmetic surgery? Do they know anyone who has had it?

2 Explain that students are going te read the views of eight men. Ask students to predict
what kind of things the men wili say. Use the headings in the chart in Answer key below to
guide students. Build up a chart on the board as you discuss what the men will say.

Main activity

1 Divide the class into groups of four. Give each group a set of opinions. Tell students to capy
the chart on the board and complete it with information ahout each man. Point out that
sometimes in response to the Yes/Ne questions, they may have to answer information not
given or not relevant, or another answer other than 1es or no. Encourage students to work
together in pairs within the group so that they can help each other.

2 Check the answers with the class and complete the chart on the board.

KEY LaN

GUAGE '

PREPARATION
One photocopy for
each group of four
students - cuf info

- eightparts

3 Cxplain to students that this article is from the British magazine Woman. in the article,
each view was accompanied by a caption, i.e. a sentence or phrase fram the article which
summarised the writer’s view. This was short and snappy, eight words at the most,
sometimes it included the word 1, but never referred to the writer's partner. Give cne or
two examples from Answer key in 5 below.

4 Ask students to continue working in their groups and get them to suggest the best
caption for each view,

5 Discuss the answers with the class. The original captions fram Woman are given below.
If students’ suggestions are different, this does not necessarily mean that they are wrong.
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1 Darren Appleby, a 31-year-old art director, : Joel Ormeis a 24-year-old television ;
1 is married to Nicela, 30. They live in ' researcher. He lives in Manchester with '
i Cheshire. i his girlfriend Lyndsey Evans, 24. ;
i Nicola loathes her nose and would love surgery to i Nine times out of ten, you can tell if a wornan’s had i
' make it smaller; but even if | was the richest man in ! cosmetic surgery, particularly a facelift, because it :
i Britain | wouldn't pay for her to have it done. Aside i looks s6 unnatural. But nose jobs are the worst —they |
E frem the fact that | love her exactly the way she is, why E usually look tike they've been stuck on. As a child, | i
i go under the knife needlessly? it seems so vain. Any | used to get teased because my ears stick out a bit. | H
| operation is worrying, so | wouldn't want her to be put i asked my dad if | could have them pinned back and he
' at risk unnecessarily. Nicola knows how | feel, so I'd be | always said no. I'm glad he did now, because [realise |
i really upset if she had surgery behind my back —she’d 1 they're part of what makes me who ! am. i
I no longer look like the woman | fell in love with. ! i

S A 3
. Steve King, 28, lives in London and works | Simon Wells, 44, and Rebecca Owen, 59, :
| in the media. He's single. I both teachers, live in London. ;
E | don't have a problem with anyone having surgery to i | hadn't really noticed Rebecca’s wrinkles — it was the i
| pin back their ears, but having a tummy tuck is lazy i lines on my forehead that people usually commented |
i and could be sorted out with healthy eating and 3 on. But after she read about procedures to iron aut 5
! exercise. | also question the reasons some people ! lines, she suggested we hoth tried it. | was more !
i have surgery. For example, if a woman is unhapoy with 1 impressed with the results than she was, but { won’t '
E her appearance and it’s having a psychclogical effect E have any more. | don’'t mind if Rebecca wants to, but ;
i on her, then there’s nothing wrong with doing i only if she does it for herself. I'm convinced | wouldn't
i something about it. But surgery just to please a E notice a new haircut, never mind a smoother face. i
! boyfriend is simply ridicutous. ! !

S Pmmmoommommososssssssssssesosoosssnoeosoo ;
i Richard Shorney, 40, a business adviser, | Michael Briggs, 56, is married to Linda, 48. ;
. lives in Cambridgeshire with his wife i They run a website business together and |
| Sarah, 32. _ ' live in Norfolk. ]
i Women always aspire to look ke celebrities, but | bet E Linda had cosmetic surgery three years ago. | was dead E
1 most stars have spent a fortune making themselves i against it and worried about the health aspect more '
E that way. | hate the ‘Hollywood’ lock —women with E than anything. She had a lower face and neck lift, an i
' rigid faces from too many facelifts. They took like ' upper and lower eye lift, laser treatment ta remove fine |
1 clones of each other. | actually think it's individuality i lines and excess fat removed from around her eyes. She
1 and the imperfections that make women beautiful. | 5 was battered and bruised afterwards, but once '
1 wouldn’t want Sarah to have plastic surgery, even 1 everything settled down she looked amazing. Since ;
| though there are bits of her she doesn't iike. I think ! then I've had cosmetic dentistry to realign my testh and 1
¢ she's great the way she is. ! P'm about to have excess fat and skin removed frommy
E | Upper eyelids. I'm a cosmetic surgery convert. E

e N IRTEEREEREE R 3
1 Andy Barden, 35, lives in Kent with his ' James Palmer, 32, is a farmer from ;
i wife Sandra, 46. 1 Cambridge. He's married to Alison, 27. i
E Sandra's going to have a facelift later this year and i There's nc need to be unhappy with your appearance E
' nothing | say wiil change her mind. | don't think she I thesa days. I'd have surgery if | had the money. I'd !
1 needs it and | reafly can't understand why she wants i have the bump on my nose removed, although I'd :
i to put herself at risk. There’s also the fact it's 5o E never have pectoral implants to make my chest bigger. E
! expensive and there are far better things to spend the | You'd have to be really vain to do something that !
E money on. We've had a few arguments about it, but E drastic. Alison says if bits start to droop or 5ag as she 5
i I'm resigned to the fact that she'li go ahead. Tjust 1 gets clder she’ll have them seen to. [ wouldn't want !
i don'i think looks are that important — it's what a i ner to change her appearance dramatically, but if :
E person is ke on the inside that counts — people ; she’d be happier after surgery, then why not? E
+ should grow old gracefully. Cosmetic surgery seems ! )
i such a vain thing to do. ; ]
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Unit 9 Describing things

Don't go out without your
minder

Warm up

1 Bear in mind that personal attack is a delicate subject and should be treated sensitively.
Ask students if the streets of their town or ¢ity are dangerous. Have they ever felt in
personal danger? Ask students what they would do if they felt in danger.

2 Explain to students that they are going to read a leaflet about something they could use if
they were in danger.

Main activity

1 Give each student Picture 1. Ask students to describe what they can see and to say how
they think this gadget could heip them when in danger. Pre-teach the words key and
keyring using real ones. Do not confirm students’ predictions of how the gadget works at
this peint.

) .t}s;éhgﬁi_ﬂiistféﬁgh

i T | 2 Write the word alarm on the board. Ask students what an alarm clock does. Explain that
" to dedice meaning,

the gadget in the picture is a personal attack alarm.

3 Give each student Picture 2. Use this picture to pre-teach the other words from Key
language. Does this picture confirm students’ predictions of how the gadget works?

4 Give each student the text. Ask students to underline the sentence explaining how the
gadget works. The answer is in the third sentence.

_30_—'4(}~minute‘s_ 5 Ask students to continue reading until they find an expression in the leaflet which means
BRI T ear-piercing. (The answer is extremely loud in the paragraph headed Warning )

6 Ask students to continue reading until they find more detailed information about how the
gadget works.

KEY LANGUAGE -
‘alarm, battery, cover;
key, keyring, pin,"
ripcord, screw:

7 Ask students to paraphrase the paragraph headed To operate your Minder Alarm.

8 Ask students to look up the word minder in their dictionary. (A minder is someona who

_ _ protects another person, especially a famous parson, from danger and unwanted public
" PREPARATION attention.} Ask them if they think miinder is a good name for this alarm,
One photocopy for
each pair of students - -
cut into four parts {the
two pictures, the text -
and the Exercise);
keyring and keys;
dictionaries

2 Explain that this leaflet is provided with the gadget when you get it. Remind students that
itisn't necessary to understand every word in a ieaflet such as this. The important thing is
to understand now the gadget works.

10 Tell students to imagine that they have bought a Minder and that they must answer 3
friend’s questions about it. Give each student the Exercise and ask students to read and
find the answers to the questions in pairs.

11 Tell students to change partners. They ask and answer the questicns orally together as a
role play.

Follow up

& Encourage students to find further information about crime prevention products on this
and other websites,
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How do you know when to change the batteries?
How big is the Minder? Where can you buy it?
5 What happens if the Minder doesn’t work?
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. Exercise 5
i1 Howloud is the alarm? Could this be dangerous?
1 2 How many batteries does the Minder need? How 1
H long do they last? :
! 3 How can you check if the batteries are working?
C

Personal Attack Alarm

Feel secure with a Personai Alarm by your side.

Compact, poweriul, efficient, the Personal Alarm is invaluable
in all distress situations.

Pull the ripcord for an ear-piercing alarm.

Police and security advisers recommend the use of Personal
Alarms to minimise the threat of assault, rape, animal attack
and obscene phene calls.

Warning

The effectiveness of the Minder alarm is due to its extremely

loud and powerful siren, which produces 130 decibels of sound

at source. As a result, prolonged exposure can cause
permanent hearing damage.

Do not activate the alarm unnecessarily In particular, take

care to avoid endangering small children and pets,
The manufacturer and its agents will not accept any

responstbility for any loss, damage or persenal injury sustained

while in possession of this product whatever the cause or
reason.

Power supply
The Minder is powered by 3 x LR44 or A76 batteries.

To ensure that your alarm is always at the peak of efficiency,
please: :

1 Check the batteries’ condition regularly by activating the
alarm for a short period.

2 At the first sign of a weak sound, replace the batteries with

new ones,

Te operate your Minder Alarm

Simply pull the cord to remave the pin. The alarm will be
activated immediately the pin is removed and will only stop
when it is replaced. Minder will run up to one hour on fresh
batteries.

To change the batteries in your Minder Alarm

1 Unscrew the Phillips screw on battery cover {picture 2).

2 Remove the cover and replace the hatteries, ensuring that the

new hatteries are inserted as shown in picture 2.

Note: incorrect insertion of the batteries will prevent your
Minder from working properly and will damage the alarm.

3 Replace the screw and re-tighten screw.
4 Always test the alarm after changing the batteries.

For inquiries: JNE MARKETING LTD.
Tel: 01978-855054
www.jnemarketing.co.uk
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; points. -

CTIME
40-50 minutes

KEY LANGUAGE

bank, belt, drawback,

pitfow, transit. - ..

PREPARATION
One photocopy for . -

each pair of students — -

cut into two parts (the
text cut into fc\;«:iew_e S
- paragraphs and the
- photos) RN
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Unit 9 Describing things

Don't forget to pack ...

Warm up

1 Begin the lesson by asking students to suggest exotic heliday locations, e.g. The Maldives,
Fiji, The Caribbean.

2 Explain to students that they are going to read about and discuss four items that they
might take on holiday.

Main activity

1 Divide the class Into pairs. Give each pair of students a set of photos, Allow students time
to look at the pictures and discuss what the four items are for,

2 Discuss each pheto with the class. Get students to describe what they can see and to
suggest a name for each item. Guide them towards the names of the items: Belt Bank,
Kepi Hat, Transit Pillow, Bed Specs and encourage students to suggest why these names
were chosen. Write the four names on the board. Ask students if they have used any of
these items.

3 Give each pair of students a set of jumbled descriptions. Explain that they have to match
the descriptions with the photos. The full name of the item is missing from the first gap in
each description. The missing word in each later gap is simply one of thase wards (beit,
hat, pillow, specs). They must decide which is the first paragraph of the description for
each picture. Point out that itis not necessary to understand every word in the
descriptions, just the general sense.

4 Check the answers with the class. The descriptions on the worksheet are with the correct
pictures.

5 Tell students to ook at the first paragraph of the description for each item and find the
item’s main selling point. Get them to write a sentence of ne more than 15 words for each
one. While students are doing this, write the beginning and ending of each of the
sentences in Answer key in 6 below on the board.

6 Compare the sentences with the class.

7 Askstudents to read the remaining paragraphs for each item and find the item’s main
drawbacki{s), if there Is one. Ask them to underline the sentences in the paragraphs,

8 Checkthe answers with the class.

9 Discuss the items with the class. Would students take any of them on holiday? Which
one(s)? Why?

Follow up

o Askstudents to imagine that they have entered a competition to win a holiday in the
exotic location they mentioned earlier. Thay haven't won first prize, but they have won a
runners-up prize — one of the four items in the photos. Students write 3 paragraph saying
which item they would choose, and why. They then write a second paragraph saying why
they wouldr’t choose the other jitems.
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like a regular .....c.ocoeee
made from black cotton
with brown leathar trim
and a metal buckle.
However, on the inside
there is a 60-centimetre
zip which closes a long,
thin pocket where you
can store meney to
help you if you should
lose your bag or wallet.

There is also enough
roomto carry a
photocopy of your
passport in the
................ . Then, if
your passport and
wallet are stclen, you
can walk into an
embassy and prove
immediately who you
are. Very usefull

available in one, very
large size, which will fit
a 100-centimetre waist.
But you can easlly cut it
down to size. itisn't the
most stylish ..o
on the market, but you
don'twant an
expensive-looking
................ ifitis alsc a
discreet security aid.

The e isacap
with g curtain arcund
the neck to keep out
the sun’s rays. The only
drawback Is that you
could lock like Laurel
and Hardy in the 1931
film Begu Hunks, when
they signed up for the
Foreign Legion.

The e is actually
kased on a Victorian
design, although the
Velcro that attaches the
curtain flap to the back is
probably a fater addition.
The oo is also
lined to aid cooling. The
detachable rear flap
covers your neck and
ears exceedingly well.
When it is detached, you
are left with a regular
cap.

As well as white, the
................ is also
available, rather
appropriately, in sand. It
comes in a cheice of
sizes.

The oo is a must
for anyone who wants
to sleep on long-haul
flights. The ............... is
shaped like a horseshos.
The material is rather
likke a very thick and
heavy sponge which
holds the shape of the
neck and head for a long
time, allowing shoulder
muscles to relax and
you to sleep.

NASA actually developed
the material from which

for their astronauts on
the space programme.
These chaps faced some
of the longest-haul flights
—1to space and back. The
material was used to
help astronauts cope
withrthe enormous G-
forces experienced at
take-off and landing.

The only drawback is
thatthe ... is
bulky. It s also weighty
-~ 664g — although, of
course, this is not such
a problem if your next
trio is in zero gravity.

<

You need a pair of
................ to make the
most of the television in
your hotel bedroom
while you're away.
These glasses are fitted
with small, mirrored
prisms for each eye.
This means that vou will
be abie to lie flat on
your back in bed while
still catching essential
viewing.

surprisingly well. The
reflected image of the
screen is even big
enough to let you read
some subtitles. The
frames, in attractive
tortoiseshell, are solid
and comfortable.

These ............... might
also be very useful for
hospital patients who
wantto read a book or
eat their food, but find
it uncomiortable or
perhaps impossible to
look down.

-
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*extracting ke
“information, reading
for detail -+ '

TIME
30-40 minutes

KEY LANGUAGE
article, b;’oqu_hee-t,-

feature, go bananas, -
tabloid - . .

PREPARATION. -
‘One photocopy for each
student; British -
newspapers (if available)
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Unit ¢ Describing things

Can't live without ...
bananas

Warm up

1

Explain ta students that they are going to read a newspaper article about bananas. Elicit
that in newspapers there are both news steries and features - articles about particular
topics. Hicit that a news story might be about & specific thelt of bananas, while a feature
might be about the general benefits of eating bananas.

Explain that this article appeared in The Guardian. It summarises articles from cther
newspapers. Ask students if they can name any British newspapers.

Main activity

1

5
6

fo

Give each student a photocopy. Allow students one minute to find the names of seven
newspapers.

Check the answers with the class. Point out that in Britain, most daily newspapers have a Sunday
equivalent — independent / Independent on Sunday, Daily Telegraph / Sunday Telegraph.

Look at the opening paragraph of the text with the class. Explain that go bananas is an
idiom which means get angry or excited and pleased. it is probably being used here to say that
British pecple are getting very excited about bananas.

Ask students to read the descriptions In Exercise A and match the newspapers with the
descriptions. Encourage students to work togethear in pairs so that they can help each other,

Ask students to read the text again and decide If the sentences in Exercise B are true or false.

Check the answers with the class. Encourage students to justify their answers by referring
to the text. Use this opportunity to clarify the meaning of any unknown words and idioms.

llow up
Explain that the Sunday People, Sunday Mirror and Sun are tabloids {popular newspapers
with small pages, more pictures, and short, sensational stories) and The Observer, Daify
Telegraph, Independent on Sunday and Independent are broadsheets (larger newspapers,
with more serious and detailed reporting. Ask students if they think the references to the
newspagers within the text show this at all.
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Can’t llve w1th0ut
gbananas

-.':; flbre and Vltamms xt is nch in po{:assmm and Iow in:

17 . blood pressure and. soothes. heartburn.” Its talents
toden't end there, She’ says itids ’[he perfect food for-

4 There 5 |
'.ijchemlcal powerhouse on‘a par with anything. dished out_ .

.by the doctor. “Bananas contain chemmals that

- j.-stlmuiate tHe production:of serofonin and. dopamlne

" " the same neuratransmitters set off by Prozac and.

- :ecstasy,” says The Obseiver..

3ca|or|es 1tiszisc a first- class hahgover clre; stablllses S

‘weaning babies and "yol can even use the.skins as”
‘ garden fertlliser It is astomshmgly versa’nle” '

_ore The th!ck skinned, unzippable fruxt isa

e #In short, bananas are. 1 | 3
_jhealthy =and they give you a'blzz: Et is the ultimate S
ood._ambroma ina saffron skzn ' g

Z__Whats riore, the barana rio Ionger has to, be kept on.
“what the Independent cails “the strazght and narrow” :

Exercise A

Match the newspapers with the descriptions.
1 remind(s) us of the benefits of eating bananas
2 talk{s} about British banana-buying hakbits

3 describe(s) banana-eating at the Wimbledon tennis
championships

4 talk(s) about a referance to bananas at a historical
event

5 compare(s) bananas negatively with other fruit

6 ftalk(s) about changes in the law with regard to
bananas

Exercise B

Decide if these statements are true or false.

1 Bananas, like a drug, can give you a feeling of
axcitement.

2 British pecple spend less on bananas than other
supermarket food items.

3 Most tennis players at Wimbledon eat a banana
during their matches.

4 'Banana land’ was a country that didn’t trade with the
rest of the world.

5 You can make wine from both bananas and grapes.

6 Itusedto be European law that bananas had to be
straight.
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Unit 10 Friends and relationships

What is a friend?

Warm up

1 Ask students how they would define the word friend. Encourage students’ suggestions,
but do not confirm thelr answers at this point.

2 Explain that you want stucents to read a dictionary entry for friend and to compare it with
their answer.

Main activity

1 Give each student a dictionary entry. Ask students to check the definition for friend and to
highlight the meaning so that this is separate from the examples. Elicit that friend has two
meanings (1 a parson whom you like, 2 a person or organisation who helps and supports
someaone or something). Ask students what other information the dictionary entry gives
about the word friend (3 a definition of Friends of the Earth, 4 some sayings which
include the word friend). Write the above four points in a list on the board.

2 Explain to students that they are going to fook at a variety of different text types in English,
which all include the word friend or friends. Give each student a set of texts. Allow them
two minutes to underline or highlight the word friend(s) in the texts.

Divide the class into pairs. Ask students where they think these texts are from.

Check the answers with the class. Write the seven text types in a list and begin to build up
a chart on the board.

'.separatmg_fr A
examples, spe __d S
read;ng, scanning for

5 Students read the texts and decide if the word friend(s) relates to meaning 1 cr meaning 2
on the board.

Sgemﬁc w?rds L Check the answers with the class. Explain that proverbs is another word for sayings.
skimmin e t e R
glortexttype . - 7 Ask students who exactly would read the dictionary definition. Elick that this could be a
student of English, wanting to check which verbs and prepositions to use with friend(s).
TIME

8 Students read texts A-G again and decide who exactly would read each text. How and
why would they read the text? Would they look at the whele text {skim)? Or would they
look only for specific information (scan)?

40+~50 mmutes

KEY LANGUAGE
(membership)- ccrrd
drctro.nary; entry, _f_rtegn_d_
magazine article,
newspaper article, -
poem, proverbs, -
sayings, website

9 Check the answers with the class. Emphasise the point that in our everyday lives the way
we read something depends on the reason why we are reading.

PREPARATION
One photocopy for each’
student — cut into two.
parts (the dictionary entr
and all the other texts)

Foillow up
S e Ask students to think of other text types in which they might find the word friend(s). Ask
64 them to collect exampies before the next lessan.
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Oxford woman rescues friend

from river

A 22.year-old woman was rescued from the Thames on Friday
evening. Joelle Parkes, from Osney, fell overboard ai Godstow
Lock, near Oxford. Rachel Powers, the boat's owner, jumpead into
the water and rescued Miss Parkes. Both women were taken to
the John Radcliffe Hospital, but were later released.

friend COMPANION /frend/ n [C] a person whom you
know welt and whor you like a lot, but who'is usuafiy :
-not @ member of your fam;!y She’s my '
bestioldest/closest friend —we've known each

cther since'we werefive. He s G- famliy friend/friend

of the family. We've been friends (= have liked each
other) for many years. josé and Pilor are (good)

: =Then T had a: tlger
."a snake and_ then a bat
& lion and ap.elephant,

“&'zebra and a cat.

Now my bed is full of friends,
but the problem is, you see,
though none of them feel lonely
there’s no room left for me.

[ EEFE R NN R NERE N RN ENNERHNHNNN]

friends of ours (= we like ther). We're (good) friends ;
with José and Pilar. She said that she and Peter were
just (good) friends. (= they were not havmg a-serious
or sexual relationshig). Ernily hos.made frignds Wlth
(= formed 2 relatlonshtp with and likes) a new child i it
her. cigoss at school. Nows children, can’t yoube
friends (= behave ina pleasant way that shows that .
you Ilke gach other) arnd pfay quietly together? A7~
person.or organisation that is a friend to/of someohe _
or- somethmg helps and supports them: Thonk your.
for being such a.good frignd to me, wheri | hod alf
that trouble. The Frrends of (=The orgamsatlon whach :
supports) the Royai Academy raised £1 OOOO towards -
the cost of the exfiibition. Friends of the Eatth s’ an,
mternatsonal orgamsatlon which @imsto protect the. .
-enwronment (suymg) “With Triends fike you; who needs
enemiies” means aithough you are my friend, youare.
treating me very badly. (saymg) ‘What are fri ends '
for?(That's what friends are for’ means, that someon
has Said or dane the. partlcular thing they have sald or.;
‘done because they are your friend.- .. -

SeBPOCERBOCALENEEREIOESY

With a friend at your side, no road
seems too long.
JAPANESE PROVERB

Hold a true friend with both your hands.
NIGERIAN PROVERBE

One can do without people, but one has need
of a friend.

CHINESE PROVERB

A mile walked with a friend contains only a
hundred steps.

RUSSIAN PROVERRB

search I: go ‘%

friends of
the earth
internationof focus on foe groups
2 about fosi - february
CER DET

Q member area
cer-det/ffce Bolivia

Q support foei clashes with corporate giants

Q site map read on-line

8 jobs at foei < English »
< sspanol ®
€ francais 2

. text version

hittp:/iwww.foei.org/ )
order your print copy

order your foei t-shirts hers!

“haw to eat sustainably”

Friends Membership Card

PLAYHOUSE

3 6 7 0 1

Expiry date: End 03 / 03
Name(s): Miss £.M. Driscoll

0 0 1

Please quote your membership no. when booking

Box Office: 01865 305305 THE OXFORD PLAYHQUSE

When booking always ask for your Friends Discount.
Quote your membership number when booking.
Please bring your card with you when coilecting tickets.
Your membership card is valid until the expiry date shown on the front.
This card is your receipt and proof of membership — please keep it safe at all times.

e e 1t e e o o e e e e e e e et e e e e e
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Unit 10 Friends and relationships

How to make new friends

Warm up

1 Explain to students that they are going to read about and discuss ways to make new
friends ouiside work or school. Ask students how they met their friends. Also encourage
them to suggest other ways to meet new people. Write a list on the board, e.g. join a club,
use public transport.

Main activity

1 Divide the class info pairs. Give each pair of students the texts. Allow students two minutes
to find how many of the suggasticns in the fist on the board are mentioned in the texts,

2 Discuss the answers with the class. Write a list of suggestions, plus names of the writers,
on the board. (See the chart In Answer key beiow.)

3 Ask students to turn the texts face down on their desks. Make sure students are aware
that the four writers are talking about their own persanal experiences of making new
friends. Ask students to identify what kind of things the writers mentioned, e.g.
successffailure, what other people do/suggest, rather than specific experiences.

4 Giva each pair of students the Exercise. Add columns 1-4 to the chart on the board. Make
sure that students understand that the numbers refer to the guestions in the exercise.

5 Teil students to copy the chart on the board. They then read the texts again and compiete
the chart with information about each writer.

6 Check the answers with the class and complete the chart on the hoard.

PREPARATION
One photocopy for " .
each pair of students=
cut into two parts {the
texts and the Exercise) .

7 Ask students to read the texts again and to find out if the four writers want to meet new
people in general or new people of the opposite sex, or both. Explain that they must also
find information in the text to support their decision.

8 Discuss the answers with the class.

| i Foliow up
_66- e Students write a paragraph about how they met some of their friends.
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You want to meet someone special ... or simply some new people. What’s the

best way to make new friends? erte and tell us about your experlences.

I thmk a: good Way to meet people
is. to goto. pubhc places fike cafes
“and ga!lenes aven Eaunderettes

E;Theres aiways a lot to talk hout | m _

';I wanted to meet
fsomeone specrai but 1

Exercise

1 Did he/she try this way to meet new people?
if the answer is yes, go on to guestion 2.
If the answer is no, go on to question 3.

2 'Was hefshe successful in meeting new people this
way?

It the answer is yes or ne, go on to the next way to
meet people.

3 Does he/she talk about someone who met new

people this way?

If the answer is yes, go on to question 4.
If the answer s no, go on to the naxt way to meet

people,

4 Does hefshe want to try this way of meeting new

people?.

If the answer is yes or no, go on to the next way to

meet people.

From Reading Extra by Liz Driscoll © Cambridge University Fress 2004
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Unit 10 Friends and relationships

Fiancée loses her ring in
Easter egg swap

Warm up

1 Explain to students that they are going to read a newspaper article about Easter. Ask them
why and how pecple celebrate Easter. Make sure students are aware that giving chocolate
Easter eggs to friends and family is an Easter tradition in some countries.

2 Write the title of the article Fiancée loses her ring in Easter egg swap on the board. Elicit or
explain that swap means exchange and a fiancée is @ woman who is engaged fo be married.

3 Askstudents to suggest what the article is about and what couid have happened. Do not
confirm students’ predictions at this point.

Main activity

1 Give each student a photocopy. Encourage students to work in pairs or small groups on A,
s¢ that they can heip each other.

R O L 2 Ask students to complete the sentences in B, using the text to help them. Check the
8 KEYLANGUAGE i gﬂaliilriwngtvl'\lfgrcdsrg;?é?ge?ass first. Then ask individual students to read out a sentence
- boyfrend; -~
 (prospsctive) bride, - :_
-~ dorior; Easter, engaged,
fiancé(e}, graduote, . -
husband-to-be, .-
- plumber, recipient

3 Again, encourage students to work in pairs to a

e e

nswer the questions in C.

Pastmodalscant .
- could | might/ must |-
. should  shouldn'ti -
. would | wouldn’t have.

* PREPARATION
 One photocopy for
eachstudent -

4 Write the following questions in speech bubbles on the board as if they were part of 2
conversation: Do you like your new ring? Which ring? Ask students who might have said
these things. Students will probably all agree that the man and woman might have said
the things. Then ask how the couple must have felt when they dicovered what had
happened.

5 Write the modai verbs from Key language on the board. Encourage students to use the
verb forms In sentences about the young couple, e.g. He shouldn't have hit her, She can't
have liked plain chocolate.,

6 Ask students how they would have felt and what they would have done if they had been
the young man or woman, e.g. I wouldn’t have swapped the egg, I would have bought a
cheaper ring.

7 Ask students what they would have done if they had found the ring when the egg was
resold, e.g. I'd have taken it back to the shop.

Follow up

® Students imagine what happened next. They then write the article which appeared in the
newspaper the following Sunday (April 22nd). Unfortunately, there was no follow-up article
in The Observer on Sunday April 22nd, 50 who knows what happened!
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3
B Complete the sentences with &e or she. Then number the sentences in the order in which
a they happened.
@ e, put the ring inside the egg. L]
' b . saw that the egg was plain chocolate and dacided to exchange it. L]
3 C o went to the shop, but someone else had bought the ege. [
B d ... gave the other person the egg as an Easter present. ]
3 € e took the egg back to the shop and got a milk chocolate one. L]
| oo discovered that the other person had exchanged the egg. ]
- JTT didn’t know that there was a ring inside the egg. L]
h .. bought a plain chocolate egg and an engagemnent ring. L]

i C Answer these questions.
1 What happened when the couple discoverad that the ring had been taken back to the shop?

d 2 How did the young woman get her minor injuries?
6| 3 Who did she go and see?
) 4 Why have legal papers been prepared?
a 5 What does Luca Maori think will happen to the ring?
7 6 What does he think wilt happen to the young couple’s relationship?
% |
3
E
2
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Unit 11 Health and fithess

Daily wake-up and
warm-up

Warm up

1 Ask students to name parts of the body. Invite individual students to touch part of their
body and say the corresponding word. Write a list on the board. Make sure that Vou
include the words in Key language.

2 Explain to students that they are going to read and carry out an exercise routine. Explain
that the exercise routine is part of an authentic text. It hasn't been simplified, but the
accompanying pictures will help them to work out what to do.

Main activity

1 Cive each student the list of exercises. Get students to read the text and underline the
parts of the body that are mentioned in the exercises. Encourage students to compare
their answers with a partner,

2 Check the answers with the class. Add any extra werds to the list on the hoard. Make sure
that students can ail identify these parts of the body.

30-40 minutes

. o TR 3 Explain to students that they are now going to match a pair of pictures with each exercise.
KEY LANGUAGE Give each student a set of pictures, Again, students can help each other to match the

.am'?s back bbh‘bm' pictures with the exercises.
elbows, feét,'-ﬁﬁg.'ertips:, i
hands, head, hips, knees

neck, shoulders, thighs,
-toes, tummy, waisr' _

4 Check the answers with the class. The pictures on the workshest opposite are correctly
matched with the text.

5 bxplain to students that they are now going to do the exercises. Make sure that they don’t
have any medical conditions or injuries that prevent them from doing certain exercises.

6 Tell students to stand up and make sure that they have enough space to do the exercises.
Ge througn the first exercise with the ciass as an example. Read out each instruction for

- imperatives - !
.lmpe R T students to follow. Break up each sentence into parts, e.g. Siand tall / with your feet
- NI shoulder-width apart / and knees slightly bent. Demonstrate the actions yourself as you
PREPARATION - read out the instructions.

 One photocopy.for eac
student - cut inta seven
parts (the list of exercises
and the six pairs of pho

7 Tell students to work in pairs. They use the pictures to work out how to do each exercise.
Go around the class, helping and demonstrating where necessary.

8 Explain to the class that you want pairs of students to demonstrate an exercise to tha rest
of the class, The other students must identify the exercise. Point out that they can refer to
the text while they are watching a demanstration, but not to the pictures. Tell students to
put the pictures away.

9 Ask pairs of students to take turns to demonstrate. The other students say the name of
the corresponding exercise.

Follow up

® Students work In pairs and prepare instructions for another exercise. They then take turns
to give their instructions to the class. The other students must do the exercise.
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Elbow lifts

1 Stand talf with your feet shoulder-width apart and knees
slightly bent. Place your fingertios on your shoulders with
your elbows close to your bedy. Raise your elbows
straight in front of you and continue to raise them as high
as is comfortable.

2 Swing your eibows out to the sides and then back in
again. Repeat.

Neck turn

1 Stand comfortably with your back straight and arms
relaxed by your sides. Lengthen your neck by lifting the
crown of your head towards the cefiing.

2 Turn your head to the left as far as you can comiortably
manage. Hold for two secends. Turn back to the front,
pause and repeat on the other side.

Torso twist

1 Stand with your feet shoulder-width apart and knees slightly
bent. Pull in your tummy muscles, tuck your bottom
underneath you, and fold your arms at shoulder level.

2 Turn the top half of your body to the left as far as you can
go, while keeping your hips facing front. Repeat to the right.
Alternate until you have completed eight on each side.

At e T e e L N R e e e

Hip swing
1 Stand with your feet slightly wider than hip-width apart.

Bend your knees fowards your toes. Put your hands an
your hips.

2 With your bottom tucked underneath you and both knees
equalty bent, swing your hips slowly from side to side.

Side bends
1 Stand with your back straight, feet shouider-width apart,
knees slightly bent and hands behind your head.

2 Tucking your bottom underneath you, bend from the
waist to the left and then straighten. Repeat to the right.

Squats

1 Place both faet flat on the floor, shoulder-width apart.
Look straight ahead.

2 Bend your knees over your toes while bending slightly
forwards at the waist. Place your hands on the top of
your thighs as you bend to support your back. Return to
an upright position.

e T ] e A L T T e e e




Unit 11 Health and fitness

What shall | do, Doc?

Warm up

1 Begin the lesson by writing the words from Key language on the board. Elicit that these
are all parts of the body. Ask students what medical problems you can have with these
varts of the body.

2 Explain to students that they are going to read about and discuss medical problems.

Main activity
1 Give each pair of students the list of Questions.

2 Ask students to look at each question in turn and decice who is speaking to wharn. Then
get them to suggest & reply, e.g 1 Don't eat so much sugar, 2 I fell off m1y bike.

3 Discuss the answers with the class.

4 Use the jokes below to introduce the idea that the questions are actually the first lines of
two-line jokes.

Jokes
1 ‘How did the accident happen?”  *My wife fell asleep in the back of the car!
2 ‘What will you do when you're as big as your mother?  ‘Diet”

arm, bone,braml ey

"'~ fingernail, foot, tooth-- _ _ .

I R 5 Discuss the first question on the photocopy with the class. Ask if anyoné can suggest the
punch line.

 PREPARATION |

: R S 6 Students work in their pairs and predict the punch lines. They write thelr punch lines in a
- One photocopy:for. . list. ’ '
- of students - _
3 each pail’? .__Si‘if.;d.e.t’its : Give each group of students a set of Punch lines, Teli students to match the punch lines
© cut into two parts {the with the guestions. The punch lines should be ordered as shown on the worksheet.

) Questions and the - .
Punch lines, with the

‘Punch lines cut into

fifteen strips) —

Check the answers with the class.
Ask students to paraphrase the punch lines.

Follow up
e Ask students which of the jokes they particularly like, and why.

e Encourage students to teli any jokes they know in English.
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Questions

1 I'm putting on too much weight, What shall |
do, Doc?

2 How did you break your arm?

3 | haven't touched your tocth yet, have I?

4 Doctor, | often feel like killing myself, What
shall | do?

5 Does every bone in your bady hurt?

6 Have you ever had a car accident?

7 What do you recommend for the pain in my
lef foot, Doc?

8 So lones is dead. Did he leave his wife much?

9 What's good for biting fingernails?

10 How did your brother have his accident?

11 Why do | get a sharp pain in my left eye every
time | drink tea?

12 What's the quickest way to get to the hospital?
13 What's the best way to stay healthy?

14 Could you pay for an operation if | thought
one was hecessary?

15 How long can a man live without a brain, Doc?

Punch lines

T E
| i
i i
i Push yourself away from the table three times a day. ¢
i |
1 1
B e e e e e e e e e e e = ————— bl
1 1
| i
i You see those steps? Well, | didn't. !
: |
o e e e e e e e e e e e e e e e e e -1
I i
[ 1
[ 1
+ No, but you're standing on my foot. !
] i
Sttt H
i :
E Leave it to me. !
H )
i 1
E :
i Yes, 'm glad I'm not a fish. '
i 1
1 I
1 1
% i
o Well, I met my wife at a petrol station. E
] ]
L e eee e em oo mmmenomnnnanes ]
i Try walking with the ather one. E
N :
i Oh, nearly every night. ;
i :
L L e L T L oy, J
i 1
: :
t Sharp teeth. :
; H
L e o e P T S T e J
' :
E He tried to fly his plane through a tunnel without i
1 checking the train timatable. !
L e e o e e ]
] 1
1 1
i ;
1 Take the spoon out of your cup. !
i :
e e o e i i e e o e s e
i i
1 i
i )
! Stand in the middle of this road for a while. !
1 1
1 ]
PTTTTTTTIITTTTemmmeessmnseees e ee :
E Not to get sick. E
e ;
i Would you find it necessary, Doc, if | couldn’t pay E
E for it? E
=== mmrmm oo amnaaa- -
1 i
i i
' | don’t know. How old are you? !
o e e e e ——————————————— H

X X X X

X

X




Unit 11 Health and fithess

‘Insane’ daredevil skis
down Everest

Warm up

1 Explain to students that they are going to read an article from the British newspaper The
Observer. The articie has not been simplified in any way. It contains Iots of words that they
may have never met before,

2 Explain that the textis about Mount Everest. Encourage students to say what they know
about Mount Everest —facts and figures, and alsc what they know of the dangers,
disasters and deaths there.

Main activity

1 Write the title of the article ‘Insane’ daredevil skis down Everest on the board. Elicit or
explain the meaning of insane (mentally 1], althcugh often used informally) and daredenil
(someone who does dangerous things and takes risks). Write the bi-line Extreme sports
hero slides to a vecord on the board. Invite students’ comments about the person/story.

2 Ask students what they want to know about this story. Elicit one or two questions, e.g.
Who is the daredevil? How old is he? Then divide the class into pairs or groups of three.
Tell students to write at least ten questions they want the text to answer. As they work,
write a few prompts on the board. For example, weather, feelings, publicity, ascent, alone,
money, first mountain, first attempt on Everest.

40-50 minutes _
S e 3 Getstudents to read out a question each. Tell other students to add any extra questions
to thelr list,

4 Give each student a phetocopy. Students read the text and find answers to their questions
in pairs or groups of three.

- KEY LANGUAGE
- -ing and “ed word
' e.ndingS;.:l_ I : 5 Discuss the answers with the class.
IR EE 6 Remind students that they can focus on aspects of grammar when reading a text.
PREPARATION - - - " y :
& _ For example:
One photocopy: for

) a) Get students to identify words which end in -inng. Ask them which words function as
each student.

nouns. Then get students to rephrase sentences from the text which include the -ing
form as a verb. For example: Slovenian Davo Karnicar yesterday became ... when he
triumphed over .. and people who had dismissed him as mad.

b) Get students to identify words which end in -ed. Ask them which words function as
adiectives.

¢} Getstudents to identify adjectives that appear before nouns, e.g. in the first
paragraph: extreme, treacherous, first. Then ask which can be omitted from the text.
Elicit that most of the adjectives in this text are very strong, and add a {ot of colour. It
isn’t essential to understand their meaning, however.

Follow up

® Encourage students to find further information about Davo Karnicar and his expedition on
the website. They can also find out more about Himalayan expediticns on this website:
wwwvy.everest.com.
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Insane’ daredevil skis down Everest
Extreme sports hero slides to a record, reports Paul Harris
Triumphing over exireme cold, treacherous ice and Thanks to strategically placed cameras on the mountain
people dismissing him as mad, Slovenian Davo Karnicar ~ and one attached to his safety helmet, hund;eds of
yesterday became the first person to ski non-stop down  thousands of people in more than 70 countries
Mount Everest. witnessed his descent on the intgrnet. During the run
After a dramatic plummet over almost sheer cliffs of more than 650,000 hits were registered on the
snow, boulders and ice, 38-year-old Karnicar emerged expedition ‘?’Ebs't? - WWV‘t’heve;e,S;'f'mOb"-SL' _
exhausted but exhilarated jamming it for a time as others tried to access the site.
in his base camp after five & Those successful in
hours of skiing that gave logging on shared in the
new meaning to the words drama. At one stage
off piste. Karnicar prompted deep
At one stage he had to concern after he failed to
speed over stretches of ice ;ad'r?] in ttobhlfs 5”'?’9(’“
e
underneath him and cou
; . outcrop called the Hillar
have sent fim tumbling Ste gut there had beez
into the deep crevasses no Fciivisaster It was just
that dot the mountain. e oxtreme weathJer
'I feel only absolute hampering the operation
happiness and absolute of his radio batteries.
fatigue,” he said after his in fact the condit
successful run landed him et 5o sovore tlloa?she
in the record books and
notched another in a aba:hdoned th[”bs }0 rest
series of bizarre firsts of g?temeptsiﬂrgn?;l de‘:cg;ed
Everest that already ) ‘
includes launching 2 instead, suffring fom
paraglider from the 8,850- ;eagheé the top he put
metfe summit © PAN Advertising Agen on his skis and flung
The descent by the father of three had been seen by himself back down the mountain.
many as insgnely dangerous. The Darwin Awards He had already skied down Mont Blanc, the
website, which documents}and appl?uds foohardy Matterhorn, the Eiger and Annapurna, but Everest was
deaths, called the descent ‘madness’ and urged people ihe last )
: : great challenge of the extreme side of the
to log onto internet broadcasts of the attempt. ‘Keep ki d
your eyes peeled for a live Darwin Award,” it said. sKling worig.
However, the only body to make news yesterday was a Tackling the mountain had already cost Karnica two
: . . : fingers when a failed attempt saw him get frostbite as
corpse of an unknown mountaineer which Karnicar 2 fietce storm lashed the peak
zipped past as he descended, one of an estimated 120 _ A } o
cadavers, thought to litter the slopes. For Karnicar it Karnicar comes from aﬂ_'””_ST”PUS 5_|<“”9 famlly“m
was a reminder of the potential peils of hIS sport, but  Slovenia and took part in his first Himalayan skiing
it did not stop him. expedition in 1989. Since then he has been tireless in
, . raising funds and sponsorship for more expeditions,
"This mountain is always full of surprises, seeing a Gead with Everest as the eventual goal
man out there was a really shocking experience,” he 9 o
said. ‘Extreme skiing is my sport, my thinking and life itself’
he said.
. Y,
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- reading for specifi
- information ..

TIME
 40~50 minutes

KEY LANGUAGE
 diary; e-mail, feafle
‘programme (cinerna,;
theatre), recipe, ticket,
timetable (train), TV listin;

PREPARATION -

. One photocopy for - -
each student ~ ciit inta,
thitee parts {the texts, .
Student'A’s questions
and Student B's
questions)
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Unit 12 Leisure time

A life of leisure

Warm up

1

Ask students what they read in their own language in their everyday lives. Write a list of
text types on the board, e.g. newspaper, book, letter, advertisement. Make sure that the list
includes the iterns in Key language.

2 Explain to students that they are going to look at a variety of different text types in English.

Main activity

1

Follow up

Glve each student a set of texts. Allow them just one minute tc look at the seven texts and
work out where each text comes from.

Check the answers with the class. Write the seven text types in order in a new list on the
board. (See Answer key below.)

Ask students to look at the seven texts again and identify the exact topic. Ask What is the
recipe for? What is the leaflet about?, etc.

Explain to the class that the ciary is Jane's diary and that the other texts all relate to Jane’s
week. Students take the role of Jane.

Divide the class into pairs. Give one student in each pair the Student A questions and the
other student the Student B questicns, Ask students to find the answers to their
questions. Partners then take turns to ask each other the questions they have just
answered.

Check the answers with the class. Point out that these are the type of questions we ask
when we read such texts in everyday life,

Ask students to complete the diary with information from the other texts. Encourage
students to work in pairs so that they can help each other,

Check the answers with the class.

Get students to bring as many different types of texts as they can find to the next lesson.

Tell them to supply a question for each one. All the students then ook at the class

selection of texts and questions, and try to answer as many of the questions as they can
in 15 minutes.
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Pancakes

salt

T egg
300m! milk
oif for frying

100g plain flour

Filling

1 x 215¢g tin salmon

4 spring onions, chopped
600m! white sguce

saft and pepper

100g grated Cheddar cheese
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FITNESS AT FERRY SPORTS CENTRE 2002
A QUICK GUIDE TO THE FITNESS CLASSES WE OFFER
TO AVOID DISAPPOINTMENT WE RECOMMEND BOGKING N ADVANCE

MONDAY 2.30-10.30am MOVE & STRETCH
5.45—6.45 pm STEP AEROBICS
7--8.00 pm CIRCUIT TRAINING

TUESDAY  8.30~10.30 am LEGS, BUMS & TUMS

12—-12.45 pm AEROBICS

& —7.00 pm BODY CONDITIONING

E [ News Sport, weather
| Extinct The Dodo (R) Why did [}
8 the dodo disappear in the [7th
l century?
XIB Big Brother Friday Night's
B3 Lviction Night with
j Davina McCall
¥ Friends The One With The
B Red Sweater
g Frasier
E Big Brother Davina McCall
B interrogates the latest loser
H
: Lo'rV\(c;c':-nh ‘ : Ox‘forci
- Paddington ° ¢ Paddington
0915 ¢ 1011 115 | 1214
0958 @ 1052 145 D 1244
1015 3 1114 £ 1200 1256
1045 ¢ 1144 S1215 - 314
O e mn R nL e e L RS T LR PR
Student A : Student B
1 Is The Royal Tenenbaums showing at the clnema on i 1 Canyou book fitness classes in advance?
Friday? I 2 When did Gail get your message?
2 Arethere any lunchtime fitness classas? ! 3 Which episode of Friends is on TV?
3 Where are you sitting at the Swan Theatre? E 4 What time is Bend it fike Beckham showing on
4 What time does the 11.15 train get into Paddington? ¢ Saturday evening?
5 Whao's coming for dinner on Tuesday? E 5 what kind of flour do you need for the pancakes?
6 How much cheese do you need for Savoury filled E & How long does the train journey from Oxford to
pancakes? ! London take approximately?
. . H
7 What time is the news? i1 7 Isvyour Stratford ticket for the afternoon or evening?
. . . ) 1
8 Which day is Gail coming to Oxford? ! 8 When are you seeing Mum and Dad?

L
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Lnit 12 Leisure time

The National Museum of
Photography, Film and
Television

Warm up

T Ask students if they are interested in photography. Encourage them to talk about their
interest in this subject. Then ask if they are interested in film. Finally ask if they are
interested in television.

2 Explain to students that they are going to read a brochure for a museum of photography,
fiim and televisian. Ask if anyone has been to such a museum. Then ask what kind of
things they would expect to be able to see and do in such a museum.

3 Tell students that you are planning a trip to the National Museum of Photography, Film and
Television in Bradford. Ask them what kind of things they want to know before you g0 to
the museum. Elicit one or two questions, e.g. Is the museum open on Mondays? How
much does it cost? Then divide the cfass into pairs. Tell students to write at least ten
guestions that they want answers to. As they weork, wiite a few prompts on the board. e.g.
café, special exhibition, cinema, children, telephone.

4 Encourage students to read out a question each. Tell the other students to add any extra
questicns to their list. Continue until all the class questions have been covered.

40-50 minuts

_' KEY LANGUAGI Main activity

F:"i‘e_sent--'si.inpl‘ S 1 Give each student a photocopy. Ask students to read the text and find answers to their
R i NTTOR questions. Encourage students to continue working together in pairs 5o that they can help
PREPARATION each other.

" One photbcdp\'[ﬁ'for-""i : 2 Askstudents to ask and answer tha questions across the class.

each student- - Students continue working together in pairs. They role play a conversation between a
S receptionist at the museum and someone wha has phoned the museum for information.

4 While students are working, write the following words in a list on the board: animals,
history, science and technology, soap operas, cartoons.

Tell students to imagine that they are particularly interested in the subjects in the list and
to find out from the brochure what they should see and do at the museum.

5 Check the answers with the class.

Follow up

® Ask students what they would do and see at the National Museum of Photography, Film
and Television. Encourage students to find further information about the museum on its
website: www.nmpft.org.uk, if they have access to the Internet.
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MUSEUM

PHOTOGRAFHY
FILM & TELEVISION
Bradford, West Yorkshire BD1 TNQ
Enguiries 0870 7010200
Education bookings 0870 7010201

Fax 01274 723155
www.nmpft.org.uk

OPENING TIMES
Museum

10.00am - 6.00pm
Tuesday — Sunday Bank and school holiday Mondays
Shop 10.00am - 6.00pm

Café-Restaurant 10.00am - 5.30pm
Pictureville café-bar 5.00pm - 9.00pm
Cinemas 11.00am - late

GALLERIES

A visit to the NMPFT is a great day out. Look back
to early television and forward to a virtual world.
Here's a taste of some galleries to help you plan
your visit.

THE KODAK GALLERY

Trace the history of popular photography, with
every camera imaginable — from 19th century glass
plate wooden contraptions to today's digital
gadgets.

HANDS-ON TV

Operate cameras, read the news, vision-mix or take
a magic carpet trip in our TV studios.

NEWS AND BBC STUDIO

Discover how news stories are constructed and
presenied and think about the effect they have on
viewers and society as a whole,

TV HEAVEN

Settle down in front of the box and browse through
the best {(and the worst) of British TV. Soap, comedy,
drama, documentary — the choice is yours!

ANIMATION BROUGHT TO LIFE
Let Chicken Run and
Wallace & Gromit

transport you around

the world and art of

the animator.

NATIONAL

l“.. .
B R

EXHIBITION

The temporary exhibition galleries present
world-class exhibitions on photography, film,
television and new media.

Prices
Prices vary according to exhibition.

Gift vouchers, saver tickets, special group rates and

season tickets available.

IMAX CINEMA

With a screen five storeys high showing amazing
3D films, you actually become part of the action.

www.imaxnorth.co.uk

BOX OFFICE

0870 7010200
Standard IMAX films are approximately 40 minutes
long.

IMAX prices

Full: £5.95
Chiid/concession: £4.20
Children under 5: FREE

Group rate: 20% discount

(ten or more people, booked and pre-paid 14 days in advance)
Films change. For latest films see www.imaxnorth.co.uk

SPACE STATION 2D

Suspend yourself in space with the crew of the
International Space station as they undertake the
most impressive feat since landing a man on the
maoon.

DOLPHING

Swim with wild dolphins
as you embark on an
underwater adventure
1o find out more about
these extraordinary
creatures. No wetsuits
required!

© Eeoscene

BUGS 2D

Bugs! 3D shrinks you to the size of a fingernail to
experience, first hand, an insect’s environment,
Where raindrops fall like hand grenades, a leaf
weighs more than a lorry and blades of grass soar
to the clouds like skyscrapers. Visiting this micro-
universe, you find yourself immersed in a huge and
hostile land where hungry predators stalk prey and
fight for survival against the odds.

GHOSTS OF THE ABYSS 2D

Directed by James Cameron, Ghosts of the Abyss
will take you on the 3D journey of a lifetime, more
than two miles beneath the surface and into the
ruined wreck of the great ship Titanic. You will
travel to locations unseen for more than ninety
years. Through the magic of 3D, you will truly feel
as though you are there as they “fly” their amazing
equipment through the ship's ruined majesty.

BOND, JAMES BOND

Whether you're a film lover, a Bond fan or simply
mad about production and design, Bond, James
Bond is an exhibition you must not miss.

Created by the Museum, this remarkable new
exhibition celebrates 40 years of the world’s best-
known movie phenomenon - the James Bond films.
‘The Bond, lames Bond exhibition is a NMSI
touring exhibition curated by the National
Museum of Photography, Film, & Television, The
exhibition is currently on tour in the USA.’

BN, JRMES BOND

From Reading Extra by Liz Driscoll © Cambridge University Press 2004
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Unit 12 Leisure time

Adrenalin capital

Warm up

1 Explain te students that they are going to read about and discuss some extreme sports.
Ask students to name as many extreme sports as they can (see Key language). Write a list
an the board. Use any photos you have brought to the lessen to elicit the names of sports.

2 Ask students if they have done or would fike to do any of these sports.

Main activity
T Write the title of the article Adrenalin capital of the world on the board. Ask students to
suggest which ity or country the text might be ahout.

2 Give each palr of students a photecopy. Allow students 30 seconds to identify where the
adrenalin capital is.

w

Students read the text and identify the extreme sport in each description. While they are
working, you can indicate which sports in the list on the board are menticned.

4 Check the answers with the class. (See Suggested answers below.)
5 Askstudents to read the descriptions and work out exactly how to do each snort.

6 Check the answers with the class. Individual students paraphrase a description each
without naming the sport. Encourage other students to guess the sport.

' bungyjumping,
kayaking, paracl
rock climbing,. -
waterskiing: :--'; ;f Cihe
white-water rafting - -

PREPARATION .

One photocopy for

each pair of students;

photos of people doing
" extreme éports :

7 Discuss snappy titles for the first two descriptions with the class, Combine pairs or groups
of threa students so that you hava a maximum of six larger groups. Students work together
and choose snappy titles. Students then vote for the best title, other than their own.

Follow up
e Ask students which sports in the text are not suitable for peopte who don't like &) water,
b) heights, ¢ animals, d) driving. Then ask which they think is the most dangerous sport.

et
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face-to-jaw meeting with a great white is
Aalmost a certainty in the Cape’s famous
‘shark alley’, a narrow channel between Dyer
Island and Geyser Rock, the breeding ground
for jackass penguins and fur seals. Once a great
white is spotted, a specially-designed two-man
steel cage is lowered into the sea. When the
shark is lured close to the boat with tasty
pilchard bait, divers can inspect those yawning
jaws up close.

s we approached 3,600m tandem master

leff Bergh was instructing me on our
skydive. ‘We'll move to the aircraft door on our
knees.’ (Nol) ‘T'll swing one leg out of the door’
{and because 1 am tied to him, so will }). ‘Bend
your head backwards, and then we'll jump!” At
first we were travelling at a speed of nearly
200kph. Then, at 1,370m, our parachutes
opened and silence filled my mind. | had only
one question on landing: ‘Can we do it again?

ollowing a herd of elephants is thrilling
Fenough, but the .458 rifle over your field
guide's shoulder will remind you that a walking
safari is not only fun and games. You can get as
close as 30m to elephant, rhino and buffalo,
and even lion.

4 erememenentenes e

Drifting in an enormous picnic basket on a
gentle breeze while watching the sun rise
over the Magalies Valley is a much more refined
version of adventure. Especially when the pilot
cracks open the champagne at 300m.

uad bikes are a bit like riding a bulldog over
Qrough ground. But with thick tyres and
automatic gears, they handle river crossings
and steep mountains with ease. There are lots
of tracks around Cape Town and Johannesburg,
with enough mud, sand and rocky hills to keep
the adrenalin flowing.

bout three hours’ drive from Johannesburg,
Aon the edge of an escarpment, is a rock
climbing nirvana named the Restaurant at the
End of the Universe by a Douglas Adams fan. it is
a vast landscape scattered with sport crags
graded to suit every level of expertise.

T et

t's official. The Guinness Book of Records has

declared that the 216m-high Bloukrans Bridge
is the highest commercial bungy jump in the
world. The countdown to your jump provides
the first rush of adrenalin as you stand high
above the Tsitsikamma forest. Then comes the
jump, attached to just a rubber band. Be
prepared for a post-bungy high that lasts for
hours, and a strong reminder every time you
watch yourself on the video.

ocoming to the top of Table Mountain is on

the to-do list of every visitor to Cape Town.
You get fantastic views, but it's not exactly an
adrelalin rush. But to abseil — walk backwards -
off the edge of the mountain from the top, with
a drop of 1,000m to the ocean below you ...
that’s exciting. When you’re dangling oif a rope
with nothing below you for a few thousand feet,
the view tattoos iiself onto your memory in a
way a cable car ride never can.

9 et e et e e enene et

here was a frozen moment as | edged my

Land Rover over the side of the mountain
and stared at the rocky landscape that was
supposed to be a track. But once down, having
bounced from rock to rock, exhilaration poured
like sweat from my body. Off-road driving is
great!

10

T-he Doring River runs through the Cedarberg

mountains and, in winter, is whiter and mare
rapid than most. In summer, the Umkomas River
picks up speed on its 300km journey from the
Drakensberg Mountains in a wilderness area
where zebra, bushbuck and the occasional
leopard can be seen.

From Reading Extro by Liz Driscoll © Cambridge University Press 2004
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.3 : reading .

~ 40-50 minutes:

KEY LANGUAGE
Present simple, past- -
~ simple R

PREPARATION
One photocopy for ~
each student - cutup
- into four strips {covers,
. words, blurbs and the
. chapter headings / the-
list of characters the -
~illustration / the'first .
page of text); copies of -
“tevel 1 Cambridge .
English Readers The:
Big Picture, Help!, John
Doe and Just Like a
Movie and tapes (if
available)
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Unit 13 Education

Cambridge English Readers

Warm up

1

Ask students if they have ever read any stories or books in English. Point out that the best
way to improve their English, and their reading in particular, is to read as much as possible.
Explain that you are going to do some work an graded readers.

Main activity

1

Give each student the top strip of book covers. Discuss each book cover in turn with the
class. Get students to describe what they can see and to predict what the story might be
about. Do not confirm or contradict students’ opinions. Explain that John Doe is the name
used In an American law court for a person whose real name is kept secret. It is also used
for someone whose identity is not known, or for an average or typical American man.

Get students to suggest words that they might expect to find in each story. Again, do not
confirm or contradict their suggestions.

Give each student the second strip of words. Ask students to match three words from the

list with each of the book tities. Enceourage students to work together in pairs so that they
can help each other,

Discuss the answer with the class; but do not confirm or contradict them at this point.
Instead, give each student the third strip of blurbs. Students find the words from the
second strip in the blurbs.

Check the answers with the class.

Point out that they can get a good idea of what a book is about by looking at its front and
back covers. Elicit or explain that they can also use chapter headings, list of characters
inot always available) and illustrations to help predict the content of what they are about
to read and to support them in their reading.

Give each student the last strip of chapter heacings, the list of characters, the illustration
and the first page of text. Get students to decide which book the chapter headings are
from. They use the chapter headings tc predict what might happen in the story. Repeat
this procadure with the list of characters and the illustration. Emphasise the paint that
students already know a lot about these stories before they have actually started reading.

Students read the opening page of text from Just Like a Mowie. Ask them a) Who is ‘T in
this text? b) What do you already know about Gina? Make the point again that students
already know a lot about the story before they actually start reading.

Foilow up

Ask students which of the readers they might like to read. If you have copies of the
readers in a school library, students could take turns to borrow therm.

Ask students to listen to a section of the tape accompanying the reader book. As they
listen and read, get them to highlight in colour any words or ohrases they find particularly
difficult, because of unusual spelling or silent letters. Once students have done this,
encourage them to listen to the tape again and read aloud copying the tape as a model.
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computer  girkiriend  hospital
nothing  photo  reailife

Chapter 1 A photo

Chapter 2 Help!

Chapter 3 The key

Chapter 4 Run!

Chapter 5 The police

Chapter 6 The
country

Frank Wormold
A writer

Teresa Wormold
A lawyer and Frank’s
wife

Mel Parks
A Hollywood
producer

Chip A computer

A postman

newspaper
writer

Chapter 1 Gina

[ love the movies. New
movies, old movies. |
went to the movies a lot
in Toronto. And it all
started when i met Gina
at the movies.

Ginal We met in
October. Four years ago.
We met outside a
cinema. There was no
snow but it was cold. It's
cold in Toronto in fall. |
was there to buy a ticket
for a movie. It was
Forrest Gump. She was
there too, and we started
to talk. just like that.

‘Hi,' | sald, ‘'do you live
around here?’

*Yes, tdo. 1ive very
near here,’ she said.

e e e e e e e e e s
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Unit 12 Education

Best day, worst day

Warm up

1 Expfain to students that they are going to read about and discuss someone’s best and
worst day at school. Encourage them to talk about their own best and waorst day at school.

Main activity

1 Give each pair of students the two texts. Allow students one minute to decide which text
s about someone’s best day and which is about their worst day.

2 Check the answers with the ciass.

3 Ask students to read the texts and work out who has written them. Make sure that
everyone understands that they have been written by a teacher.

4 Discuss with students what they can do when they come across unknown words in a text.
Encourage them to try and work out the meaning of the words from context, and to only
use a dictionary as a last resort. Explain to students that they are gaing to do three
exercises which focus on werking out the meaning of unknown words in the texts.

5 Give each pair of students the Exercises. Students choose the correct definition for the
four words and phrases in A.

6 In B students match four more words and phrases with the other definitions in A.

7 Point out to students that they wilt often find words with similar meanings in a text. Ask

them to find, for example, similar words in the first text far trip (outing) and arrange
{organise),

8 Ask students to discuss in their pairs the meanings of the four words in C. Do not check their
answers at this point. Let them find words in the second paragraph with & similar meaning.

- drronge; organise,
" outing, risk "a'SIS.éSf_‘imé”t
. sweqring, threaten; trip

9 Ask students to explain in their cwn words the following phrases: a) I imposed my
authority, b the victim / the victimised boy, c) I enjoy a challenge and will not be defeated.

pastmple

- One'photocopy for'
* each pairof students ~
cutinto three parts + ..

' {Text 1, Text 2 and the”
- Exercises}; dictionary ,

10 Ask students te summarise the two experiences in D in their own words. They then
complete the summary of each experience with one word in each gap.

11 Check the answers with the class.

Follow up
® Askstudents if they have considered becoming a teacher. Why? / Why not?
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My day was a schoo! trip to the Forest of
Dean Sculpture Trail. As | had never arranged a trip
before, | workad closely with the Year 4 teacher to
learn from her what | needed to do. -

| remembered from my time at university that you
had to do a risk assessment before a trip. This meant
visiting the sculpture park and noting anything that
may cause accidents — for example, steep hills or
streams.

Doing the research meant my colleague and | knew
what to expect and felt fuily prepared. There were 52
children on the trip — they were split into groups of
four and five, and each group was allocated an adult.

My class can oe a difficult group and | was worried
about their behaviour on this trip. But the day was
really great — we came back totally relaxed. The
childrern were brilliant, enjoying every part of the day,
and we were really proud of them.

lHearned a fot from my cclleague and | can
confidently say now that | could organise a school
outing on my own,

Exercises
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day happened when | was with a class
of 11-year-olds and there was trouble with a gang of
boys. They were swearing and making threats to
another boy in the class. They thought he was a
‘swot’ — he worked too hard.

At this point, | imposed my authority — | may be
just 1 metre 60, but | can really shout —and the
group of boys who had been causing the probiem
stopped. 1 gave the whole class some warnings of my
own. But later, the victim hit one of the boys wha had
been using bad fanguage. | attempted to separata
them, but the victimised boy started to have a
problem with his breathing and began to cough.

By this point, | was really stressed and unsure
what to do, so | sent the child next door to calm
down. At the end of the day, | came away from that
class mentally exhausted.

But the experience has not put me off. it was just
a bad day and most teachers get those. So do
chitdren. In any case, | enjoy a challenge and will not
be defeated.

A Find these words or phrases in the first text. Choose the correct definition.

1 do arisk assessment (paragraph 2)
A be the reason why injuries happen
B form an opinion about the dangers
2 split (paragraph 3)
A divided into twe or more parts
B given to someone as their share

3 worried {paragraph 4)

A anxious or unhappy

8 calm and free from stress
brilliant {paragraph 4)

A very good, fantastic

B satistied with what has happened

B Look at each other definition in Exercise A. Find another word or phrase in the same

paragraph which matches this definition.

C Find these words in the first paragraph of the second text. What do you think they mean?
Find words in the second paragraph with a similar meaning.

1 trouble 2 gang 3 swearing

4 threats

D Complete the summaries with words from the text.

My best day was my {1) ..o school trip,

which 12} .. with a colleague. After doing
A3 i assessment, we felt fully
(4) o .My class's (B) oo was

brilliant and the day was really {6) ................ }

My waorst day was when a group of 11-year-old
boys made (7) ...coeovnnn to a boy they

to
separate the (10) .o, and one of the gang,
and {11} . nim next door to calm down. |

was mentally (12) ............... at the end of the day.

13 was a ‘swot'. 1{9) ...
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~ KEY LANGUAGE -
 Past tenses; direct
“speech, advérbs of -
manner. . (T
PREPARATION
. One photocopy for

each pair of students =

cut into ten parts
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Unit 132 Education

Bacon, ham and eggs

Warm up

1 Write Bacon, ham and eges on the board. Explain to students that they are goingto read a
text with this title. Ask students what they think tha text is going to be about. (They might
well think it is about food and breakfast.) Explain that bacon and ham are both salted or
smoked pig, but that bacen is from the back and sides, and ham is from the leg or
shoulder. Bacon and ham are similar, but not the same.

2 ‘Write the following words from the first section of the text on the board: class, lecturer,
audience, Shakespeare. Explain to the class that these words are from the text. Ask
students again what they think the text is going to be about. {itis in fact about education
and an English lessan.)

Main activity
1 Give each pair of students the jumbled story. Tell them to put the sectians of the story in
order. When they have done this, they can compare their order with another pair.

2 Check the order with the class. Read aloud the sections in order; down the left column,
then the right. Stress all the words i ikalics.

3 Askstudents to discuss in their pairs where the title Bacon, ham and eggs comes from.

4 Students now discuss William’s problem with the storyline of the play Hamlet. Elicit that
William is confused by the use of his in the sentence This man was called Hamlet and his
uncle had killed his father because he wanied to marry his mother. In all three cases his
refers to Hamlet, but he refers to the uncle.

Use the Notes below to provide background information when appropriate.
Ask students what kind of bay William is. What is it like being one of his tzachers?

Write He did it Iy on the board. Ask students to suggest adverbs of manner to
complete the phrase, e.g. carefully, slowly.

8 Ask students ta read the text again and underline six adverbs of manner ending in fy.
Use questions to direct students towards the meaning of the abverbs, e.g. section 1: Do
you think the lecturer wanted fo return to Williqm? (nol, section 2: Was William very
pleased that he had asked a question? (yes).

Follow up
® Students read out the dialogue between William and Mr Welbecker in pairs. Encourage
them to stress the words in italics and to read in the manner suggested by the six adverbs,
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Most of the class had by now settled down to their
own devices — quiet or otherwise, William was the only
ohe who seemed to be taking any interest in the
lecture or the lecturer.

‘well," said Mr Welbecker, assuming his lecturer’s
manner, gazing round at his audience, and returning at
last reluctantly to William, ‘I repeat that | incline to the
theory that the plays of Shakespeare were writien by
Bacon.’

‘How could they be?' said William.

‘I've already said that | wished you wouldn’t keep
interrupting,” snapped the lecturer.

‘That was a question,’ said William triumphantly.
You can't say that wasn’t a question, and you said we
could ask questions. How could that other man Ham—'

‘1 said Bacon.’

‘Well, it's nearly the same,’ said William. ‘Well, how
could this man Bacon write them if Shakespeare wrote
tham?’

‘Ah, but you see | don't believe that Shakespeare did
write them,” said Mr Welkecker mysteriously.

‘Well, why’s he got his name printed on all the
books then? said William. ‘He must’ve told the printers
he did, or they wouldn’t put his name on, an’ he cught
to know. An' if this gther man Eggs—

I said Bacon,' snapped Mr Welbecker again.

‘Well, Bacon then,” said William, ‘well, if this man
Bacon wrote them, they wouldn’t put this man
Shakespeare’s name on the books. They wouldn’t be
allowed to. They'd get put in prison for it. The only way
he could have done it was by poisoning this man
Shakespeare and then stealing his plays. That's what I'd
have done, anyway, if I'd been him, and 'd wanted to
say I'd written them.’

‘That’s all nonsense,” said Mr Welbecker sharply. 'Of
course I'm willing to admit that it’s an open question.’
Then returning to his breezy manner and making an
unsuccessful attempt to enfarge his audience: ‘Now,
boys, | want you all to please listen to me~"

No one responded.

Dejectedly Mr Welbecker returned to his sole
auditor.

‘| want first to tell you the story of the play of which
you are all going to act a scene for the shield that | am
gresenting,” he said. 'There was a man calied Hamlat~

*You just said he was called Bacon,” said William.

‘| didi not say he was called Bacon,’ snapped Mr
Welbecker.

‘Yes, 'scuse me, you did,’ said William pelitely.
‘When | called him Ham, you said it was Bacon, and
now you're calling him Harn yourself’

This was a differant man,' said Mr Welbecker.
‘Listen! This man was ¢alled Hamlet and his uncle had
killed his father because he wanted to marry his
mother.’

‘What did he want to marry his mother for?' said
William. ‘I've never heard of anyone wanting to marry
their mother.

It was Hamlet’s mother he wanted to marry.’
‘Oh, that man that ycu think wroie the plays.’

‘No, that was Bacon.’

You said it was Ham a minute ago. Whenever | say
it's Bacon, you say it's Ham, and whenever | say it's
Ham, you say it's Bacon. | don’t think you know which
nis name was.’

‘Will you listen!” said the distraught lecturer. ‘This
man Hamlet decided to kili his uncle.!

Why?'

I've told you. Because his uncle had killed his
father.’

‘Whose father?

‘Hamlet’s. There’s a beautiful girl in the play cailed
Ophelia, and Hamlet had once wanted to marry her”

“You just said he wanted to marry his mother.’

‘I digt not. | wish you'd listen. Then he went mad,
and this girl fell into the river. It was supposed to be an
accident, but probably-’

‘He pushed her in,’ supplied William.

‘Who pushed her in?' demanded Mr Welbecker
irritably.

‘| thought you were going to say that that man
Bacon pushed her in.’
*Hamlet, you mean.’

‘| tall you what,” said William confidingly, ‘let’s say
Eggs for both of them. Then we shan’t get so muddled.
Eggs means whichever of them it was.’
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Unit 14 The world of work

Start your own business

Warm up

T Write the words from Key language on the board in random order. Tell students that they are
going to read a text which includes these words. Ask what they think the text will be about.,

2 Askstudents to put the words intc three groups: people and jobs, what businesses sell
what you need ta do a job. Encourage them to use a dictionary when necessary. Check
the answers with the class.

¥

" identifying topic
o afea, recognising
i ideas ik

g

3 Explain that students are going to read parts of a brochure produced by Shell LiveWiRE,

feaﬂiﬁg one of the UK’'s community investment programmes. LiveWIRE aims to encourage young
SR people to consider starting a business of their own.
; TIME 4 Divide the ciass into pairs. Allow students three minutes to list as many reasors as they

can why people might want to be their own boss, and the advantages and disadvantages
- of working for yourself.

. 40=50 mintites
- KEY LANGUAGE ' : Main activity
~ administrator, ke
- competitor, customer;
 entrepreneirr, experience
knowledge, manager.
- prodhicts, qualifications,
salesperson, services.
skills, training.

1 Give each student How was it for you? Tell students to read the interview and to find the
answers to these questions: What business did Ronan start? Why did he want to be his
ownt boss? What does he say about the advantages and disadvantages of working for
yourself?

2 Check the answers with the class. Encourage students to use their own words rather than
simply repeating Ronan’s words.

8 Askstudents What kind of person might start their own business and enjo working on
their own? What kind of skills do you need?

4 Give each student Is starting a business for me? Tell students to read the fist of skills and
decide which skills they have. Again, encourage students to work in pairs so that they can
help each other with any unknown waords. :

'PREPARATION
One photocopy for each
 student ~ cut into four

_ ‘ 5 Remind students that Ronan set up his own tour company. Ask students to suggest other
parts

business iceas, e.g. cooking, secretarial work, language teaching, computer support, bike
repairs, dog-walking.

6 Tell students that you want them to think about a business they could start. Give each
student What could | do? Get students to work on their own and make notes.
Ask students to work in pairs and tell each other about the business they might set up.

Give each student Will it work? Students work in their pairs and use the guestions to
discuss eacn ather’s business.

Foliow up
® Askstudents if they know anyone who has started their own business. How do these
people find working on their own?

& Encourage students to find further informaticn about LiveWire on its website:
www.shell-livewire.org.

P
it
P
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How was it for you?

Ronan McNamara (24} runs McNamara Tours,
providing fun and informative tours of Derry City and
some of Northern Ireland’s best known tourist
attractions.

why did you decide to start your own
business?

It had always been my dream. When an opportunity
arose, | had to go forit.

How did you develop your business idea?

I spotted a gap in the market for a local private tour
operator whilst working for the City Council. | ignored
those who told me | was mad relying on tourists
visiting Northern Irefand!

What help/advice did you receive?

My ioca! business agancy put me in touch with Shell
LiveWIRE. My adviser helped me develop my idea,
conduct market research, create a business plan and
helped me gain financial assistance.

What are the main advantages of being
your own boss?

You learn about business fast! You don't have to
answer to anyone {except the Bank Managerl} and It's
far more rewarding than working for someone else.
What are the worst aspects?

You have to be preparad for long hours — your social
life can suffer!

What advice would you offer to other
young people thinking of starting their
own business?

Get as much advice as you can — but remember it's
you that has to make the final decisicn.

Is starting a business for me?

You don’t have to be a certain type of person or have particular qualifications
to start a business. It takes a mix of qualities to succeed, almost like being
several people at the same time. Here are some skills which may be needed
ta run a business. Which skills do you think you might have?

¢ Manager responsible, decision maker, leader, glanner

s Salesperson winning customers, understanding people, knowing how

to talk to themn, winning confidence

e Worker as you're unlikely to have any employees to start off with, could
you do all the work yourself — cope with long hours and pressure?

e Administrator keeping accounts, organising paperwark

e Learner keeping an open mind and always orepared to learn

¢ Thinker coming up with bright ideas, problem solving

e Entrepreneur identifying new business opportunities, wanting tc

succeed, taking calculated risks

Different businesses require different balances of these skills. [ you're
lacking in a particular area, you can get support from a specialist adviser.
You may be able to get training to gain the skills you think you need. if you
have one or more business partners, you should agree who does what best.

What could | do?

Use a pen and large sheet of paper to write down all
of your ideas. It doesn’t maiter how crazy your '
thoughts may seam, write anything that comes into
your mind as you work through the following
sections. You'll be amazed with how many ideas you
come up with!

What could you do? Ask yourself:

e Have | a hobby or interest which could he the
hasis for a business?

What skills have | got?
What work have | done?
What knowledge or experience have | gained?

Could | adapt my existing skills and work for
myself instead of somecne else?

Can you spot a new idea?

e identify any opportunities for new products or
services

e provide products or services which would
overcome difficulties | or peopie in my area
experience

® asklocal businesses or organisations which
products cr services they have difficulty in
obtaining

Tried and tested - could you:

e look at an existing business in a new way?

& COopy someone else’s idea — make it better?

e sunply goods or services to local organisations
which are currently supplied from outside your
area?

e Dbuy an existing business?

T Will it work?

Remember - you need to make a
living out of your idea! You may
find it helpful to talk this through
with a friend. Consider:

e ‘What is the aim of my
business?

o ‘What product or service will |
self?

i

]

|

1

i

i

E ® ‘Who are my potential

| customers?

1 & What raw materials do | need?
1

| Where will | base my business?
I
| What equipment will | need?

L
' What price will : charge?

! How will | find my customers?
E
I
3
I
I
o

® e 6 o

How will | make them buy from
me Instead of my competitors?
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- Intensive reading;
checking predictions

TIME

40~50 minutes

KEY LANGUAGE
average, chance,; urr
' 'expl-dn’atia_n’,_lf{_sfgﬁ pes

" PREPARATION. .
One photocopy for-
each pair of students -
cutiinto two {the-:- =
Explanations and Risks
cut into eight sirips)
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Unit 14 The world of work

It's a risky business

Warm up

1 Explain to students that they are going to read about and discuss some waork-related risks.
Point out that they might like to take these into account before they consider waorking in
Britain or the USA!

Main activity
1 Give each pair or group of students the list of Risks.

2 Look at the first risk with the class. Make sure that students understand that curry is an
Indian dish, and that Indian restaurants and takeaways are very popular in Britain. Get
students to predict the missing number.

3 Students work in their pairs or groups and predict the missing numbers. They complete
the gap in each risk.

4 ‘When students have made their predictions, explain that you are not going to check the
answers together. Instead, they are going to match each risk with its explanation and
check their predictions themselves.

5 Give each pair or group a set of Explanations. Tell students to match the Risks with the
Explanaticns. They then use the information in the explanations to check their predictions.

6 Check the answers with the class. Get individual students to read out & risk each. Did
anyone get all the answers right?

Follow up
o Discuss the risks and explanations with the class. Which do students find maost surprising / least
surprising? Have students been in any of these situations? Do they know anyone who has?




In Britain, you are .......... times more likely to
earn your living making curry than making
steel, building ships or mining coal.

If you are ill on the train into work, there is a
........... in 3 chance that the person opposite is
an accountant and not a doctor.

The chances of being in the bathroom when
the boss rings up to speak to you are around 1
N .

The chances are between 1and 2in ...
that you will end up in hospital at least once in
your lifetime due to a pen, pencil or similar
office item.

Next time you get into a cab, spare a thought
for the driver. For taxi drivers the risk of getting
murdered onthe jobis........... times above the
average.

If twenty people work in your office, then
around ........... of them will buy a Christmas
gift for the boss. Are you cne of them?

Have you thought of looking for romance at
work? Did you know that nearly in ten
relationships that begin at work are long-
lasting?

Relax after a hard day at the office by taking a
bath. And just consider that if you're going to
be found dead in the bath, there is only a cne
chance that it's been murder.

The ‘curry industry’ in Britain employs 70,000
people, more than 1 in 300 of the total workforce,
and more than the steel, shipping and coal-mining
industries put together.

There are 206,000 accountants and only 97,500
doctors in the UK.

The average person spends 3.5% of thelr life (2.7
years) using the toilet.

One in 5,000 Americans a year.are injured severely
enough by 'desk accessories’ to heed emergency-
room treatment. This translates to a 14 in 1,000

lifetime chance of at least one office-related injury.

Over 4 in every 10,000 US cab drivers are killed
while working. That is over 6 times the risk for
police officers, which is itself 10 times higher than
the natioral average.

Roughly 1 in 3 British employees buy presents for
their bosses. So, if your colleague at the next desk
hasn’t, maybe you should rush out and buy
something?

Yes, that's right. 60% of couples who meet at
work won't stay together for very long — but the
rest willl

In fact, only 1 in 50 bath-time fatalities are actuaily
murders. The same number again are murdered
and then dumped in the bath, while 1in 10C are
only put into the bath to ensure that death occurs,
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Unit 14 The world of work

Work, sweet work

Warm up

1 Ask students about their jobs and where they work. What are the pluses and minuses of
their jobs and companies? Encourage students to talk about the work environment itself. If
they don't work, encourage them to talk about imaginary environments. Write + and —
symbols on the board and make notes under each heading. Write the following phrases
{all from paragraph 1) on the board: bubbling siveam, desperate-looking cactus, dodgy old
Jridge, dress-down policy, in-house bar, a suit and tie. Ask students to identify these as
plus or minus features.

2 Askstudents if they know the expression Homie, sweet home. This was the titie of a song
written by the American songwriter J.H.Payne in 1823, The song says There's no place like
home — meaning that home is a wonderful place.

3 Explain to students that they are going to read a text with the title Work, sweet work. Ask
them what they think the text is goirg to be about.

Main activity

1 Give each student the text. Read out the bidine under the title. Ask students if they
correctly predicted the topic of the text.

2 Allow students one minute to look at the text and decide how many and which paragraphs
refer to work enviranments in general and which paragraphs refer to specific work
environments. Elicit the names of the companies.

3 Ask students to read the first three paragraphs in pairs ana find two more plus features
and twe more minus features.

 KEY LANGUAGE
Zero conditional
PREPARATION
One photocopy for
each student - cut into’
two (the text and the
Exercise)

4 Write If employees’ work surroundings are better ... on the board. Ask students to read the
first three paragraphs again and find two ways of completing the sentence.

Give each student the Exercise. Ask students to match the companies with the
descriptions. Then discuss with the class what other features the campanies offer,

Ask students which company they'd prefer to work for and why. Are there any drawbacks?

Tell students to read the final paragraph. Ask a) Does the articie end on g sevicus or
humorous note? b} Does the writer want an ‘office bedroom’? ¢) How do we know this?

i Follow up
® Inpairs or groups students plan a fantastic or awful work environment. They take turns to
present their company to the class. Students vote for the best and worst work place,
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Exercise

Which company does these things? Complete the sentences.

T offers its staff relaxation and exercise classes.

2 allows its employees to take a day off work.

3 offers its staff a variety of places to eat.

4 encourages its employees o learn new things and improve themsslves.
5 o, gives each member of staff the occasional long weekend.

6 encourages its employees to do their shopping.

7 will soon be able to offer its staff cheap hofidays.

8 encourages its employees to eat together.

A O S L R L A L
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Unit 15 Money

You know you're a
shopaholic when ...

Warm up

1 Explain to students that they are going to read about and discuss shopping. Get students
to suggest words associated with shopping, e.g. shopping centre, shopping trip. Make sure
all the words in Key language are coverad too.

2 Introduce the word shopaholic. Explain that you can combine ahiolic with words like shop,
chocolate, work to describe someone wha is unable to stop doing or taking something, i.e.
shopaholic, chocaholic, workaholic. Ask students if they are shopaholics or if they know
anyone who is a shopahclic. Ask them to describe the symptoms or behaviour of a
shopaholic.

3 Explain that students are going to read some humorous sentences about being a
" shopaholic.

Main activity

Give each pair or group of students the sentence Beginnings.

2 Encourage students to predict what word or what kind of word may come next. In
sentence 1, for example, the next word is most likely to be an article {afan, the), or the

O TIME

CR : pronoun when.
40~50 minutes - , e 8 Students work in their pairs and predict the endings of the sentences. They write their
' CoTE endings in a list.
KEY LANGUAGE = " * 4 Give eacn pair or group of students the set of Endings. Tell students to match the endings

with the beginnings. Go around the class and help with any unknown vocabulary while

bilf, guarantee, . :
P RN students are working.

insurance,- . .
sales assistant, ..
till receipt, sh_opahoﬁt,' :
window display

Check the answers with the class. Get individual students to read out a full sentence each.
Ask students to paraphrase the guotations.

PREPARATION
One photocopy for:
each pair of students -
cut into two parts {the-

_Beginnings and the =
Endings, withthe
Endings cutinto . - =
sixteen strips)

Follow up

8 Discuss the sentences with the class. Which do students particularly like? Even if they're
nat shepahcelics themselves, do any of the sentences relate to their awn experiences? Are
any of thefr own endings bettar than the originals?

¢ Students make a list of English words that they come across when they are out shopping.
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P T T e T T T mm e "
Beginnings :

1 Your ideal holiday is ... ;

2 Your till receipts are ... E

3 You have a wardrobe full of clothes, ... E

:

4 You pay more attention to the adverts ... E

5 You never take your partner shopping with
you; ...

6 You spend so long at the shopping centre, ...

7 You realise you're impossible to buy presents for
because ...

8 You go part-time at work sc that ...

9 You attend a school reunion and are shocked
that ...

10 Your average shopping trip takes ...

11 You know more about the clothes in your
favourite shop ...

12 You don't believe in insurance or guarantees; ...

13 You never buy a new tosthbrush ...

14 You take up a new hobby every month so that ...

15 You almost crash the car ...

16 You buy two of everything; ...

Endings

a shopping trip to New York. E
------------------------------------------------ 4>
longer than toilet rolls. i
------------------------------------------------ 123
but nothing to wear for the office party. i
------------------------------------------------ 4 >8
than to the actual programmes on TV. E
------------------------------------------------ 123
ha'd (she'd) only sfow you down. E
------------------------------------------------ 4 >8
your car park bill is more than your shopping. E
------------------------------------------------ 1>
you've already got everything. E
------------------------------------------------ 4>
you can spend more time shopping. E
------------------------------------------------ >
they haven’t changed the curtains in the hall since E
you left. P
------------------------------------------------ 4>
longer than most people’s annual holiday. i
------------------------------------------------ 2 >3
than the sales assistants. i
------------------------------------------------ 4>
if it breaks, get a new cne. i
R Ra TR B 1>
without getting all the matching dental accessories — i
toothpaste, dental floss, toothpicks, mouthwash and !
chewing gum. i
------------------------------------------------ 1>
you can buy & whole new set of essential equipment i
------------------------------------------------ 1>
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Unit 15 Money

The best and worst ...
present

Warm up

Explain to students that they are going to read about and discuss presents. Ask when they
receive presents. Fncourage them to talk about the best and worst presents they have

ever received, and given.

Ask students what makes a good and a bad present. Use the reasons in Answer key below
to guide them. Do not worry, however, if they do not mention all of the reasons.

Explain that they are going to read about the experiences of four people. Ask students not
to predict exactly what the people will say, but to predict the kind of thing they will say.
Use the first four headings in the chartin Answer key below to guide them. Build up the
headings and names into a chart on the board as you discuss what the people will say.

Main activity

e 1 Give each student a photocopy- Tell students to copy the first four columns of the chart on
- b?tWe.eﬁ the im the board and complete them With yes when appropriate. Encourage students to work
R s together in pairs so that they can help each other.
CTIME 2 Explain to the class that the four names are both men’s and women’s names. (Lee = name
. 30-40 minutes . - for both male and female. Alex = name for both, or short for Alexander [malel and
e At Alexandra [femalel, Charlie = familiar name for Charies [male] and sometimes for Charlotte
CHEV L AR IR AR ifemale], Chris = short for christopher [male] and Christine [female]). Ask students to read
- KE_Y_ LANGUAGE L the text again and work out if the people are male or female.
:P_ast t‘?.“js‘e_s-i:- 3 Sh 3 Elicit that Charlie (clue: 3 Jong dress; and Chris (clue: my husband) are fermale, and Lee
e (clue: hier son) and Alex (clue: Mty girlfriend) are male. Then check the answers and
PREPARATION complete the first four columns of the chart on the board.
One photocopy for 4 Ask students to read the text 2g83in and find occasions when four of the presents were
‘each student given/received.
: 5 Ask students to wark out the reasons why the presents are good or bad. Get them to refer
to the list of reasons they discussed earlier, and to include any reasons they did not discuss.
Follow up
e Ask students if they have had any similar experiences to those they have read about.
& Ask students what would be the best and worst birthday present they could receive.




What’s the best present you've ever received - and the best you've ever given?
And what's the worst? Write and tell us about your experiences. There’ll be @
present for the best letter!
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KEY LANGUAGE
carat, flake; gold rush,”

mining, nugget, pan,
prospector

PREPARATION

One photocopy for
each student
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Unit 15 Money

Gold fever

Warm up

1 Explain to students that they are going to read an article about gold. Get students to say
what they know about gold. What is it? Where is it found? What is it used for? Make sure al!
the words in Key language are covered too.

2 txplain that the article is from the British newspaper The Guardian. The articie has not
been simplified in any way. Remind students to use thair knowledge of the topic and find
Synonyms within the text in order to deal with any unknown words,

Main activity

1 Write the title of the article Hopefids head for the hills as gold fever hits on the board. Ask
students what they think the article will be about, Do not confirm their predictions at this
point. Instead write ihe bi-line, one ward at a time, under the title. As you write each
word, encourage students to predict the next word and invite their comments.

2 ixplain that the bi-line summarises the main points of the article. Divide the bilina into
three parts - Biggest Scottish find in 50 years / awakens worldwide interest in prospecting /
around former mining village known as God's treasure house, Give each student a
photocopy. Ask students to read the article and find out what information it gives ahout
each part of the biine. Encourage them to use three different coloured highlighter nens to
identify the information for each part.

3 Encourage students to work in pairs when they have finished reading so that they can
discuss and compare the information they have found,

4 Discuss the answers with the class. Ask students if they think the bi-line is a good
summary of the article,

5 Divide the class into two groups. Explain that the students in one group have to imagine
that they are interviewing John Whitworth and the students in the other group have to
imagine that they are interviewing George Paterson. They write ten questions for their
Interview, using the information given in the article. For example, both groups could ask
How old are you? How long have you been panning in the Lowthers?

6 Divide the class into pairs so that each student is working with someona from the other
group. Students interview each ather in 2 role play.

Foliow up

® Ask students if they would be interested in panning for gold. Encourage them to find
further information about the courses at Wanlockhead on the website:
http://www.leadminingmuseumco.uk.
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TImME

30-40 minutes -

KEY LANGUAGE
diver’s suit, helmet; '
home and dry, .
marathon - B

Past tenSeS'

PREPARATION
One photocopy for
each student - cut into
three parts (the photo,
the text and the
exercise) '
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Unit 16 Past experiences and stories

Home and dry

Warm up

1

Give each student the photo. Ask them what the man is wearing. Elicit or pre-teach diver’s
suit and helimet. Ask students when such outfits were worn. What do they think it is like
wearing such a suit? Why do they think the man is in an old fashioned diver’s suit?

Main activity

1

5

Give each student the text. Allow students two minutes to read the text and find the
answars to the following questions: a) Who is the man?, b) What exactly is he wearing?,
and ¢} Why is he sianding under a clock? Encourage students to work together in pairs so
that they can help each other.

Check the answers with the class. Use this opportunity to clarify the meaning of any
unknown words. Also explain that the title of the article Home and dry is an idiom which
means to have completed something successfully. It is particularly apt when used to taik
about someone wearing a diver's suit.

Give each student the exercisa. Ask students to read the text and complete the sentences.
Point out that all the missing words are in the text.

Chack answers with the class. Encourage students to justify their answer by referring to
the text, Again, use this opportunity to clarify the meaning of any unknown words,

Discuss Lloyd Scott's feat with the class. Ask, for example: a) Why do you think he didm't
simply run like everyone else? 1) Does it surprise you that he used to be a firefighter? ¢) Why
do you think he crossed the Jordan desert, climbed Lverest and walked fo the South Pole?

Follow up

Ask students if they know anycne who has completed a marathon. Do they know anyone
who has raised money for charity in other ways? How did they do it?

Encourage students to find further information about Scott Lioyd on this website:
www.bershays com/our-people/berghaus-team/display-profiles.asp?person-id=85.
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i Complete the statements so that they are
| i true for Lloyd Scott.

1 1 Hefinished the London marathon ................

E days after all the other runners.

i 2 Hefinished ............ and recorded the slowest

i~ time for a marathon.

3 He has had .o and recovered from it.

i 4 He met the race’s fastest ..., in the Mall

i at the end of the race.
i | 1 5 He couldn't see very well because he was

; Wearing a ... .
= i .6Heusedtobea........ before he became ill.
G i 7 Hedidn't walk 24 hours a day, but started the
: 1 marathon every ..............
| v - 8 Hewas in pain during the race and found it

i VETY v .
; I 9 Hedid the marathor to ... maney for
2 : sick children.
’ i 10 He has done three other amazing feats of
= P

g e m e e e e kmm oo

X
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“40-B0 minjfes
- KEY LANGUAGE
apprent;ce, artist,
farrt labourer, grocer,

navigator, shipowner

Past simple

PREPARATION .
One photocopy for

- each group of three - -
students - with the -
heading James Cé'c}}‘f,_;

* navigator 16,2'cut off -

and then cut inta’ -
six parts.
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Unit 16 Past experiences and stories

James Cook, navigator

Warm up

1 Revise andior pre-teach the job words in Key language. Write the word artist on the board.
Elicit the meaning of artist, Repeat this procadura with the other words in the list. Deal with
apprentice last. Explain that these words are all in the text students are going to read.

Main activity

1 Divide the class into groups of three. Give each student in the group a different text. Allow
them two minutes to find the five jobs in the texts. As students are working, write James
Cook, British on the board. Ask students ) which of the words best describes
Cook . Then ask them b} if any other jobs are mentioned in the texts and complete the
sentences,

et

2 Give each group of students the three rmaps. Ask them te match the maps with the texts.
Ask students where tha texts have come from,

3 Get students to identify in the text who had the five jobs. Again, encourage students to
look at cne text each, but te show their partners the information they have found.

4 Chack the answers with the class. Get individual stuclents each to say something about a job.

5 Asstudents are working, write the headings in the chart in Answer key below on the board,

6 Tell students to camplete the chart with biographical information about James Coak,
Discuss the first row of the chart as an example with the class. Point out to students that
they will need to combine the information from all three sources to build up a complate
biography.

James Cook was born

) i

Great Ayton

became a ship's apprentice

joined the navy \ tonden

married Flizabeth Betts London

17721775 second expedition to the P

Follow up

® Encourage students fo find further information about James Cook on these websites:
www.cookmuseumwhitby co.uk, www.ycc.ore uk and www.captaincock.ora uk.

;




A captain Cook Memorial Museum, Whitby
The house on the harbour, window on the world

Visit the house in Grape Lane where 18-year-old James Cook cama as a
ship's apprentice. The handsome 17th century house close by the harbour
was where Cook’s master, the shipowner, Captain John Walker and his
family lived. Cook lived here when not aboard Walker's coal ships sailing
between Newcastle and London, both during and after his training. The
house is Cook’s only known home in Whitby, and is now The Captain Cook
Memarial Museum. The museum celebrates Cook’s nine years in Whitby
and the great navigator's three voyages of discovery,
Open 23rd March to 31st October - Daily

9.45 am to 5.00 pm {last admission 4.30 pm)

Admission Adult £2.80 Child £1.80 Senior Citizen (60+) £2.30
School group £1.50 per child (pre-boocked)
Accompanying teachers and coach drivers free

Facilities Special exhibition; gift shop; souvenir guide

B 1ames Cook (1728-1779) famous for exploring the Pacific and mapping
its islands. The son of a farm labourer, Cock worked for a grocer in Staithes
for eighteen months before beginning his ship’s apprenticeship. In 1755 he
left Whitby, and went to London and joined the navy. In 1759 he became
master of his own ship. In 1762 he married Elizabeth Betts, 13 years his junior.
She spent only four menths with her husband in their London home before he
wert hack ta sea. On his first expedition to the Pacific {1768-1771) he sailed
around New Zealand in the Endeavour, which also came from Whitby, and
‘discovered’ the eastern coast of Australia. He landed at Botany Bay, south of
Sydney. He circumnavigated the world and came back via the Cape of Good
Hope. On his second expedition (1772-1775) he sailed south of the Antarctic
Circle. On his third voyage, he 'discovered’ Hawail, He then tried to find a sea
route from the Pacific north of Canada. There was too much ice and he had to
stop. He returned to Hawail to pick up foed and water, but the islanders didn't
understand him and killed him.

C Tour 36: The Captain Cook Country Tour

70 miles; whale day circular drive

Route directions

1 The drive starts at the Captain Cock Birthplace Museum in Marten. James
was born here on October 27, 1728.

2 Take the A1772 and B1292 to Great Ayton and the Captain Cook
Schooiroom Museum. Cook attended this school between 1736 and 1740.
After that, he helped his father on the farm.

3 While in Great Ayten, visit All Saints Church. His mother and five of his
seven brothers and sisters are buried in the churchyard.

4 Also admire the James Cook sculpture, which shows him at the age of 16
when he left Great Ayton for Staithes.

5 Take the four-mile ‘Cock’s Boyhood Walk’ or drive to Gribdale, where you
will find the Cook Menument, erected in 1827.

6 Take the A171 via Guishorough to the historic port of Whitby. Visit the
Captain Cook Memorial Museum and a replica of Cock’s ship Endeavour.
Follow in Cook’s path and join a trip around the harbour, or atong the
coast to the tiny fishing village of Staithes.

7 Alternatively, take the A174 coast road to Staithes. Visit the Captain Cook
and Staithes Heritage Centre and look at 62 original paintings by Webber,
the expedition artist on Cook’s third voyage {1776—1779).

8 Pick up the A171 again at Guisborough for your return to Marton.
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wmit 16 Past experiences and stories

The Frog Prince — in the
21st century

Warm up

1 Ask students what they know about Grimms' fairy tale The frog Prince. Use the Notes
below to confirm or correct what students say.

2 Explain to students that they are going to read a modern version of the story. Encourage
them to suggest how the story might be different from the traditiona) version.
Main activity

1 Give each pair of students the jumbled story. Tell students to put the sections of tha story
in order. When they have done this, they can compare their order with another pair,

_ et 2 Check the order with the class. Read aloud the first sentence or phrase of each section in
'Téxt ﬁorgéhi‘séﬁdﬁ; ' order. Explain that real-estgre developers sell property and are not reafly respected.
:j_ '.i'ide‘ntizl.‘ytfﬁg R 3 Askstudents what are the main differences between the two versions of the tale. Elicit
' '.'d‘ffez’er.!ceé hetween that the frog turns out to be a rather unattractive real-estate developer instead of

prince, and that the princess discovers this when he rescues her ball and not at her castie.

4 Explain to the class that the final part of the story is missing. Students, working in their
pairs again, decide upon and write the finai part of the story.

the modernand
traditional tale:.

o ) : . oo 5 Getstudents to read out their ending to the class. Discuss the suggestions with the class. Give
TIME — each stucent the final part of the story so that they can compare their version with the writer's

40-50 minutes _ SRR 6 Explain to the class that the modern version of the tale comes from a book called

. : A S L Politicaily Correct Bedtime Stories. Elicit or explain that if someone is politically correct,
" KEY. LANGUAGE i they belleve that language and actions which could be offensive 1o athers shouid be

"fa'f'r} fale - avolided. For example, the speiling of womyn in the story doesn't include the word rmen.

| Pbﬁﬁéa”y (forreéi*,i - 7 Ask students to read the story again and find examples of pclitical {injcorrectness.

realestate,

developer, sexisim,

sexual harassment,

- spell, traditional

' Past tenses

PREPARATION

One photocopy for

each pair of students -

cut into nine strips,

with the final strip kept
' separate

8 Ask students to find other examples of modern-day behaviour. For example: paragraph 2:
She didn't cry, of course, but she made g meintal note to be more careful next tHme,
naragraph 3: The frog said, “Well, what if we make a deal on q contingency busis?’
paragraph 8: everything about the real-estate developer.

Follow up
® Ask students to suggest modern variations for other traditional tales.
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Once there was a young princess who, when she grew tired of beating her head against the male power E
ctructure at her castle, would relax by walking into the woods and sitting beside a small pond. There she E
would amuse herseif by tossing her favourite golden ball up and down, and pondering the role of the '

eco-feminist warrior in her era.

One day, while she was dreaming of the utopia that her queendom could become If wornyn were in the i
position of power, she dropped the ball, which rclled into the pend. The pond was so deep and murky !
she couldn’t see where it had gone. She didn’t cry, of course, but she made a mental note to be more i

careful next time.

suddenly, she heard a voice say, 'l can get your ball for you, princess.’

She Jooked round, and saw the head of a frog popping above the surface of the pend. ‘No, no,’ she said, E
| would hever enslave a member of another species to work for my selfish desires.’ ;

The frog said, 'Well, what if we make a deal on a contingency basis? I'li get your ball for you if you do me
a favour in return?”

. . . 1
Thie princess gladly agreed to this most equitable arrangement. The frog dived into the water and soon i
emerged with the golden ball in his mouth. He spat the ball on the bank and said, ‘Now that 've done E
you a favour, Fd like to explore your views cn physical attraction between the species.’ i

* The priricess couldn’t imagine what the frog was talking about. The frog continued, "You see, | am not :
“really afrogat all. 'm really a man, but an evil sorcerer has cast a spell on me. While my frog form is no E

- hetter or worse — only different — than my human form, | would so much like to be among people again, !
~ - And the only thing that can break this spell is a kiss from a princess.’ E
: . . !

]

The princess thought far a moment about whether sexual harassment could take place between species, E
but her heart went out to the frog for his predicament. She bent down and kissed the frog on the :
forehead. Instantly the frog grew and changed. And there, standing in the water where the frog had E
. -been, was a man in a golf shirt and loud plaid trousers — middie-aged, vertically challenged, and losing a :
*, little bit of hair ontop.. :

.- - The princess was taken aback. ‘I'm sorry if this sounds z little classist,” she stammered, ‘out ... what |
. ‘mean:to say is ... dor't sorcerers usually cast their spells on princes?’

‘Ordlnarlly, yes "he said, ‘but this time the target was just an innocent businessman. You seg, I'm a real-
. estate developer, and the sorcerer thought | was cheating him in a property-line dispute. So he invited
‘meout for a round of golf, and just as | was about to tee off, he transformed me. But my time as a frog
- wasn'twasted, you know. I've got to know every inch of these woods, and | think it would be ideal for an
office/property share/resort complex. The location’s great and the numbers add up perfectly! The bank
~wouldn't lend any money to a frog, but now that P'm in human form again, they'ii be eating out of my
hand. Oh, that will be sweet! And let me tell you, this is gomg to be a big project! Just drain the pond, cut
: down about 80 per cent of the trees, get easements for ..
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“astronaut, hateh,-

: heimet funa dust,
mission, moon buggy,
 orbit, pilot, solar '_
system, spacecraft
visor

PREPARATION -
One photocopy for-

- each student—with the

 heading Last manon -
the moon 17.1 cut off.
and then cutinto two:

- parts {the text and the
Exercise) '
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Unit 17 Science and technology

Last man on the moon

Warm up

1

Revise andfor pre-teach the space words in Key language. Write the word astronaut on the
noard. Elicit or explain the meaning of astronaut. Repeat this procedure with the other
words in the list. Explain that these words are all in the text students are going to read.
Encourage them to predict the topic of the text {space exploration).

Main activity

1

Give each student the text. Allow them one minute to find the namas of six people in the
text. Then ask them which name features most often in the text.

Write the following heading on the board: The

man on the moon. Ask students to
read the text and complete the heading. While they are working, write first, last, next on
the board. Elicit that the text is about The last wan on the moon.

Look at the photo with the class. Elicit that this shows Eugene Cernan at Cape Kennady.
Ask students what he is holding in his hands. Elicit helmet and visor,

Asicstudents to read the text again and decide which paragraphs talk about the lunar trip
of a} the first man on the moon, b the last man on the moon, and ¢} the next man on the
moon. Encourage students to work together in pairs so that they can help each other,

Check the answers with the class.

Write the following years on the board: 1963, 1966, 1969, 1972, 1995. Ask students to say
what happened in these years.

Give each student the Exercise. Ask students to choose the correct sentence endings.

Students write sentences using information from the incorrect answers in the exercise.
Encourage stronger students to write a summary of Eugene Cernan’s space career, using
all tweive sentences in a logical order.

Follow up

Ask students if they would like to go into space. How do they feel about space tourism?

Encourage students to find further information about Eugene Cernan on his website:
www.genecernan.com. They can also find out more about space exploration on this

website: www.js¢.nass.goy.




ﬁ -

3 In his book The Last Man on the Moon, Cernan

) describes the wall:'VWhen the hatch stood open, |
¥ climbed out. Half my body stuck out of Gemini 9,
. and | rode along like a sightseeing bum on a

| boxcar. This was like sitting on God’s front porch.

We crossed the coast of California in the full flare
of the morning sun, and in a single glance | could
see from San Francisco to halfway across Mexico!

it

By [972 however, there was.no Eonger much
.interest in space expioratlon The space. race
beétween the US and the USSR ‘was won when
' -Armstrong and Edwm Aldrm {anded on the m on

s i i e i g s e o e o e o

;m
2 e
P - . ]
4 1 . Exercise E
1 B . . {
| 1+ Choose the correct ending for each sentence. ‘
f | ; :-'1 “Cernan’s first space mission was 3 Cernanwas on the moon for i
7 ] ‘a in Gemini . g two hours and nine minutes. |
g 5 b inApollo 17 in 1972. h three days. |
| : - € . asafighter pilot. i seven hours. ':
4 T2 “Apollo 17 ' 4 Before he tock off from the moon, he {l
q E ~d crossed the coast of California. § started astronaut training. i
i e landed in the Taurus—Littrow valley. k stepped into space to do some tests. i
E 1 E . f will head to Mars. 1 wrote TC In the dust. i
q 8><:- ------- e e e e e e e e e e e e !
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init 17 Science and technology

- Flame and fortune

Warm up

1 Ask students which countries in the world are the main steel praducers. is steet produced
in their country? Where is the nearest steelworks?

2 Write the twelve words from Key language on tha board in random order. Ask students to
decide which six words are associated with steelworks. Encourage them to work in pairs so
that they can help each other and to use their dictionaries if necessary.

3 Check the answers with the class. Then ask students what the other six words might be
associated with.

4 Readout the title and bi-iine of the article Flame and fortune: Stephen McClarence is fired
up by a Sheffield sieelworks reborn as a hi-tech science adventure playground. Ask students
to paraphrase the title and bi-ine. Elicit that the article is about the past and the present.

Main activity

1 Give each student a photocopy. Allow students twe minutes to read the text and decide if
each paragraph refers to the steelwarks or to the science adventure park. Foint out that
two paragraphs refer to both the steelworks and the science adventure park, and cne
paragraph refers to neither of them.

4050 minutes

KEY LANGUAGE
. apprentice; drmaments,
. attraction, battleships,
~ exhibits, furnaces,
' gudgets, gyroscopic cha
hi-tech; molten metal,
. tanks, wind tunnef

2 Onthe board, write the three column headings from Answer key to help students begin to
build up their own chart. Ask students to read the text again and find figures and dates.
They decide if these refer to the steelworks or to the science adventure park.

3 Students read the text again and find the names of people. Again, they decide if these
refer to the steefworks or to the science adventure park, or to both,

- PREPARATION
. "One photocopy for each
Student e :2., A

4 Students decide which paragraghs refer to the past and which to the present. Point out
that some paragraphs refer to both.

5 Discuss with the class the contrasts between past and present made in the article.
Everyone will probably agree that these are between: 1) the past and present use of the
steelworks, 2} Chris Silvester’s past and present jobs, 3) children, past and present.

Follow up
& Ask students if they know any places that have been re-used in a different way.

® Askstudents if they would be interested in going to Magna. What could they do and see

there? Encourage students to find further information about the museum on its website:
wwiy.magna-trust.org.yk.
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Unit 17 Science and technology

Idiotic inventions ... and
products we could live
without

Warm up

1 Explain to students that they are going to read about and discuss inventions. Ask students
to name some of the most important and useful inventions ever and o say what they
know about them.

2 Explain that students are actually going to read about idiotic inventions, things produced
by people who didn't ask fs it useful? Will ariyone need it? Do people reaily want a
combined lemon squeezer and fly trap?

3 Askstudents if they know of any idiotic inventions. For example, have they heard of the
artificial spray-on dirt which a German firm invented for city-dwellers who only use their
four-wheel-drive vehicles on congested city roads?

Main activity

i o 1 Divide the class into two. Give each student in one half the Student A column of the photocopy
- and answering~ -1 and each student in the other half the Student B column. Explain that the four titles at the tep
questidns abo.u‘ic'é teXt.‘ ' of the boxes belong to the numbered texts on the other half of the photocapy.

recreating a text _ : 2 Students read each of their four descrigtions and choose z title for each fnvention.
. Encourage students to work together in pairs so that they can hetn each other. Teli them

o S o that they can only use words from the description itself in their title. Do not check the
TIME B answers at this point.
- 40-50 minutes - : 3 Students continue working in pairs. They use the headings at the top of their half of the
o ' photocopy to predict what the other four inventions are. They also think about the

questions they need to ask to find out more about the inventions.

KEY LANGUAGE

Pasttenses = 4 Divide the class intc different pairs so that each persen is working with someone who has
read the other four descriptions. Students take turns to tell their partner what they think
the other four inventions are. They also ask questions to find out further details. Point out
that they must not mention the exact title when they say what they know or ask
questions. For example, a student can use the word bumper and pedestrian, but not
pedestrian bumper. Similarly, medicine-spoon and chocolate are possible, but not chocolate
medicing-spoon.

- PREPARATION -
©One photocopy for
- gach pair of students -
cut down the middie
: oo R 5 Askstudents to name the titles they have chosen. Thair partner can confirm whether or
not these are the same as those at the top of the column.

6 Give each stucent the descriptions they haven’t read. Ask them to underline any new
informaticn they didn’t find out from their partner. '

Follow up
e Discuss the inventions with the class, Which do students think is the most idictic
inventicn? Which might they have found useful?

¢ Encourage students to find further information about idiotic inventions on this website:
www.funnyscheidt.freeservers.com/dumb. himi.
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Student A

Pedestrian bumper
Musical bra

Dog glasses
Floating soap

In 1937 the aptly named Constance Honey of
Chelsea, London patented a chocolate spoon for
giving medicine to refuctant children. Basically, her
idea failed because it was too popular. She would
teil her young relatives: ‘I'd give you your medicine,
but | haven't a spoon left in the house”’

1t is well known that cooling the top of the head will
have a cooling effect on the entire person,” stated
Chicago’s Harold W. Dahly in his 1967 patent for
solar-cooled headgear. Unfortunately, any benefits

. of the hat, which operated by means of a solar-
- powered fan inside the top, were outweighad by
© the fact that it made the wearer lock totally

ridiculous.

B i e
“This hygienic item was designed in 1959 by

Milwaukee inventor Bertha Dlugi in response to

* what she obviously thought was a problem: Pet
- birds were often allowed tc fly through an owner's
- +house, yet ‘These birds cannot normally be house-

trained as other pets are, and their excremental

" discharge is fraquently deposited on household
. ~furnishings when they are at liberty, creating an

unsanitary condition.” The answer to this? The bird

~ ..diaper, a triangular patch of material attached to a

hariess that you can put around your pet parakeet.

1N 1919 John Humphrey of Connecticut invented an
.unusual alarm clock, one which would rouse a

+- sleeper from his siumbers by hitting him. The

.- @pparalus consisted of a timegiece attached to an

- adjustable rod with a rubber ball on the end. When

the alarm on the clock went off, instead of a bell

ringing, the rod would be activated, causing the ball

" “to'hit the desired area of the sleeper’s anatomy.

Humphrey deemed his device to be of great benefit

.. to.people who might be upset by bells .. but

- presurnably nat by being whacked over the head
with a ball, -

'..F_er_Reading Ekfra by Liz

Student B

Chocolate medicine-spoon
Sclar-cooled hat

Bird diaper

Hitting clock

To reduce pedestrian casualties in 1860, David
Gutman from Philadelphia came up with a special
bumper designed to be fixed to the front of a car.
Not only would it cushion the impact, but it also had
a huge pair of ctaws which would grab the
pedestrian arcund the waist to prevent him
dropping to the street.

This bra was created to honour Mozart on the two
hundredth anniversary of his death and was
manufactured by Japanese lingerie maker Triumgh
International. The bra contains a memaory chip that
plays a twenty second selection of Mozart’s musical
works and also has lights that flash in time as the
music plays. One drawback: the bra isn't washable,
s¢ it's not for everyday wear.

Do you ever worry about Fida’s eyesight? This
invention, patented by a French optician in 1975, is
the answer. The inventor developed them after she
made sunglasses for her own dog. Just like glasses
for people, they can be adjusted to different visual
deficiencies — there are corrective lenses for myopic
dogs; glasses for dogs recuperating from cataracts;
even protective ones against wind and dust for
dogs who hang their heads cut of car windows.

British housewife Sarah Fox found bathtimes a
nightmare with four smalt children. The bars of scap
turned gooey as they slipped underwater and then
the youngsters slipped on them when standing to
get out. So Sarah set out to make a floating scap.
Early attempts — including inserting a table-tennis
ball inside a scap bar — sank without trace, but then
she hit on a buoyancy technigue. This involved
grating soap, microwaving it and finally putiing it
through a food processor. Sarah and her husbhand
oloughed cash into marketing attempts, but shops
showed no interest and the big soap companies did
not even reply to her letters. In 1992 she was forced
to abandon the project.

Briscoll & Cambricge University Press 2004 PHO




Unit 12 Social and environmental issues

How much do you know
about ... earthquakes?

Warm up

1 Explain to students that they are going to read about and discuss earthquakes. Ask
students what they already know about earthquakes. where have there been earthguakes?

2 Practise numbers and dates with the class. Write four figures on the board with a comma
atter the first number, e.g. 1,702. Invite students to say the number (one thousand, seven
hundred and two). Then rup out the comma and invite students to say the date (seventeen
oh two). Practise some long numbers, e.g. 170,000 {one hundred and ten thousand).

Main activity

1 Divide the class into two. Give each student in one half the Student A text and each
student in the other half the Student B text. Tell students to read the first paragraph and
try to work out what kind of information is missing. Elicit that a number Js missing from (1)
and a place from (2. Ask students to suggest the guestions they need to ask in arder to
find out the missing information,

2 Tell students to read their text and write the questions they need to ask. Encourage
students to werk together in pairs or small groups so that they can help each other,

3 Divide the class inte different pairs so that each student is warking with someone who has
read the other text. Partners take turns to ask and answer guestions.

KEYLANGUAGE = 4 Check the answers with the class. individual students ask and answer questions.

Numbers, dates, places
Presentsimple, past

Hatpercent ol sarthauak

_':Sirmp'e - RNED ZWhér;e‘dVoe:s'the Alpine Beit start?
B : rstarii
i PREPARATION ' -

~ One photocopy for.

| each pair of students—
- cutinto two parts
- {student Atextand: -

studentBtextj .

e-garthiguaks in. 1

.18 How lang did the fire tast?

W.lang doesanearthguake usin
here was the earthquake in 17557

i

5 Students continue working with their partner. They have to list the dates and places of the
earthquakes in order, starting with the earliest.

Follow up
@ Students play a memory game in teams, They take turns to ask questions sbout the
earthquakes in the list,

® Encourage students to find further information about earthguakes on this website:
www.earthquake. ysos. goy/akids.

112



9
.

SO T A

5

[P e e T L

‘..'...:-‘.._..._."..-...'..;......._....___._.-.................--...---.'__...'......-.........-.-.—..._-...__.-_:_-___'_......:...-.T......--__-_.

Student A

earthquakes happen on land and under
the sea. {1} ...... per cent geeur in the
‘ring of fire', which circles the Pacific
Ocean. Many others occur along the
Alpine Beit, which starts in Spain in

the west, and goes through the
Hirmalayas as far as South-East Asia.

The magnitude or power of an
earthquake is measured on the
Richter Scale. Starting at 1, each
number on the Scale is ten times
more powerful than the number
belaw. The worst earthguake so far
recorded was 8.9 off the coast of
{3) ... in 1906. B

There are ahout (5] ..... . éérthquakes
every year — any vibration in the

) Earth's crust is an. earthquake. A
. large earthquake occurs about every
* two weeks — mostly under the sea,

where it does little harm,

“Earthquaies happen.on land and under
“thesea. Ninety percentoccur in the

“ring of fire', which circles the Pacific
Dcean. Many others occur along the

--Alp_ine Belt, which startsin (2} ...... in
- the'west, and goes through the

Himalayas as far as South-East Asia.

The magnitude or power of an

. earthquake is measured on the

Richter Scale. Starting at 1, each
number on'the Scale isten timag

“more powerfu! than the number
. below. The worst earthquake so far
“recorded was 8.9 off the coast of

columbia in {4) ...

. There are about a million earthquakes
. -BVErY year — any vibration in the
;. Earth's crust is an earthquake. A

farge earthquake occurs about every

) I —mostly under the sea,
-where it doss little harm,

The shock of an earthquake can
sometimes be felt hundreds of
kilormetres away. Water splashed in
swimming pools in Houston, USA
after the earthguake in Mexico in
7). - 1,609 km away.

China has the warst record for
earthguake deaths. In 1556, an
earthquake killed (9) ... people in
Shanxi province. In 1976, the
earthquake in Tangshan province —
8.2 on the Richter Scale - killed
750,000 people.

The ground can roll like waves on the
ocean in a very bad earthquake. The
1964 earthguake in Alaska lasted for
(11} ...... . The shaking opened

up huge cracks in the ground, up to
90 cm wide and 12 m deep, Many
buildings tilted and slid down into
the cracks.

The shock of an earthqguake can
sometimes be felt hundreds of
kilometres away. Water splashed in
swimming pools in Houston, USA
after the earthquake in Mexico in
1985 —(8) ...... km away.

China has the worst record for
earthquake deaths. In 1556, an
earthquake killed 830,000 people in
Shanxi province. In (10} ...... , the
earthquake in Tangshan province —
8.2 on the Richter Scale — killed
750,000 people.

The ground can roll like waves on the
ocean in a very bad earthquake. The
1964 earthquake in Alaska lasted for
seven minutes. The shaking opened
up huge cracks in the ground, up to
(12 ... cm wide and 12 m deep.
Many buildings tilted and slid down
into the cracks.

The earthquake off the coast of Peru
in(13) ...... caused an avalanche of
snow and rock on land — high on the
Nevados Huascaran mountain. The
avalanche fell 4,000 m. It buried

the town of (15} ...... under 10 m of
rock and killed at least
18,000 people,

Huge fires can break out after an
earthguake. In 1906, after the
earthquake in (17) ... .

fire destroyed the woceden buildings
of the city. The water pipes burst
during the earthquake, so the fire
lasted for three and a half days. But
nine years later, the city had been
rebuilt.

An earthguake usualiy lasts for less
than {19} ...... . The earthquake in
Lisbon, Portugal, in 1755 lasted for
ten minutes, and the shock waves
were felt as far away as North
Africa.

The earthquake off the coast of Peru
in 1979 caused an avalanche of
snow and rock on land — high on the
Nevados Huascaran mountain. The
avalanche fell {14) ...... m. It buried
the town of Yungay under 10 m of
rock and kitled at least

pecple.

Huge fires can break out after an
earthguake. In 1906, after the
earthguake in San Francisco, USA,
fire destroyed the wooden buildings
of the city. The water pipes burst
during the earthquake, so the fire
lasted for {18} ...... . But

nine years later, the city had been
rebuilt.

An earthguake usually lasts for less
than one minute. The earthquake in
(20) ... ,in 1755 lasted for

ten minutes, and the shock waves
were felt as far away as North
Africa.

_ F'r;i_m Redding Extra by L

z Driscolt ® Cambridge University Press 2004 {)




- Text organisatio
undérstanding the "
main message’

THE &
30~40 minutes. © - '

KEY LANGUAGE
foam fumes;
mattress, pfdstic,
pop bottles and-tins,
spraying crops,

© sweet papers; tar .

PREPARATION

One photocepy for
gach pair or group of
three students - cut )

-~ into two parts {the -

© poem and t‘hé'pi_c_tures .
~ cut into sixteen pairs .
of lines)
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Unit 12 Social and environmental issues

Mummy, oh Mummy

Wdarm up

1
2

Explain to students that they are going to read about and discuss poliution.

Write these three questions on the board:
I What's pollution?

2 Who or what causes pollution?

3 What will happen if pollutien goes on?

Divide the class into groups of three. Students discuss the guestions. Give each group a
set of the pictures tc stimulate discussicn.

Discuss the questions with the class. Use the pictures to teach fumes and foam (a), far (b),
spraying crops {c), mattress (d), plastics, pop bottles and tins (e}, sweet papers (f).

Main activity

1
2

Give each group of students a set of jumbled pairs of lines.

Read out the first verse of the poem, beginning with Mumriry, ol Muminy, what's this
pollution and ending with Before we get back in the car. Students order the four pairs of
lines. Make sure that everyone has the lines in the correct order (as in the top left-hand
part of the photocopy).

Use the guestions below to discuss the verse.

Questions

1 How many pecple are speaking?

2 Who are they?

3 How many lines does the child speak?

4 What marks the beginning and ending of
the speakers’ words?

5 How Is what the mother says in her first four
lines different from what she says in her last two?

4 What do you notice about the last words in the
second and fourth lines? And in the sixth and
eighth lines?

Explain that the poem has three more verses. Students arder the lines of the other three
verses and then decide on the order of the three verses,

Read the other three verses out loud, beginning with Mumimy, oh Munimy, who makes

pollution, and ending with We're just enjoying our day. Students check that they have
corractly ordered the lines,

Encourage students to work out that ‘cos is a short form of because and that belching is
used here to mean producing. If you like, explain that belch means allow air from the
stomach to come out noisily through the mouth.

Students discuss the message of the poem in their pairs or grouns. They then write a
one-sentence summary of the poem’s message.

Students read their sentences to the class. Everyone will probably agree that the noem
not only tzlks about pollution and Its harmful effects on the environment, but its main
message is that we think that preventing pollution is the responsisility of others.

Follow up

Students work in pairs or groups and write a conversation between the child and histher
mother about another thing which is not good for us or for the environment, e.g. smoking,
eating chocolate, using cars rather than buses, bikes or walking. Encourage them to use
the structure of the verses: the child's guestion, the mother’s sensible answer, her
contradiction. They can then read out their conversation to the rest of the class.
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Mummy, oh Mummy, what's this pollution

That everyone’s talking about?'

‘Pallution’s the mess that the country is in,

T_hat we’_d all be far better without.

t's factories belching their fumes in the air,
And the beaches all covered with tar,

- Now throw alf those sweet papers into the bushes

Before we get back in the car”

‘Mummy, oh Mummy, who makes pollution,
“And why don’t they stop if it's bad?’

“Cos people like that just don't think about others,
They don’t think at all, | might add.

. They spray all the crops and they poison the flowers,
And wipe out the birds and the bees,

Now there’s a good place we could dump that old
mattress

‘Right out of sight in the trees.

‘Mummy, oh Mummy, what's going to happen
If ail the pollution goes on?’

‘well all the world wili end up like a second-hand
junk-yard,
Wwith all of its treasures guite gone.

The fields will be littered with plastics and tins,
The streams will be covered with foam,

Now throw those two pop bettles over the hedge,
Save us from carrying them home.’

‘But Mummy, oh Mummy, if | throw the bottles,
Won't that be polluting the wood?’

‘Nonsensel that isn't the same thing at all,
You just shut up and be good.

If you're going to start getting silly ideas
m taking you home right away,

‘Cos pollution is something that other folk do,
We're just enjoying our day.’

- From Reading Extra by Liz Driscoll © Cambridge University Press 2004 §




. KEY LANGUAGE
- acquitted, burglary, . .

" forgery, guilty, .
innocertt, judge, . .

 lavyer, litigation; -

i Vo i S

Unit 12 Social and environmental issues
Guilty!

Warm up

1 Revise and/or pre-teach words associated with crime and law, Ask students to name crimes,
e.g. burglary, murder. Explain forgery and theft. Then ask what happens if someone is
charged with such a crime; they are put on trial in a court. Ask which peaple are presentin a
court, e.g. judge, jury. Explain lawyer, counsel for the prosecution, witness. Ask what happens
after the jury has heard the evidence. Elicit that the person is found guilty and sentenced, or
fnnocent and acquitied. Remind students that other types of cases are discussed in court,
€.g. suing someone for negligence, or litigation between two neighbours. Explain that
judgement will be given to one party, and that damages will be awarded.

2 Explain to students that they are going to read and discuss some jokes about crime and
law. They have to match the punch lines with the situations. Give one or two examples of
jokes with punch lines.

Jokes
! 'Is there a criminal lawyer in town? T think so, but I can't prove it.’
2 'Does your lawyer know the law? T don't know, but he knows the judge.”

Main activity
Give each group of three students the Situations.

2 Discuss the first joke with the class. Explain that the punch line is something that the lawyer
said. Some of his words come before said the lawyer and some come after. Read out the
punch line replacing ... with said the lawyer,

3 Students work In their groups and predict the punch lines, They write their punch lines in a
R N list.
charged, counsel for:

e _ o 4 Give each group of students a set of Punch lines. Tell students to match the punch lines
the prosecution,

with the situations. The punch lines should be ordered as shown on the worksheet.

5 Check the answers with the class. Get a group of three students to read out each joke with
its punch line. One student narrates the joke, another student reads out one person’s
words and the third student reads out the other person's words. For example:

Student 1: A client asked the lawyer who was defending him,
Student 2: 'How long do you think this business is going to last?’
Student3: “well’

Student 1:  said the lawyer,

Student 3: “for me about three hours. For you, about three years.'

judgement, jury,

murder, negligence,”
punch line, sentenced,
theft, witness ' _
_ 6 Askstudents to paraphrase the punch lines.
PREPARATION
One photocopy for
each group of three
students — cut into two. - :
parts (the Situations and
the Punch lines, with the
Punch lines cut into ten
strips)

Follow up
e Discuss the jokes with the class. Which do students particularly like?
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Situations
| 1 A client asked the lawyer who was defending him, ‘How long do you

thmk this business is going to last?”
;- said the lawyer, *.

.:;12 A man charged with forgery spoke to his lawyer. 'l can’t even write my

own name " he protested.
said the counsel for the prosecution, *

3 A Iawyer won a case on behalf of a client who had sued his empioyers
“for-negligence after falling down a lift shaft. When the client was

o i_..;._-presented with the bill, he was furious. "You've taken most of my
. -"--;-_damageS" hie stormed. ‘How do you justify that?’
" Because, said the lawyer. ‘| provided the skill, the knowledge and

.-i'j-';the legal-expertise to win the case.’
' - But| provided the case itself, protested the client.
“ sald the Iawyer arrogantly. *.

54 In a dzvorce case a lawyer acting for the wife spoke to his client.
“well, Mys Robinson,' he said, ‘I have finally arrived at a settlement
W|th your hushand which | fee! is fair to both of you!!
5a|d the wife indignantly. *.

':5 A man who had been hurt in a mator accident spent several weeks in
““hospital. After his release, he was hobbling along the street on

grutches when he met an old friend. 'Hellg, Jim,' said the friend. ‘Glad
.. to see you up and about again. How long will it be before you can get

'. -'_'rjd of those crutches?’

satd Jtm

'_: ; :.'6 A farm Iabourer accused of the theft of a wheelbarrow protested his
+". winnocence in court. In examination, prosecuting counsel said, ‘You say

CUyou are innocent, yet you have heard the evidence of two witnesses

- who swear that they saw you take the wheelbarrow.’

I

said the accused. *...

' 7 A woman V|5|ted her family lawyer and sard ‘I'd like to go over my will

. -again, Mr Jenks. I'm a bit worried about ..
- ‘Don’t worry, Mrs Smith,” said the Iawyer, ‘just leave it all to me.!
, said Mrs Smith with a sigh. ...

"8 A coupie wers walk ing through a cemetery. They stopped before a
~tombstone which bore the following inscription: ‘Here lies a lawyer and
-an honest man.’ The husband turnad to his wife.
' ;" said the man,

_;9 A farmer was engaged in litigation against his neighbour. ‘How would it be
n‘_i sent the judge a couple of nice, fat ducks? the farmer asked his lawyer.
- ‘Dor’t you dare!’ said the iawyer, aghast. ‘That would completely ruin

your chances.’
The case came to court and judgement was given in favour of the
farmer The lawyer was surprised and said as much to his client.
_ ‘Well; [ expect it was the ducks that did it,” said the farmer with & grin.
You don t mean to say you sent them after alll' exclaimed the lawyer.
" said the farmer. *..

10 A man accused of stealing a watch was acquitted on insufficient
evidence. He later asked his lawyer, ‘What does “acquitted” mean?’
It means,” said his lawyer, ‘that the court has found you innocent.
You are free to go”’

. sald his client. ©...

I----—-i-——---‘

Punch lmes

____________________________ =

“‘Well," ..., for me about
three hours. For you, about
threeyears.”

‘Ah,’ ..., ‘but you're not

own name.’

i charged with writing your
'

can fall down a lift shaft.’

4 ‘Oh,that, ... . ‘Anybody

I ‘Fairto both of usl’ ... .

i could have done that

i myself! Why do you thini |
i hired alawyer?

‘Well,” ..., ‘my doctor says
| can get along without
them now, but my lawyer
says | can't.’

‘That's nothing,’ ... . ‘l can
produce twelve withesses

didr't see me take it

1

-1 who will swear that they
i
]

L
1
'
Yl suppose | may as well)
i Youll get it all in the
¢ end!

t

L

i

L

1
i
¢
1 'You wouldn't think there’d
' beroom, ..., 'for two men
1 insuchasmall grave’

} .

T
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1
1
1
1
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1
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1
1
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1
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1
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i “Yes, | did,’ ... . ‘But | sent E
! them in the othér chap’s !
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i Clunderstand,’ ... . That ;
' must meanthaticankeep !
i thewatch. ‘
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